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The Eternal Divine Light

Dev Sangha Institute of Professional Studies and Educational 

Research (DIPSER) was established by Shrimad Acharya 

Saumyendra Nath Brahmachary Ji (1946 – 2012). A First Class First 

Mechanical Engineer and a Gold Medalist from the Indian Institute 

of Technology, Kharagpur, he was awarded the prestigious B C Roy 

Gold Medal as the best all-rounder graduate of the Institute (batch 

of 1968).

Pujya Acharya Ji worked in the corporate world for ten years and 

rose to a senior position with the leading multinational of the day 

at a young age. Subsequently, inspired by his enlightened Master 

Shrimad Narendra Nath Brahmachary Ji, he gave up his brilliant 

management career to become a full-time spiritual aspirant, a 

brahmachari. He went on to spend five years in intense sadhana 
(meditation) and two years on pilgrimage across India. The biggest 

gain from this journey, he used to say, was a secular insight into the 

country. “It is only when you travel as a common man that you see 

the real country, come into intimate contact with its people.”

Pujya Acharya Ji continued to devote the rest of his life in the quest for eternal truth, combining it with creative 

institution building for spiritual and material upliftment of youth. In 1988, he was initiated as the Acharya 

(spiritual head) of Dev Sangha Ashram at Deoghar in Jharkhand. “Our ashram believes in re-surrecting the 

Rishi culture of ancient India where there was no contradiction between—but rather a harmonious blending 

of—material well-being and spiritual upliftment,” he used to maintain.

Later, with the support of his friends and Ashram colleagues, Pujya Acharya Ji founded Dev Sangha Seva 

Pratisthan (DSSP) as the service wing of Dev Sangha to work primarily in the field of education and set up 
a (10+2) CBSE school, and a college of teachers’ education for women offering D.El.Ed., B.Ed. and M.Ed. 

courses along with research facilities. DSSP regards women’s education in the tribal state of Jharkhand as 

the most powerful tool for facilitating their economic empowerment and social upliftment. He, the teacher of 

teachers, was regarded as an extra-ordinarily gifted speaker bringing in, in simultaneously a most penetrating 

and entertaining manner,  the quiet and brilliant wisdom of the Rishis of ancient India that informed the lives of 

king and subject alike, into everyday applications of modern life, organization, co-ordination and governance 

to help in identifying and resolving issues, while skilfully deconstructing the dichotomy between matter and 

spirit that had enervated the land over centuries to its great detriment. A highly respected and sought for guest 

lecturer, he was  regularly invited to speak in premier institutes of the country like the IITs, IIMs, BITS Pilani, 

Universities, National Judicial Academy, Bhopal (NJA), Management Training Institute Ranchi (MTI SAIL), 

Indian Institute of Coal Management Ranchi (IICM)), Administrative Training Institute Ranchi (ATI) and host 

of similar institutions both in India and in different countries of the World and spoke eloquently on varied 

facets of life - contemporary politics to decision-making, self-development, stress management, leadership, 

motivation and communication and  of the joyful and pervasive nature of boundless wisdom.

He left for his eternal abode quietly on June 23, 2012. His golden light shall always guide us all in our journey 

of life.

Pujya Shrimad Acharya 

Saumyendra Nath Brahmachary Ji

(October 07, 1946 - June 23, 2012)
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F E W  T H O U G H T S

Teacher education in India is a crucial constituent of our country’s education system and plays a vital 

part in shaping the future of education in India. It aims to prepare teachers who can effectively impart 

knowledge and skills to students across various levels of education. While Teacher education is 

playing a stellar role in developing competence of students, there are still challenges to be addressed 

in terms of continuous updation of the curriculum, quality faculty, developing infrastructure, and 

creating an environment where the young generation of our country can develop themselves and be 

a responsible member of our society. 

The National Education Policy (NEP) 2020 is a big step forward that envisions the transformation of 

the education system in India. Approved by the Government of India in July 2020, it is a significant 
milestone in the country’s educational landscape that aims to address the challenges faced by the 

existing education system and foster a holistic approach towards learning, knowledge, and skill 

development.

One of the key pillars of the NEP 2020 is the emphasis on teacher education. The policy recognizes 

that high-quality teachers are essential for the success of any educational reform and places a 

strong focus on enhancing the capabilities and professionalism of teachers in India. It envisages a 

transformative shift in the way teachers are prepared, trained, and supported throughout their careers.

In this context, NEP 2020 advocates for the establishment of multidisciplinary teacher education 

institutions, Continuous Professional Development of teachers, merit-based and transparent 

recruitment process for teachers and implementing an effective system for teacher performance 

evaluation. NEP 2020 also proposes the use of technology for teacher training, content development, 

and classroom instruction and creation of a digital infrastructure that supports online learning, virtual 

classrooms, and teacher collaboration across the country.

It is certain that teachers have to play a crucial role in shaping the future of education in India. It 

can do so by actualizing the vision of NEP 2020 by focusing on improving the quality of teaching 

and learning, foster innovation, and creating a learner-centric environment. This is possible when 

teachers are equipped with the necessary knowledge and skills, support to empower students and 

enable their holistic development. 

The successful implementation of the NEP 2020’s vision for teacher education has the potential to 

bring about a significant positive transformation in the Indian education system. The onus lies on 
the teachers who, with dedication and continual enhancement of their knowledge and skills can 

ultimately make the difference.

It is with this resolve that this issue of Devaloke is being published on the theme “National Education 

Policy-2020 and Teachers’ Education in India” and it is hope that readers will find its content 
meaningful and thought-provoking. 

(Asim Kumar Chatterjee)

Secretary

Dev Sangha Seva Pratisthan and 

Dev Sangha Institute of Professional Studies and Educational Research' Deoghar
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“Ᾱmāyantu brahmacāriṇaḥ svāhā.

Vimāyantu brahmacāriṇaḥ svāhā.

Pramāyantu brahmacāriṇaḥ svāhā.

Damāyantu brahmacāriṇaḥ svāhā.

Śamāyantu brahmacāriṇaḥ svāhā.”

- Taittirīya Upaniṣad 1/4/2

“Let pure seekers of wisdom arrive unto us for learning and wisdom from all directions. Let 

them arrive unto us by diverse paths. Let untainted seekers of knowledge reach unto us in 

proper form. Be they blessed with mastery over their senses. On them be conferred the strength 

of controlling their thoughts.”

Þvkek;Urq czãpkfj.k% LokgkA

foek;Urq czãpkfj.k% LokgkA

çek;Urq czãpkfj.k% LokgkA

nek;Urq czãpkfj.k% LokgkA

'kek;Urq czãpkfj.k% LokgkAß

& rSfÙkjh;ksifu"kn~ 1@4@2
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* Professor, Dev Sangha Institute of Professional Studies and Educational Research Deoghar, Jharkhand

FEATURE ARTICLE

Abstract

"For teachers, as for students, the most effective evaluation 
comes from someone who sits beside us and helps us to 
grow"- The Evaluation of My Dreams (Carol Ann Tomlinson, 
2012)

One of the main purposes of evaluation is to provide 
development-inducing feedback that helps the teacher to plan 
appropriate activities for enhancing student performance 
(Aithal& Kumar, 2016, p. 652). The qualitative dimension 
of evaluation must focus to enhance the competence level 
among students. The University Grants Commission (UGC) 
has taken various initiatives to bring in academic reforms 
in the Higher Education Institutions in India. Evaluation 
Reforms is one of the major tasks initiated in this direction. 
However, some limitations in the current system have made 
the need for reforms in the evaluation system relevant. 
Therefore, provision  for an  Innovative  evaluation process  
in  higher  education  systems  is  the  need to measure  the 
knowledge  and skills acquired  by the  students  at  various  
levels  of  their  courses/ programmes.  As  evaluation  linked  
with  Learning Outcomes,  Institutional  goals,  teaching  
pedagogy and learning methods;  Parameters  of testing  
and assessment need to be relooked and reorientated 
by using innovation and technology so as to create the 
intended learning outcomes (UGC, 2019; p.7). Also, by 
using technology and innovation a new format of valuation 
framework/tools need to be developed to assess the requisite 
skills that are essential for the students who have enrolled in 
higher education programmes. 

This paper discusses current issues in higher education 
evaluation and envisions a better system that led to a more 
skill and competencies-based evaluation system to make it 
more meaningful and leaning outcome based.

Key Words: Evaluation Reforms in Higher Education, 

Qualitative dimension of evaluation, Learning Outcomes, 

envisions a better system.

Introduction:

Higher Education (H E) has a noteworthy place in the 

process of social, political, and economic change in any 

country. In India, the demand for higher education is rapidly 

increasing along with the challenges like retaining quality, 

sustenance, and ability to compete with global standards. 

The focus of the Indian higher education system for a long 

time was on establishing higher education institutions 

(HEIs) to give the opportunity to the students to graduate 

and seek jobs (Sharma, 2020, p.1). This has led to a 

massive increase in the number of HEIs and the number of 

students going for higher education. However, the foremost 

concern is not just quantitative growth, but ensuring that 

the students are equipped with 21st-century skills (NEP-

2020, p.30). Integration of the 21st century skills like 

creative thinking, problem-solving, research, and creativity 

in higher education for the holistic development of learners, 

is the need of the hour (Senapati & Singh, 2023, p. 31). The 

new National Education Policy (NEP) 2020 also intends to 

transform the present higher educational institutions (HEIs) 

into holistic and multidisciplinary institutions (p.31). 

To achieve it, there needs to be a transformation in the 

current pedagogy and curriculum transformative pedagogy, 

individualized contextual experiences, and the intellect of 

the learner will be used to develop fruitful holistic thinking 

in them whereas a multidisciplinary curriculum is one in 

which the same topic is studied from the viewpoint of more 

than one discipline (Singh &  Senapati, 2022, p.24). 

Therefore, the higher education system should focus 

on more learner-centric approaches and be in pursuit of 

constant improvement in quality. For this, a strong system 

should be built to take care of the needs of HEls and maintain 

National Education Policy-2020 and Evaluation Reforms in Higher Education: 
Envisioning Transformation for 21st Century India

Prof. (Dr.) B. Patra*
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its quality. As per the University Grant Commission (2019, 

p.10), a strong evaluative process in higher education 

systems can play a pivotal role to increase its quality and 

effectiveness. Evaluation is the process by which value 

judgments about the educational status (Regulatory) or 

achievements of students (Academic) are formed (Prakash, 

2016, p.2). Sharma (2020) states the regulations of HEIs 

can be done by Accreditation agencies like the National 

Assessment and Accreditation Council (NAAC) and the 

National Board of Accreditation (NBA). Since this paper is 

confined to educational testing, examinations, assessment, 
and evaluation, hereafter use of evaluation relates to the 

academic achievement of students only.

Evaluation Issues in Higher Education

To increase the efficiency and effectiveness of the higher 
education system, both government and HEIs must 

first give attention to the current issues related to the 
assessment of teaching, learning and evaluative processes. 

Based on the review of UGC Documents. “Evaluation 

reforms in higher educational institutions (HEIs)-2019, 

and Articles of researchers such as Singh (2015) and 

Aithal & Kumar (2016), the following issues related to 

higher education evaluation have been identified. These 
identified issues have been summarized in Table-1. 

Table 1: Evaluation issues in Higher Education (HE) in India

Areas Identified Evaluation issues in HE

No Standardized 

Evaluation system

A great degree of diversity has been observed in terms of assessment and grading of the students in the higher 

education system. A concerted debate has been going on to determine the best system of assessment to be 

followed by the Universities in the 21st century. It is desirable that a certain optimum degree of standardization 

in the examination system and in the assessment of students is put in place before grades are awarded to them

Emphasis on 

Memorization only

The examination pattern that currently exists in university structure, test memory learning. The term-end 

examination is usually based on the question paper which tests only memory recall as a skill. This system, more 

often than not, insulates students from the quest of knowledge, excitement of discovery and joy of learning.

Mis-management of 

Examination

The machinery of conduct the end term examination exerts great pressure on universities due to the large 

number of examinees. From printing of question papers to timely declaration of results, the planning, 

cooperation, execution, supervision and logistics support process requires very efficient handling so that the 
entire examinations are conducted well. Despite all efforts from the government, universities and boards, 

issues like leakages of question paper, mishandling of answers scripts, mismatch of roll numbers, errors in 

marking and totaling, awarding of grace marks, wrong declaration of results are seen very often. Also, most 

of the examination agencies still appear to be technology-shy and are hesitant to adopt the latest techniques of 

computerization and optical scanning.

Needs reforms in 

Curriculum

To make the evaluation more relevant to professional requirements and international norms reforms in current 

course curriculum and learning pedagogy are needed. Also, students should not be given only an overall grade 

but should be given subject-wise grades. This would enable the teacher to know the exact level of achievement 

of a student in various subjects and disciplines which would improve their employability.

Less focus on 

Continuous 

Comprehensive 

Evaluation (CCE)

Often the annual examination along with marks, percentages and division leads to insensitive cramming up of 

superficial discreet information. Thus, with very little focus on CCE during the teaching learning process, it 
renders all emphasis on the final examinations orienting all teaching and leaching pedagogy towards preparing 
students to work towards getting better marks.

Exam as the cause of 

fear and tension

The current examination form creates psychological fear, stress, anxiety, and tension among the students. Under 

distress, the students resort to all kinds of malpractices to pass the examination which impacts their credibility.

Over Emphasis on 

External Examination 

than Internal

The ability of a student is decided by the end of the term (semester/annual) examination; hence scoring more 

marks in this final examination is the only aim of the student. The existing system does exert undue stress on the 
students as they have to score higher to pursue a job or higher education career. It encourages the selective study 

and cramming, the use of easy notes, and discourages the habit of regular work, the use of good textbooks, and 

innovations.

Other Quality issues Other issues like quality question papers, quality of term-work assessment, holding of fair practical 

examinations, Exam Schedules, Quality of Answer Script Evaluation, Shortage of qualified examiners. Delays 
in paper correction, Discrepancies in the handling of transcripts, Manipulation of scores, Award of grace marks, 

Delays in results processing and declaration, Handling of re-evaluations also hampers the quality of current 

higher education.
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Table 2: Provisions in NEP-2020 about Ev♦n Reforms in Higher Education (HE)

Areas of Reforms in HE NEP-2020 Provisions

Optimal learning environments 

and support for students

Institutions and faculty will have the autonomy to innovate on matters of curriculum, pedagogy, and 

assessment within a broad framework of higher education qualifications.

All assessment systems shall also be decided by the HEI, including those that lead to final certification. The 
Choice Based Credit System (CBCS) will be revised for instilling innovation and flexibility.

HEls shall move to a criterion-based grading system that assesses student achievement based on the learning 

goals for each programme.

HEls shall also move away from high-stakes examinations towards more continuous and comprehensive 

evaluation.

Each institution will integrate its academic plans ranging from curricular improvement to quality of classroom 

transaction - into its larger Institutional Development Plan (IDP).

Norms, standards, and guidelines for systemic development, regulation, and accreditation of ODL will be 

prepared, and a framework for quality of ODL that will be recommendatory for all HEls will be developed.

All programmes courses, curricula, and pedagogy across subjects, including that in-class, online, and in ODL 

modes as well as student support will aim to achieve global standards of quality.

Institutional Restructuring and 

Consolidation

A holistic and multidisciplinary education would aim to develop all capacities of human beings intellectual, 

aesthetic, social, physical, emotional and moral in an integrated manner. Such holistic education shall be, in 

the long term, the approach of all undergraduate programmes, including those in professional, technical, and 

vocational disciplines.

Imaginative and flexible curricular structures will enable creative combinations of disciplines for study, and 
would offer multiple entry and exit points. Curricula of all HEIs shall include credit-based courses and projects 

in the areas of community engagement and service, environmental education and value-based education.

The undergraduate degree will be of either 3 or 4-year duration, with multiple exit options within this period, 

with appropriate certifications, e.g., a certificate after completing 1 year in a discipline or field including 
vocational and professional areas, or a diploma after 2 years of study, or a Bachelor’s degree after a 3-year 

programme. The 4-year multidisciplinary Bachelor’s programme, however, shall be the preferred option.

An Academic Bank of Credit (ABC) shall be established which would digitally store the academic credits 

earned from various recognized HEIs so that the degrees from an HEI can be awarded taking into account 

credits earned. The 4 various recognized HEIs so that the degrees from an HEI can be awarded taking 

into account credits earned. The 4-year programme may also lead to a degree with Research if the student 

completes a rigorous research project in their major area(s) of study as specified by the HEI.

NEP-2020 and Evaluation Reforms in Higher 

Education (HE)

The National Education Policy 2020 (NEP-2020), which 

was approved by the Union Cabinet of India on 29 July 

2020, outlines the vision of India’s new education system. 

The policy is a comprehensive framework for elementary 

education to higher education as well as vocational training 

in both rural and urban India. As per NCERT report (2021) 

‘Assessment Reforms: Background paper for Teacher’s 

fest’ NEP-2020 emphasizes transforming assessment 

for optimizing the learning and development of all 

students with a focus on (I) being regular, formative, and 

competency-based, (2) promote learning and develop0ment 

of students, (3) focus on ‘assessment for learning’ and 

(4) test higher-order skills (analysis, critical thinking and 

conceptual clarity etc.). Thus, it can be said that as per 

NEP 2020, the purpose of evaluation can be summarized 

as continuous and comprehensive evaluation; a standards-

based grading system. It provides a  major  opportunity  for  

key educational  stakeholders  to  enact  the  major  reform 

and implementations in lieu  of the  policy that  shall bring 

highest quality,  equity,  and  integrity  from primary to 

higher education. The recommendations given by NEP-

2020 serve as a useful guideline in taking an important step 

toward evaluation reforms in India higher. 

These recommendations have been discussed in Table-2: 

(Developed on the basis of the Source: National Education 

Policy 2020, retrieved on August 10, 2021)
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Envisioning Transformation of Evaluation 

System in Higher Education for 21st century 

India 

After analyzing documents like NEP-2020 and the UGC-

Quality Mandates, here are some suggestions concerned 

with reforms in the evaluation system in HE. 

Outcome-Based Education (OBE)

The concept of OBE stresses the importance of 

demonstration of learning outcomes by students rather 

than just attaining marks in the examination. Under OBE, 

each student is expected to achieve a particular goal by the 

end of the academic period. 

OBE starts with a clear statement of what knowledge, 

skills, and attitude a student will be able to demonstrate 

in a clearly measurable way, as having acquired on the 

successful completion of the programme. 

Objectives and Model of Examination System;

	l Learning Outcome Based Education (LOBE) 

Framework needs to be implemented at HEIs to 

structure and link evaluation right up to Institutional 

goals. LOBE is a dynamic and flexible framework, 
which allows HEIs to design their institution specific 
program educational objectives. 

	l Program Learning Outcomes lead to the identification 
of competencies and from competencies, one may 

derive multiple indicators or measurable components 

to assess competencies objectively. It also led to the 

design and development of a curriculum containing 

multiple courses with specific objectives. 

	l The attainment of Program Education Objectives, 

Programme Learning Outcomes, and Course Learning 

Outcomes may be worked out at the university/

institutions level for each programme. 

	l Certain optimum degree of standardization in the 

examination system and in the assessment of students 

is put in place before grades are awarded to them.

	l Evaluation must be continuous to include both formative 

and summative components in a timely fashion for 

continuous feedback.

Moderation: 

	l Moderation at different stages like paper setting, 

assessment, re-assessment, post-evaluation should 

be mandatory and make it fair, trust-worthy and 

transparent. 

	l Over-all procedures adopted to maintain quality and 

standard of assessment and evaluation system should be 

revisited every 2-3 years. An Examination Reforms Cell 

at HEI level and an Examination Reforms Committee 

(appropriate nomenclature can be used) at the state 

level can be set up for this purpose. Grading and Credit 

Transfer 

	l Ensure a minimum program-wise uniformity in all 

HEIs w.r.t. a number of Course Credits (for Core, 

Elective etc. courses) and Total Credits at UG & PG 

levels to facilitate smooth credits transfers (Refer to 

latest UGC guidelines for UG: http:// www.ugc.ac.in/

pdfnews/8023719 Guidelines-forCBCS.pdf). For the 

computation of Grade, Grade Points, SGPA, and CGPA 

same guidelines are to be followed.

	l Some uniformity in the broad topics in courses in 

the first, second, and third year in each major degree 
programs in all HEIs (with some flexibility) can ensure 
smooth credit transfers, and hence horizontal mobility, 

for the students between HEIs.

	l The optional subjects which normally have nominal 

credits may be considered for transfer of credit, though 

those optional subjects are not offered by the receiving 

university.

	l Absolute Grading is followed in most of the HEIs in 

which grading is used, Relative Grading system will be 

fairer to the students and may be followed in unitary.

Internal Examination (IE) and External 

Examination (EE)

	l Most suitable combination of IE and EE for 

comprehensive and continuous evaluation and 

assessment of the students can be evolved by the HEIs. 

The proportion of IE and EE should be specified for 
UG as well as PG levels: and should be flexible to some 
extent for programs of different natures.

	l Internal Evaluation should be such that it will not cause 
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undue stress and pressure on students. The system of IE 

should be objective, student friendly, transparent, and 

free from personal bias or influence. The results of IE 
should be made known to the students soon after the IE. 

	l Proportion of IE and EE should be specified for 
UG (e.g., 30:70) as well as PG levels (e.g., 40:60). 

Proportion of IE can be low to start with. It can be raised 

progressively in a phased manner to 50% depending on 

the outcome of the experience. For high-ranking HEIs, 

it can be higher (say 50:50 or 60:40). 

	l Internal assessment must be graded on a relative, not 

an absolute, scale and must be moderated and scaled 

against the marks obtained in the external exam.

Technological Interventions / Technology 

based Automation;

	l UGC can take initiative in preparation of required 

software for use by HEIs (especially in the areas of 

registration, seating arrangement, issue of personalized 

hall tickets, integration of results of internal and external 

assessment, preparation of final results, calculation of 
grades etc.). These can be made available to the HEIs to 

expedite proper implementation of the reforms. 

Question Bank (QB)

	l QB should be prepared Course wise (Core, Elective, 

Ability/Skill etc.). UGC can take initiative for 

preparation of basic QBs in major courses/subjects. 

These can then be adapted by the HEIs. This will ensure 

some minimum uniformity, quality and standard. The 

QBs should be sufficiently large and should contain 
questions under various categories based on learning 

outcomes. 

	l Provision of Ability Test to assess and indicate the 

abilities of the students. Different levels of practical and 

on the spot problem solving exercises may be carried 

out to assess the skill of the students. Malpractices 

	l To ensure the credibility of the examination system, 

it is essential to check the malpractices. A fool-proof 

system like encrypted barcodes, hides the identity of the 

student (and the center) from not only the examiner but 

also the exam department employees, may be used.

	l Candidates are not permitted to leave the exam center 

in the first ninety minutes, and even thereafter not 
permitted to carry the question papers out with them. 

	l Transmission of question papers (QPs) directly 

to the centers through the internet just before the 

commencement of the examination in a safe manner 

should be introduced 

Result in Declaration;

	l Declaration of results is a crucial element of the 

educational system of a HEI on which rests its credibility 

and reputation. In order to strengthen the process of 

result declaration it is important to incorporate the 

features like timeliness of declaration of result, clarity 

of interpretation of the Result Card, its comprehensive 

format, accessibility and verifiability, etc. 

National Testing Agency (NTA); 

	l NTA will work to offer a high-quality common aptitude 

Test as well as high-quality common subject exams 

in science, humanities, languages arts, and vocational 

subjects, at least twice a year. 

	l NTA will serve as a premier, expert, autonomous 

testing organization to conduct entrance exams for 

undergraduate and graduate admission and fellowships 

in HE. 

	l Universities use these common entrance exams 

rather than having their own entrance exams, thereby 

drastically reducing burden on students, universities 

and colleges and the entire education system. 

	l Individual universities and colleges shall have the 

liberty to see the value of using NTA assessments for 

their admission. 

Conclusion; 

In India, evaluation plays a pivotal role and is a deciding 

factor for career choice of students who have enrolled 

in HEIs. It provides them the ability to pursue the 

relevant higher qualifications and determine the degree 
of knowledge possessed. However, Evaluation, in its 

current form is more of a moment of stress and anxiety for 

university students. Issues like question paper leaks and 

other malpractices in script evaluation, fabrication of marks 
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etc. have impacted its credibility. The current evaluation 

or examination system in colleges and universities is rigid 

and tests rote learning rather than focusing on broader 

skills. Therefore, reforms are much needed to ensure 

credibility and the outcome of the evaluation system 

in higher education (HE). There is a need to assess the 

students on the basis of their application skills or skills of 

higher ability like analysis, creation, evaluation etc. An 

ideal Evaluation process should test the learning outcomes, 

knowledge gained, attitudes developed and skills mastered 

by a student during an academic programme. It should 

intend to promote ‘student centric learning’ by reforming 

the existing evaluation system in the Higher Education 

Institutions, with ‘continuous evaluation’ of students’ 

performance. To ensure evaluation should be more student-

oriented than examination-oriented, outcome-based 

education (OBE) is an important alternative and HEIs may 

need to implement this as early as possible. NEP 2020 also 

suggests the purpose of evaluation. The provisions can be 

summarized as continuous and comprehensive evaluation; 

a standards-based grading system etc. Therefore, Reforms 

in examination for all forms of education i.e., formal 

face-to-face mode, Open and distance learning mode etc., 

should aim at the overall development of students for 21st 

century skills namely- critical thinking, problem solving 

ability, right application of knowledge, and maintaining 

ethics.
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Abstract

India got its new Education Policy in 2020 which superseded 
the thirty-four-year-old National Policy of Education 
1986. The National education Policy, besides taking into 
consideration the different challenges of the 21st century, 
gave significant prominence to integration of technology in 
the overall educational framework to ensure holistic and 
sustainable development of the students, teachers and our 
country at large. Today, technology has entered in almost 
every walk of life making everything readily accessible as 
per need. In the education sector also, there is an increasing 
necessity to harness technology for enhancing effectiveness 
of design, implementation, delivery and evaluation of all 
activities. Development of virtual labs, promotion of regional 
languages, Art and Culture and development of e-courses 
in the National Educational Technology Forum (NETF) 
are being increasingly used to improve the effectiveness of 
education. Today, learning based on technology is seen as 
an essential need for creating proper designed education 
systems, learner centered education system, a better 
interactive and effective environment of learning etc. such 
use of digital technology along with other form of required 
learning materials suited for open Learning environment 
are possible if our teachers are adequately competent to use 
ICT for imparting education. Hence, in order to inculcate 
technology in learning, it is necessary to train teachers with 
regard to use of technology in teaching learning process 
and maintain quality and efficiency of education in new 
methodology of teaching.  This paper highlights the salient 
features of NEP 2020 and different regulations for use of 
technology in the education system. In this paper, an effort 
shall be made to discuss the diverse phases of NEP 2020 and 
Challenges with exclusive attention on technology and its 
execution on education. 

Keywords:- NEP 2020, Technology Implementation, ICT, 

Accessibility.

Introduction:

The National Education Policy (NEP) 2020 has been as a 

revolutionary step for upliftment of education system in 

our country. The NEP follows a learner centric approach 

and with radical changes in the existing education system, 

has introduced new approaches to suit the needs of the 

present times – all with an aim to serve to the requirement 

of globalized society.  Adopting an all-inclusive approach, 

NEP 2020 covers the entire spectrum of education in four 

parts i.e., a) School Education with the aim to achieve 

100% Gross enrollment ratio (GER) by 2030,  b) Higher 

Education aiming to achieve 50% GER by 2035, c) 

Promotion of Indian Languages and Adult Education 

including Online Teaching and Education in Part 3, and d) 

successful implementation of the policy. 

The generic focus of NEP 2020 is to have an overall 

development of learners by ascertaining basic primal 

learning. The Policy offers a variety of online training 

programs for teachers which will help them to contribute 

towards students and society creatively. For these positive 

changes, the new NEP attempts to modify the curricula, 

change in traditional method of evaluation system, reform 

in digital infrastructure, constituting firm and contingent 
foundational abilities and skills. The document of NEP 

2020 was deduced with specific vision, mission and goals 
with regard to Digital Education System and making India 

“Self-Reliant”. Some salient features of the new policy are 

as follows:-

Vision :- The Policy with regard to technology in education 

envisions to educate the youth of country who would take 

Technology in Education & Challenges: A Salient Feature of NEP 2020

Vivek Jaiswal, Kuldip Mahto*
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part actively in the growth of society with knowledge and 

skills, which will help in socio-economic development of 

our nation and also in the world. 

Mission :-  NEP intends to create, activate, endorse and 

preserve technology and ICT related process and works to 

enhance the quality of education to increase access and to 

maintain the efficiency of Education.

Goals:- Some of the important goals of this Policy with 

regard to technology in education are to Building a society 

which is fully knowledgeable and aware of ICT, encourage 

equal and universal access of ICT tools and other 

technological resources to each and every student openly 

and freely and induce and empower active participation of 

people from every section of the society in stabilizing and 

solidifying the process of correct and skillful utilization of 

technology in education. 

NEP 2020 has aimed to develop creative learners and 

provide them the strength to speculate and to create. 

Achievement of this is possible with the unification of 
technology in classroom and by providing technology 

education to teachers.

NEP: Its Fundamental Principals

The fundamental principles on which new NEP 2020 are 

based on finding and considering unique abilities of each 
and every child and make endeavour for the development of 

students. It talks about Integrated Education System along 

with a multi-disciplinary approach that builds students’ 

interest on conceptual clarity instead of note learning 

and learning only during exam. NEP also states that the 

curriculum must be flexible so that students can select the 
subject according to their own interest and abilities. 

The new Policy recommends constructive approach to 

learning , where moral and human values would take a 

front seat, there should be emphasis on multi-language 

along with local languages and Continuous and Regular 

Assessment and use of technology at in every phase of 

Education. It proclaims thrust on Quality Education for the 

development of the students and underlines that education 

is a subject which is concurrent in nature and there must be 

a diversity of respect for local languages. Education should 

also aim at equity and inclusion.

A big thrust has been given on enhancing teachers’ 

competence and building supporting infrastructure. It also 

talks eloquently about research and says that progress of 

students must be reviewed on continuous basis along with 

regular assessment by different experts of education. 

Other thrust areas focused by NEP includes continuous 

learning, education linked to employment opportunities 

and digital and technological literacy. To impart quality 

education to one and all, the new Policy  has laid great stress 

upon increasing the ‘Gross Enrollment Ration’ (GFR). The 

New policy aims at increasing GER upto 100% in School 

Education by 2030 and from 26.3% (2018) to 50% by 2035 

in Higher Education. Learners have been offered flexible 
curriculum and facility of storing credit score along 

with multiple exit points also. To catalyze innovation in 

research and to enhance research activities special place 

has been provided to research related activities by setting 

up new entity, National Research Foundation (NRF). To 

obtain high standard quality numerous areas will be given 

attention like music, folks, cultures, local languages, social 

science, yoga and much more. 

To reinforce quality of education, important bodies like 

Higher Education Commission of India (HECI) for higher 

education and Higher Education Council of India (HECI) 

to monitor fulfillment of aims of NEP will have been set up. 
HECI will replace University Grant Commission (UGC) 

and All India Council of Technical Education (AICTE) 

etc., by acting as a common single regulator. Functions 

such as accreditation, funding, setting academic standards 

will be done by HECI as a single regulator and guide the 

learning to achieve the NEP goals.

The present study will not only discuss factors of NEP-

2020  necessary for improving the quality of higher 

education in the country, but will also deliberate on the 

contribution of technology in the step-by-step execution of 

new NEP 2020.in addition, the unification of technology in 
education system will also be dealt with.

Five Pillars of NEP- 2020

New NEP 2020 is substantially embedded on five pillars- 
Access, Equity, Quality, Affordability and Accountability. 

A quick look at these five facets will provide a clear idea 
about the inherent spirit of this educational intervention 

critical for our times. 

Access- NEP 2020 proposes the necessity of providing 

access of education to all children from the pre-primary 
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level upto Grade 12.irrespective of religion, caste, location, 

creed, colour and gender.  To achieve this objective of 

gaining 100% Gross Enrollment Ratio (GER)  in school 

education by next 10 years i.e., upto 2023, various steps has 

been decided that includes building required infrastructure, 

and various alternative education institutions, etc. in order 

to confirm that those children who had dropped their 
school can be tracked and brought back to school. Various 

counselor and other well trained social workers will be 

attached to schools and along with teachers they will also 

be in continuous touch with students and their parents to 

ensure reducing the rate of children dropout from schools. 

Equity:- The new Policy recommends the need to offer 

individual adherence to each and every student and thus 

has proposed various steps to be taken by the Government 

and Higher Education Institutions. Some of them 

include tracing funds of Govt. for Socio-Economically 

Disadvantaged Group, increasing the GER by maintaining 

a good balance between genders while admission in HEIs 

and open more HEIs in different districts and SEZs to 

increase access of education. It also must take steps for 

encouraging local languages along with multi-language 

and bilingual, offer more and more financial support in the 
form of scholarship to HEIs of SDGs and build and adhere 

ICT tools for enhancing outcome of learning along with 

increase participation of students.

Similarly, steps To Be Taken By All HEIs will involve 

reduction of fees of gaining higher education, offering 

more financial assistance in the form of scholarship, 
providing more opportunities and scholarship accessible to 

all and making admission process simpler. Also, NEP 2020 

ensures that the curriculum is made more and more unified., 
programme of higher education is made more employable, 

local languages are promoted and courses are bilingual. 

The new Policy would also affirm that the infrastructure 
and facilities are friendly for disabled students, students 

belonging to educationally disadvantageous segments are 

provided bridge courses, there is strict enforcement  of 

rules regarding anti-harassment and faculty engaged is 

fully trained and expert of subject matter. 

 Quality- The education being transferred by the teachers 

to students must be of superior quality. NEP also stresses 

that India, being a country rich of various diversity,  there 

should be on adequate thrust on local and multi-language 

and culture in order to make children aware and known 

about the country’s diversity. NEP 2020 propose that at least 

upto Grade 5, the teaching medium must be mother tongue 

i.e., local /regional/home language, however it is preferable 

upto Grade 8.  NEP 2020 has launched an initiative namely 

“ Ek Bharat Shrestha Bharat” under which every student 

of our country will take part in a project on ‘The Language 

of India’ between grade 6-8. At each and every level of 

schooling and Higher Education Sanskrit language will 

be offered as an optional subject included in formula of 

three languages. Various different classical languages of 

our country such as Malayalam, Kannada, Telugu, Tamil, 

Persian, etc. will also be available as an option. Along 

with Indian languages, different foreign languages such as 

French, German, Japanese, Russian etc. will also be taught 

as an option at Secondary level. Sign language of India 

will be made standard all over the country, and curriculum 

at both state and national level will be constructed in such 

a manner that it can be availed by student with hearing or 

seeing impairment.

Affordability- NEP 2020 articulates that students between 

age of 3-18 years must be given compulsory education 

without any cost.  Students coming from different categories 

which are SC, ST, OBC and different SEDGs should be 

given incentive based on their merit. NEP 2020 has also 

stimulated various private higher education institutions to 

propose different scholarships and free ships to students of 

their institutions.    

Accountability- To make district and its school’s 

accountable for providing quality education along with 

improving the outcome of education for all students, there 

must be set of rules, regulations, policies and procedures 

to be laid down.  A single umbrella body has been created 

namely Higher Education Commission of India (HECI) 

which will monitor the same. Along with HECI, various 

other independent bodies have been setup such as – 

	l Education Council (GEC) for setting education standard

	l Higher Education Grant Council (HEGC) for Funding 

	l National Assessment and Accreditation Council (NAC) 

to look after assessment and accreditation

	l National Higher Education Regulatory Council 

(NHERC) for regulation 

To ascertain financial integrity and transparency and remove 
conflict of interests and ensure clear self- disclosure, it has 
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been decided that regulation will be “Light but tight”. There 

will be no intervention in the functioning and regulations 

of Regulatory Body. This Body will work using technology 

and will have the power of charging penalty to those HEIs 

we do not work according to laid down rules, regulations 

and those who do not follow laid down standards and 

norms. Both private and public education institutions will 

be administered by identical set of rules and standards and 

accreditation.   

Along with continuous learning NEP 2020 also ascertain 

comprehensive development of students. Learning became 

resilient with Choice Based Education system, now 

students will be viable to ensure their domain of interest. 

One more blazing step is Bank of credit which will ease the 

shifting between institutions, with the help of these students 

can now store their academic credit scores. Along with this 

contortion is also put upon supporting infrastructure and 

advanced education centers. Diversified routes of learning, 
using different technological mediums is also facilitated by 

NEP 2020.Building a community which has knowledge of 

ICTs, offering free reach to different tools of ICT is demand 

of an hour. There is also great need to stimulate educators 

to strengthen the education system through use of ICTs. 

Making teachers trained of using ICT in education system 

by the next 10 years is the aim of new NEP. NEP 2020, 

speculate that by 2030 we have professionally trained and 

developed teachers all around who have knowledge of 

using ICT in the field of education.

Digital India: Newer Perspectives

Under NEP 2020, special insistence has been given on 

online platform of teaching, infrastructure development 

and on various technical tools. NEP stressed the need 

of technology friendly teachers which can be achieved 

through providing technical education to educators. In 

order to make content online, make assessment online there 

is greater requirement of educators who are well aware of 

using technology. An objective of gaining 100% literacy 

rate with technology inclusiveness has also been set forth 

by NEP. Since, technology plays a crucial in development 

of the society the policy has given it due importance. It 

can be said undoubtedly that quality of education can be 

increased through technology. In order to help in unification 
of technology in education system lot of efforts are needed 

in accepting and implementing various tremendous 

changes in present education system to provide support in 

technology integration. The shoulder of state governments 

holds major fragment of this responsibility. Along with 

all these steps one major need is to spread awareness 

among teachers regarding the modification and alterations 
which has been brought by this new policy. The hour 

demands those methods which can lead towards influential 
engagement of learners. The new NEP 2020, is going to 

bring about tremendous changes in education system, thus 

teachers must be trained adequately regarding upcoming 

changes for implementing NEP 2020 successfully. 

In the New Policy,  blended learning and flipped classroom 
has been given due consideration. Students participation 

in the classroom can be made better if they are already 

known of the topic which is going to be taken up. This 

prior awareness of upcoming topic in the classroom can 

generate more interest in topic discussion. However, in 

traditional style of teaching students were unaware of the 

topic going to be discussed in the upcoming class due to 

which there were no active participation of the students, 

this traditional teaching method used to consume more 

time in delivering lecture on other hand flipped classroom 
has merit of time saving as students already know the topic 

going to be discussed and had study material beforehand. 

The new teaching method makes class livelier and 

welcomed new and innovative ideas of students. Main 

aim is to guide students whenever they are wrong which 

can be done through assessment based on competency.  

Feedbacks are given to students to help them understand 

their capabilities, strength and weakness. Along with 

textual learning methods other innovative methods such as 

teaching through interactive live discussion, audio, video 

etc. are used in order to make teaching learning process 

more fruitful and effective. There are various methods 

introduced in digital and online method of teaching such 

as, blended methods, virtual labs, creating content, digital 

infrastructure, online assessment etc. Along with large 

diversity of education software NEP 2020 introduced 

DIKSHA/SWAYAM Portal. 

The NEP invest in building open public digital infrastructure 

and ensures equitable consumption of technology. For 

acquisition of upcoming innovative technologies like 

robotics, artificial intelligence, 3D, etc. it has provided a 
due place. Along with online and experimental Learning 

blended learning has also been introduced. NEP 2020 aims 

at expanding the present platform of digital education.



| 11 |

DEVALOKE AUGUST 2023

Today, a wide opportunity has opened for implementation 

of education through execution of ICT in education 

system, now these education specialist can re-examine 

that what type of upcoming future leaders are required for 

our country. Recommendation of NEP 2020, was given by 

an expert committee which was headed by former Chief 

namely Krishnaswamy Kasturi Rangan of Indian Space 

Research Organization (ISRO). The recommendation of 

this committee regarding new NEP widened the scope 

of education system of India. This committee stressed 

mainly on merging education and technology together i.e., 

ICT based education. The education through technology 

will help in developing innovative thinking in students, 

Higher-level of decision making, better reasoning, 

good communication skills and will also increase the 

productivity of the students. It can be clearly said that 

any innovation or alterations in education system cannot 

be implemented without active involvement of teachers.  

Since, our classroom at present day are based primarily on 

chalk and talk method there is an urgent need for guide 

lining teachers in gaining skills of ICT and must also 

introduce some programs to train them. Teachers should be 

trained how to use the modern and innovative ICT tools in 

technology-based teaching and learning process. 

Technology Use and its Integration 

NEP 2020 has provided important recommendations 

regarding comprehensive use of ICT in the process of 

teaching and learning. In view of India’s global leadership 

in information and communication technology and in 

other cutting-edge domains, the Digital India Campaign 

is enabling India to transform into a digitally empowered 

society and knowledge economy. While education is 

playing a significant role in this transformation, effective 
use of technology will play an important role in the 

improvement of educational processes and outcomes. The 

role of technology in transforming the education sector , 

thereby transforming India are described below.

In view of the fast pace of technological progress and 

technically competent teachers, technology is likely to 

impact education in manifold ways. New technologies and 

specified educational software and hardware will not only 
change what students learn in the classroom but how they 

learn. 

In order to ensure effective integration of technology in 

the education system, the ICT enabled initiatives will be 

rigorously assessed. The Policy therefore recommends 

creation of National Educational Technology Forum 

(NETF), an autonomous body, to provide a platform for the 

free exchange of ideas on the use of technology to enhance 

learning, assessment, planning, administration etc. both 

for school and higher education. NETF will also organize 

regional and national conferences, workshops, etc. to 

solicit inputs from national and international educational 

technology researchers, entrepreneurs, and practitioners 

to support the development of a new knowledge and 

practices. 

NEP 2020 proposes development and availability of 

appropriate educational software (in all major Indian 

languages) for students and teachers at all levels. Such 

Teaching-learning e-content will be uploaded onto the 

DIKSHA platform. This platform will also be utilized for 

Teacher ’s Professional Development through e-content. 

Suitable equipment will be made available to teachers at 

schools so that teachers can suitably integrate e-contents 

into teaching-learning practices. Technology-based 

education platforms, such as DIKSHA/SWAYAM, will 

be better integrated across school and higher education, 

and will include ratings/reviews by users, so as to enable 

content developers create user friendly and qualitative 

content. 

NEP 2020 states that inclusion of emerging disruptive 

technologies like Artificial Intelligence (AI) 3D/7D Virtual 
Reality etc. will necessarily transform the education 

system. Disruptive technologies will also help in creating 

instructional materials and courses including online 

courses in cutting-edge domains and assessing their impact 

on specific areas such as professional education. NEP 2020 
also envisages introduction of higher studies in core areas 

such as Machine Learning and other multidisciplinary 

fields which will be disseminated via platforms, such 
as SWAYAM. HEIs may also take recourse to blended 

learning. As disruptive technologies emerge, schooling and 

continuing education will also assist in raising awareness 

of their potential disruptive effects and will address related 

issues effectively to all the affected constituents.
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Using Technology for Online and Digital 

Education: 

The recent rise of COVID-19 pandemic necessitated the 

use of alternative modes of quality education whenever 

and wherever traditional and in-person modes of education 

are not possible. As a result, the education system was 

forced to change itself from offline to online and teaching 
and learning could take place seamlessly primarily because 

of use of ICT whereby classes were continued through 

virtual and online method with the help of technology. 

Effective use of technology during this trying times opened 

a new mode – technology-based learning and indicated that 

technology can be used as a potent instrument for furthering 

education and fulfill the dream of self -reliant India. 

Learning from the experiences of the Covid times, the NEP 

2020 has recognized the use of technology in teaching and 

learning process as a parallel mode of communication to 

the learners. It was felt that use of technology will not 

only make it easy to reach substantially large number of 

learners, it will also help in planning, management and 

administration of education in a better manner. The long-

awaited policy NEP 2020, after 1986 gave importance to 

ICT and welcomed the initiation of technology in every 

dimension of education and help to make education 

accessible to all with the help of technology in education. 

One aspect that NEP 2020 recognized important pertains 

to the role of teachers in the new scenario. NEP 2020 

presupposes that teachers require suitable training and 

development to be effective online educators and get 

prepared to meet the challenges of online classroom 

teaching, changes in pedagogy and conducting online 

examinations and assessments. Teachers must also be 

proficient in blending experiential and activity-based 
learning. 

Given the emergence of digital technologies and the 

increasing significance of leveraging technology for 
teaching-learning at all levels from school to higher 

education, this Policy requires that series of pilot studies for 

online education be conducted by appropriate agencies like 

NETF, CIET, NIOS, IGNOU, IITs, NITs, etc. to evaluate 

the benefits of integrating education with online education 
intently. NEP 2020 also mentions the need to invest in 

creation of open, interoperable, evolvable, public digital 

infrastructure in the education sector that can be used by 

multiple platforms and point solutions, to solve for India’s 

scale, diversity, complexity and device penetration. The 

Policy also talks about extensive use of online teaching to 

provide teachers with a structured, user-friendly, rich set of 

assistive tools for monitoring progress of learners. 

Content creation, digital repository, and dissemination 

alongwith a reliable backup mechanism for disseminating 

e-content to students has also been recommended  by 

the new Policy. It is also stated that since there is a 

considerable number of people who have limited digital 

access, the existing mass media, such as television, radio, 

and community radio will be extensively used for telecast 

and broadcasts. Such educational programmes will be 

made available all the time in different languages to 

cater to the changing needs of students. The Policy also 

commends more use of existing e-learning platforms 

such as DIKSHA, SWAYAM and SWAYAMPRABHA 

for creating virtual labs so that all students have equal 

access to quality practical and hands-on experiment-based 

learning experiences. 

One aspect that is considered of vital importance is training 

and incentives for teachers. The Policy states that teachers 

will undergo rigorous training in learner-centric pedagogy 

and on how to become high-quality online content creators 

themselves using online teaching platforms and tools. 

There will also be stress on the teacher’s role in facilitating 

active student engagement with the content and with each 

other.

Other important aspects recommended by NEP 2020 with 

regard to use of technology include online assessment and 

examinations, blended models of learning, laying down 

standards for objective evaluation and establishment of 

standards of content, technology, and pedagogy for online/

digital teaching-learning for helping . These standards will 

help States, Boards, schools and school complexes, HEIs, 

etc. to formulate guidelines for e-learning. 

Creating a Dedicated Unit for Building World 

Class, Digital Infrastructure, Educational 

Digital Content and Capacity

Technology being a vital element of the new education 

system, the NEP Policy articulates the need to will be 

needed to orchestrate the various ecosystem players 

to implement policy objectives. Hence NEP calls for a 
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dedicated unit for the purpose of harmonizing different 

components - digital infrastructure, digital content and 

capacity building to look after the e-education needs of 

both school and higher education. This core Unit will 

consist of experts drawn from the field of administration, 
education, educational technology, digital pedagogy and 

assessment, e-governance, etc. who will deliver superior 

quality e-learning, a lively ecosystem that encourages 

solutions that not only solve India’s challenges of scale, 

diversity, equity, but also evolve in keeping with the rapid 

changes in technology, whose half-life reduces with each 

passing year. This centre.

Challenges:

The NEP 2020 doubtlessly has noticeably unified 
technology into teaching system but along with this there are 

some concerns on which consideration and attention must 

be given. The execution of the policy is similar to aloft task. 

From July 2017-June 2018 a survey was conducted namely 

“Household Social Consumption: Education.” From 8,097 

villages and 6,188 blocks of India samples were collected. 

64,529 rural and 49,238 urban households sample were 

included. The survey found that, among people of age 7 

and above the literacy rate was about 77.7%. Among this 

73.5% belong from rural areas, while 87.7%  from urban 

areas. The literacy rate among male and female was also 

different, where males had 84.7% literacy, females had 

only 70.3%.Technology can be integrated in education 

only when all the students have access to technology, 

at least students must have smart phones, computers 

or laptops with internet connection. But unluckily, the 

underprivileged students don’t have accessibility of such 

things, which becomes one of the important defiance to 
overcome. One more challenge is dealing with issues of 

networks, power shutdown and looking after unethical 

works. Accepting the change from prior traditional method 

of rote learning system to new innovative technology 

based critical thinking and experimental Learning system 

in another big challenge. This will need a transformation 

in the attitude and behaviour of teachers and learners 

and continuous endeavor is also required to understand 

and execute the new vision of NEP 2020. To accomplish 

the new requirements there is greater requirement of 

teachers who are digitally and technologically competent. 

As far as digital teaching is concerned there are various 

subjects which face lack of required digital infrastructure 

and resources which become bigger limitations while 

implementing technical education. As the execution of 

the new policy along with integration of technology in 

education system is full of challenges, thus for successful 

execution of NEP 2020, Centre and Stated are required to 

carry work together. For prosperous implementation of 

policy there is still various advancement and innovation 

in technology is required to be done i.e., there is a long 

path still has to walk through. New NEP 2020 is looked 

as one the most extensive education policy of the century 

and it is assumed that this new policy can bring large 

number of positive changes in the present ongoing system 

of education.

Conclusion:

In order to become digitally and technologically enriched 

India is positively paving ahead, and we can see vast 

advancement and progress in the same direction. However, 

we know that every giant transformation need some time 

and during such time one has to be calm and keep patient 

and just hope and wait for positive outcome. Thus, the 

thorough unification of technology in education system will 
need some time as making it handy and readily available in 

backward and remote areas will be time consuming work. 

But we can hope that slowly and steadily it will be achieved. 

Recognition of that key technology is very essential which 

will answer both, i.e., the requirements for students and 

the teacher for a good experience of teaching and learning. 

What NEP 2020 endeavour is the approach of learner-

centric. Undoubtedly, government had made noticeable 

interest of teachers towards NEP 2020. Various constructive 

means have been taken to make teachers conscious about 

the new aim and vision laid down in the new NEP. For 

making teachers aware a ten day series of national level 

was conducted namely “SHIKSHAK PARV.” Along with 

this digital content will be made in multiple languages with 

apparent instructions. The content will contain the building 

of course work; stimulations etc. and in order to diffuse the 

e-content a backup procedure will be given to students. In 

order to avail the benefits of digital education to a greater 
extent an effort should be made to eliminate digital divide. 

In this direction a campaign namely “DIGITAL INDIA 

CAMPAIGN” is already working and we hope for better 

and fruitful results. Faculty having knowledge of industry 

and having research experience in this field can contribute 
in technology unification in education. Undoubtedly it 
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can be said that new NEP 2020 has come up with lot of 

advanced and progressive ideas, policy has complied the 

importance of technology in order to take education a step 

ahead and making teaching learning process remarkable. 

Many of the states have implemented and launched the 

new NEP while many states are in path of implementing 

the new policy, however there is still a long way ahead to 

successfully implement the new NEP 2020. If the Center 

and State will come together , the New Education Policy 

will find its way for making the future of learners bright as 
the stress of NEP is mainly on learning technology, skills 

and innovation.’
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FEATURE ARTICLE

Abstract

Effective Governance in Teacher Education Institutions 
is an essential part of education per se, and it is believed 
that Academic Leadership has a crucial role to play in this 
respect. The National Education Policy 2020 (NEP 2020) 
prominently emphasizes the role of academic leadership 
in promoting effective governance in teacher education 
institutions. The NEP 2020 recognizes the importance of 
having competent academic leaders who can effectively 
manage and lead teacher education institutions to meet the 
changing needs of the education sector. This paper makes 
an attempt to provide a snapshot of the basic precept of 
effective governance and leadership for the higher education 
institution, the role of academic leadership in promoting 
effective governance, and the challenges and opportunities 
for the teaching fraternity in establishing and sustaining 
an effective system of governance for Higher Educational 
Institutions.

Key Words: NEP 2020, Teacher Education, Academic, 

Governance, Leadership

Introduction 

The National Education Policy (NEP) was approved by the 

Union Cabinet of India on July 28th, 2020. After a gap of 

34 years and after a consolidated feedback from 2.5 lakh 

village-level stakeholders and over more than 50 months 

of consultations and workshops. the National Education 

Policy (NEP) for India has been updated, revised and 

approved on 29 July 2020. India’s first Education Policy 
was passed and implemented in 1986 and after thirty-

four years, the new policy signifies a huge milestone for 
India’s Education system, which will certainly make India 

A Study of Academic Leadership for Effective Governance in Teacher Education 
Institutions: NEP 2020

Dr. Kalpana Kumari*

an attractive destination for higher education world-wide. 

The new policy is based on the pillars of “Access, Equity, 

Quality, Affordability, Accountability” and will transform 

India into a vibrant knowledge hub. NEP 2020 emphasizes 

systemic and institutional improvements with regard to the 

regulation, governance and promotion of multidisciplinary 

academic and research aspects in the Indian HEIs. 

Objectives of the Study:

	l To find out effective governance and leadership for the 
higher education institution.

	l To analyse the role of academic leadership in promoting 

effective governance in teacher education institutions.

	l To know the Challenges and Opportunities for Teachers.

Methodology 

This paper is descriptive and analytical in nature and 

attempts to analyze academic leadership for effective 

governance in teacher education institution. The 

information used in it is purely from secondary sources 

as per the need of this study, therefore, the theoretical 

description followed by the documentary review was 

founded to be the most appropriate method. The study 

is qualitative in nature because data collection has fully 

depended on previously published documents like policy 

framework of NEP 2020, books, journals related to the 

topic. After collection of information, the researcher has 

tried to explain an interpret the meaning of academic 

leadership, highlights of recommendation of NEP 2020, 

challenges and opportunities of academic leadership for 

effective governance in teacher education institution 

and also the role of the government to improve teacher 

education institution.
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Teacher Education 

The essence of teacher education can be best described 

in the words of  Mahatma Gandhi who said that “You 

must be the change you wish to see in the world.” As is 

widely believed, teacher education is vital in creating a 

pool of schoolteachers that will shape the next generation. 

Preparing oneself to be a teacher is an activity that requires 

multidisciplinary perspectives and knowledge, formation 

of dispositions and values, and development of practice 

under the best mentors. Teachers must be grounded in  

Indian values, languages, knowledge, ethos, and traditions 

including tribal traditions, while also being well-versed in 

the latest advances in education  and pedagogy.

According to the Justice J. S. Verma Commission (2012) 

constituted by the Hon’ble Supreme Court, a majority 

of stand-alone TEIs - over 10,000 in number, are not 

endeavoring to impart quality teacher education with many 

engaging in practices that dilute the basic intent with which 

teacher education is to be imparted. Regulatory efforts 

so far have neither been able to curb the malpractices in 

the system, nor enforce basic standards for quality, and 

in fact have had a negative effect on curbing the growth 

of excellence and innovation in the sector. The sector 

and its regulatory system are, therefore, in urgent need 

of revitalization through radical action, in order to raise 

standards and restore integrity, credibility, efficacy, and 
high quality to the teacher education system.

In order to improve and reach the levels of integrity and 

credibility, required to restore the prestige of the teaching 

profession, the new education system ensures that the 

regulatory system is empowered to take stringent action 

against substandard and dysfunctional teacher education 

institutions (TEIs) that do not meet basic educational 

criteria, after giving one year for remedy of the breaches. 

By 2030, only educationally sound,  multidisciplinary, and 

integrated teacher education programmes shall be in force.

As teacher education requires multidisciplinary inputs, and 

education with high-quality content as well as pedagogy, 

all teacher education programmes must be conducted in 

composite multidisciplinary institutions. To this end, all 

multidisciplinary universities and colleges - will aim to 

establish, education departments which, besides carrying 

out cutting-edge research in various aspects of education, 

will also run B.Ed. programmes in collaboration with other 

departments such as psychology, philosophy, sociology, 

neuroscience, Indian languages, arts, music, history, 

literature, physical education, science and mathematics. 

Moreover, all stand-alone TEIs will be required to convert 

to multidisciplinary institutions by 2030, since they will 

have to offer the 4-year integrated teacher preparation 

programme.

The 4-year integrated B.Ed. offered by such 

multidisciplinary HEIs will, by 2030, become the minimal 

degree qualification for school teachers. The 4-year 
integrated B.Ed. will be a dual-major holistic Bachelor’s 

degree, in Education as well as a specialized subject such 

as a language, history, music, mathematics, computer 

science, chemistry, economics, art, physical education, 

etc. Beyond Several aspects of the plan, it may create new 

opportunities for HEIs abroad also. For example, changes 

to the basic the teaching of cutting-edge pedagogy, the 

teacher education will include grounding in sociology, 

history, science, psychology, early childhood care and 

education, foundational literacy and numeracy, knowledge 

of India and its values/ethos/art/traditions, and more. The 

HEI offering the 4-yearintegrated B.Ed. may also run a 

2-year B.Ed., for students who have already received a 

Bachelor’s degree in a specialized subject. A 1-year B.Ed. 

may also be offered for candidates who have received a 

4-year undergraduate degree in a specialized subject. 

Scholarships for meritorious students will be established 

for the purpose of attracting outstanding candidates to the 

4-year, 2-year, and 1-year B.Ed. program.

HEIs offering teacher education programme will ensure the 

availability of a range of experts in education and related 

disciplines as well as specialized subjects. Each higher 

education institution will have a network of government 

and private schools to work closely with, where potential 

teachers will student-teach along with participating in other 

activities such as community service, adult and vocational 

education, etc.

In order to maintain uniform standards for teacher 

education, the admission to pre-service teacher preparation 

programme shall be through suitable subject and aptitude 

tests conducted by the National Testing Agency, and shall 

be standardized keeping in view the linguistic and cultural 

diversity of the country.

The faculty profile in Departments of Education will 
necessarily aim to be diverse and but teaching/field/
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research experience will be highly valued. Faculty with 

training in areas of social sciences that are directly relevant 

to school education e.g., psychology, child development, 

linguistics, sociology, philosophy, economics, and political 

science as well as from science education, mathematics 

education, social science education, and language education 

programme will be attracted and retained in teacher 

education institutions, to strengthen multidisciplinary 

education of teachers and provide rigour in conceptual 

development.

In the new education policy, all fresh Ph.D. entrants, 

irrespective of discipline, will be required to take credit-

based courses in teaching/education/pedagogy/writing 

related to their chosen Ph.D subject during their doctoral 

training period. Exposure to pedagogical practices, 

designing curriculum, credible evaluation systems, 

communication, and so on will be ensured since many 

research scholars will go on to become faculty or public 

representatives/communicators of their chosen disciplines. 

Ph.D students will also have a minimum number of hours 

of actual teaching experience gathered through teaching 

assistantship and other means. Ph.D. programme at 

universities around the country will be reoriented for this 

purpose.

In-service continuous professional development for 

college and university teachers will continue through the 

existing institutional arrangements and ongoing initiatives; 

these will be strengthened and substantially expanded to 

meet the needs of enriched teaching-learning processes for 

quality education. The use of technology platforms such 

as SWAYAM/DIKSHA for online training of teachers will 

be encouraged, so that standardized training programme 

can be administered to large numbers of teachers within 

a short span of time. The policy proposes the minimum 

teacher education degree requirement to change from 

the current two-year D.El.Ed/B.Ed degree to a four-year 

B.Ed undergraduate programme, by 2030. Excessive 

teacher transfers to be halted, in principle, leading to 

better continuity with students, as also provision for local 

residence. Policy strongly suggests promotion based 

on merit, rather than on seniority and teaching level 

(elementary/primary/secondary). There are also options 

for vertical mobility of teachers, where high-performing 

teachers can be promoted to work at a district or state level. 

Promotion of blended learning teacher training programme 

(MOOCs) for CPD of teachers and school principals, with 

at least 50 hours of CPD mandated per year.

Literature Survey on Academic Leadership in 

Higher Education 

It’s important to define the concept  of “leadership” in 
general, and “academic leadership” in particular. The term 

leadership has been deepened variously using strategic 

management. According to Heifetz and Laurie (1997), 

leadership need to involve with three fundamental tasks. 

Firstly, creating an environment to holding (environment 

which facilitates for the achievement of goals). Secondly, 

protecting, positioning, directing, managing convict and 

shaping norms, and tonally, maintaining presence and  

poise. The  good leadership means guarantee in harmony 

upon decisions taken by the up and down of the line. It 

considered has a special case of leadership, who need 

to work with-in an academic setting or institution. The 

institution are presenting different set-ups in private and 

public sector organizations. Private organizations are 

guided solely by considerations of maximizing shareholder 

value. The public sector and government organizations will 

be guided for maximizing the value of stakeholders, which 

includes the community at large. In academic institutions, 

maximizing stakeholder value means to maximizing 

value to students, staff, community, and funding agencies. 

Thus, the stakeholders in academic institutions will be 

more diverged. This features of institution poses different 

challenges to leadership. It means that nevertheless 

leadership in academic have some commonalities with 

general leadership, and there is also special challenges 

involve. Hence research on academic leadership is 

evolving.

According to Ramsden (1998), academic effective 

leadership in higher education is to function in several 

factors or characteristics. These include Teaching, 

Research, Deliberate vision and networking, Cooperative 

and motivational aspects, Open-minded and efficient 
management, Development and Performance recognition 

and Interpersonal skill. The model thus designed demesnes 

the characteristics and influences academic effective 
leadership. 

Bijur (2000) also defines leadership as a means for 
enhancing human potential. It is about creating the right 

environment for people to develop as leaders. It is also 

about communicating clearly and effectively Leadership 
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means nothing but creating an environment for people to 

grow as leaders. It is interacting effectively and clearly.  

Effective Governance And Leadership For 

Higher Education Institutions-

As per NEP 2020, all HEIs in India, through a suitable 

system of graded accreditation and graded autonomy, will 

aim to become independent self-governing institutions 

pursuing innovation and excellence in a phased manner 

over a period of 15 years. Upon receiving the appropriate 

graded accreditation that presupposes the institution ready 

for such a move, a Board of Governors (BoG) shall be 

constituted and equity considerations will be taken care 

of while selecting the members. The BoG of an institution 

will be empowered to govern the institution free of any 

external interference. It is envisaged that all HEIs will 

be incentivized, supported, and mentored during this 

process, and shall aim to become autonomous and have 

such an empowered BoG by 2035. The BoG shall be 

responsible and accountable to the stakeholders through 

transparent self-disclosures of all relevant records. It 

will be responsible for meeting all regulatory guidelines 

mandated by HECI through the National Higher Education 

Regulatory Council (NHERC).

Meaning of Academic Leadership

Academic leadership is when a teacher, professor, or 

other members of faculty at an academic institution leads 

students to success. They may help students develop the 

skills and knowledge they need in their future careers and 

provide challenging opportunities to test and improve this 

knowledge. Academic leaders also set goals with their 

students and help them create an action plan to achieve 

them.

Thus, the enthusiastic and outstanding institutional leaders, 

need to cultivate innovative views and excellence in all 

aspects. The faculty with excellent academic and service 

credentials, and established leadership and management 

skills will have to be identified early and trained through 
a ladder of leadership positions. The position of leadership 

shall not remain vacant, but slightly with an overlapping 

during transitions period in leadership will be the norms to 

guarantee the smooth-running constitutions.

The leaders of Institution need to develop a culture of 

excellence, which will incentive outstanding and motivate 

teaching innovates, research, institutional service, and 

outreach of community from the faculty members and HEI 

leader

Governance and its Connotation

Governance has been defined to refer to structures and 
processes that are designed to ensure accountability, 

transparency, responsiveness, rule of law, stability, equity 

and inclusiveness, empowerment, and broad-based 

participation. Governance also represents the norms, 

values and rules of the game through which public affairs 

are managed in a manner that is transparent, participatory, 

inclusive and responsive. Governance therefore can 

be subtle and may not be easily observable. In a broad 

sense, governance is about the culture and institutional 

environment in which citizens and stakeholders interact 

among themselves and participate in public affairs.

Academic Leadership for Effective 

Governance in Teacher Education Institution: 

Focus Areas

This study on academic leadership for effective governance 

in teacher education institutions, according to NEP 2020, 

should focus on the following areas:

	l Leadership Qualities: The study should explore the 

essential leadership qualities required for academic 

leaders in teacher education institutions. The NEP 

2020 emphasizes the importance of visionary and 

transformation leadership, which can enable teacher 

education institutions to adapt to changing needs and 

promote innovation.

	l Professional Development: The National Education 

Policy 2020 (NEP2020) has highlighted the importance 

of academic leadership for effective governance in 

teacher education institutions. According to NEP2020, 

academic leadership is crucial for the development 

of high-quality teachers, who can meet the changing 

demands of the 21st century. Effective governance, 

on the other hand, involves ensuring the efficient 
functioning of institutions, developing policies and 

strategies, and ensuring accountability. Professional 

development needs of academic leaders in teacher 

education institutions. The NEP 2020 recognizes the 
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importance of continuous professional development for 

academic leaders to enhance their skills and knowledge 

in the field of education.

	l Collaboration and Networking: The study should 

explore the role of collaboration and networking in 

promoting effective governance in teacher education 

institutions. The NEP 2020 highlights the need for 

academic leaders to collaborate with other institutions 

and stakeholders to share best practices and ideas.

	l Monitoring and Evaluation: The study should 

investigate the role of monitoring and evaluation in 

promoting effective governance in teacher education 

institutions. The NEP 2020 emphasizes the need 

for academic leaders to monitor and evaluate the 

performance of teacher education institutions and take 

corrective actions when necessary.

	l Use of Technology: The study should explore the role 

of technology in promoting effective governance in 

teacher education institutions. The NEP 2020 recognizes 

the importance of leveraging technology to enhance the 

quality of teacher education and promote innovation.

	l Developing a Vision: One of the key aspects of 

academic leadership is the development of a vision for 

the institution. The vision should be aligned with the 

goals and objectives of NEP 2020, which emphasizes 

the need for a learner-centered education system that 

promotes critical thinking, creativity, and innovation. 

Academic leaders should work closely with faculty, 

staff, and students to develop a shared vision for the 

institution and ensure that it is translated into actionable 

goals and objectives.

	l Developing a Culture of Continuous Improvement: 

Another important aspect of academic leadership is the 

development of a culture of continuous improvement. 

This involves implementation of effective feedback 

mechanisms, regular evaluation and monitoring of 

performance, and the use of data to inform decision-

making. Academic leaders should also prioritize 

professional development for faculty and staff, 

ensuring that they have the skills and knowledge 

necessary to implement innovative teaching practices 

and technologies.

	l Effective governance in teacher education institutions 

also involves the development and implementation 

of policies and strategies to support the institution's 

goals and objectives. This includes the establishment 

of effective governance structures, the development 

of strategic plans, and the implementation of quality 

assurance mechanisms. It also involves ensuring 

accountability, transparency, and ethical conduct in all 

aspects of the institution's operations.

In conclusion, academic leadership for effective 

governance in teacher education institutions according to 

NEP2020 is crucial for the development of high-quality 

teachers who can meet the changing demands of the 21st 

century. This requires the development of a shared vision 

for the institution, the promotion of a culture of continuous 

improvement, and the implementation of effective policies 

and strategies to support the institution's goals and 

objectives.

Overall, a study on academic leadership for effective 

governance in teacher education institutions according to 

NEP 2020 should focus on identifying the key factors that 

can enable academic leaders to effectively manage and 

lead teacher education institutions to meet the changing 

needs of the education sector. The major challenges thus, 

would be to become lifelong learners, being in touch with 

the disciplinary knowledge as learners will have access to 

the latest information online and learn new technologies 

regularly as every machine is updated every few month 

Degrees won’t matter much but the performance will 

count; Compete with global teaching community to remain 

relevant.

Areas of Concern

The Ministries - Central and States, have been regulating 

and deciding on issues related to schooling whereas it 

should be done by the experts and professionals. Section 

8.2. of the NEP says “At present, all main functions of 

governance and regulation of the school education system 

… are handled by a single body, i.e., the Department of 

School Education or its arms. This leads to conflict of 
interest and excessive centralized concentration of power.” 

The NEP it is clear intends to take school education out 

of the Ministry of Education and put it in the hands of the 

professionals. The school leaders, who have had little say 

in school administration will hopefully have more say, 

rather will be in control of the schools. 
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NEP 2020: Challenges and Opportunities for 

Teachers

The Policy has committed to provide opportunity to 

students with aptitude for teaching through a nationwide 

test to enter teaching profession and also provide 

scholarships, especially to women who want to enter the 

teaching profession. Section 5.2. of NEP says “To ensure 

that outstanding students enter the teaching profession 

– especially from rural areas – a large number of merit 

based scholarships shall be instituted across the country 

for studying quality 4-year integrated B.Ed. programmes.” 

The teacher education program may be long, of four year 

duration but all would be supported to pursue the training. 

Conjoined with the pre-service training will be continuous 

professional development. Ours is the only profession 

where individual excellence counts. NEP provides the 

opportunity to continuously grow and become better 

teachers. Coordination between Boards has been poor. 

To fill that gap a central agency will be established to 
coordinate between Boards. The Central Cabinet has since 

approved the formation of a body by the name of PARAKH 

on the 14th of October 2020. 

Conclusion 

The policy commits to have the teachers and school leaders 

centre-stage. Section 5.1 says “Teachers truly shape the 

future of our children – and, therefore, the future of our 

nation. The high respect for teachers and the high status 

of the teaching profession must be restored so as inspire 

the best to enter the teaching profession.” It’s time for 

the teachers to express themselves. What should change? 

Teachers must have their disciplinary as well as professional 

associations, which NEP also desires to establish. Indian 

teachers have not been able to form vibrant associations. 

The teachers and the school leaders must become opinion 

leaders as well and put forth their views on what should 

change in schooling. There is very little publication from 

the school leaders.

Teachers and especially school leaders should think and 

express on various platforms verbally and in print, their 

opinion about revamping school education. All must 

together demand for an independent regulatory body for 

school education which should be independent of the 

Central as well as the State governments on the lines of 

the University Grants Commission. This may be called the 

School Education Commission.

References :

1. K. Kasturirangan (Chairman) et al., Draft National 

Education Policy2019.

2. Draft National Education Policy 2019, published by 

Ministry of Human Resource Development, Govt., of India, 

New Delhi

3. All India Survey on Higher Education 2018-19 Report, 

realized by MHRD, Dept., of Higher Education, Govt., of 

India, New Delhi.

4. Dr. P. Hima Bindu, Handbook on NEP 2020 for Higher 

Education Institutions, published by Nizam College, 

Hyderabad, Telangana, August 15, 2020.

5. Ramsden, Paul (1998). Managing the Effective University. 

Higher Education Research and Development, 17(3),347-

370.

6. Kvale, Steinar (1996). Interviews: An Introduction to 

Qualitative Research Interviewing. Thousand Oaks, CA : 

Sage.

7.  Milind Sathya, “Leadership in Higher Education: A 

Qualitative Study”, published in Qualitative Social Research 

Volume 5, No. 3, Art. 26 September 2004, ISSN1438-5627

8.  Robert M. Hendrickson et al., “Academic Leadership and 

Governance of Higher Education: A Guide for Trustees, 

Leaders, and Aspiring Leaders of Two and Four-Year 

Institutions”, Canadian Journal of University Continuing 

Education, Volume No. 40, Issue 2, Fall 2014, page no.1-4.

9.  Aida Sagintayeva, “Academic Leadership: A Missing Link 

in Higher Education Governance in Times of Change?” 

Panel Session 4: Faculty’s Perspective on Successful 

University, page no 75 – 80.

10.  Heifetz Ronald A. and Laurie Donald L. “The Work of 

Leadership”, Harvard Business Review, vol. 75 pg.124-134 

Jan-Feb 1997, ISSN-0017-8012, ERIC Number:EJ537169.

11.  Carl V. Pattonetal., “Basic Methods of Policy Analysis and 

Planning”, Publisher Routledge, May 2012, 3rd edition, 

ISBN: 978-0137495092, DOI:10.4324/9781315664736



| 21 |

DEVALOKE AUGUST 2023

FEATURE ARTICLE

Assistant Professor, Dev Sangha Institute of Professional Studies and Educational Research, Deoghar, Jharkhand 

Abstract

Education is a very socially oriented activity and quality 
education has traditionally been associated with strong 
teachers having high degrees of personal contact with 
learners. ICT has become an integral part of today’s 
teaching learning process. Effective use of technology can 
motivate students, make our classes more dynamic and 
interesting and renew teacher enthusiasm as they learn new 
skills and techniques. The role of ICT in teacher education is 
becoming more and more important and this importance will 
continue to grow and develop in 21st century. The use of ICT 
in teacher education not only improves classroom teaching 
learning process, but also provides the facility of e-learning. 
The adoption and use of ICTs in education have a positive 
impact teaching, learning and research. The use of ICT will 
not only enhance learning environment but also prepare next 
generation for future lives and careers .This paper aims to 
identify the relevancy and uses of ICTs in teaching-learning 
process and also discusses the challenges and limitations 
that are imposed by the increasing use of ICTs.

INTRODUCTION

ICT, or Information and Communication Technology, has 

become an integral part of modern education, including 

teacher education. In today's digital era, where technology 

has permeated every aspect of our lives, incorporating 

ICT in teacher education has become essential to 

prepare educators for the challenges and opportunities 

of the 21st-century classroom. ICT provides teachers 

with a wide range of tools, resources, and strategies to 

enhance teaching and learning experiences, foster student 

engagement, and promote effective pedagogy. Today, ICT 

has a transformative impact on the teaching profession and 

the vital role it plays in shaping the future of education.

The Information and Communication Technology in 

education is emerging as a potent learning enabler 

exponentially, propelling educational processes effectively 

and proving as a powerful means of communication. 

The engagement of technology in education is not solely 

expected as a method of increased and extended educational 

strategies, it has emerged as a crucial enabling educational 

method of this century. A proper and appropriate use of 

ICT in the field of education provides each teacher and 
students numerous learning tools and techniques for 

enhancing their teaching and learning method. ICT has 

expanded newer horizons for learning in teacher education 

and has extended teachers an opportunity to explore how 

it can use it optimally. It is essential that teacher education 

establishments have potent plans to develop adequate 

ICT infrastructure and train teachers with ICT skills and 

competencies to deal with the waves of changes so that 

they are able to use it in their teaching-learning activities at 

the school and classrooms most effectively  (Dash, 2009).

It is well perceived that ICT has emerged as an  indispensable 

part of our lives and has also influenced teacher education to 
a great extent. During the last twenty-five years, the use of 
ICT has essentially   has changed the practices and systems 

in the field of banking, tourism, share market, engineering, 
industry, and publish administrative centre. In fact, ICT 

has become one of the major cutting-edge motives shaping 

the global economy and is producing speedy changes in 

society. ICT is being used as a powerful instrument for 

problem fixing, concept development and formulating 
principles and practices that is helping to make education 

very simple for teachers. 

As effective inclusion of ICT in teacher education proves 

to be an essential factor for improvement in the quality 

of education, its implementation in teacher education 

is fraught with execution difficulties. Due to the rapidly 
changing environment due to introduction of ICT, teachers 

are finding it extremely difficult to assimilate it and apply 
in their teaching methodology primarily due to lack of 

adequate knowledge and skills and a rather unfavourable 

predisposition.

ICT in Teacher Education

Sangita Kumari
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The new technical challenges due to introduction of ICT 

would require updating competencies of teachers ICT is 

a prime necessity of 21st century. Even though teachers 

have mastered the ordinary pedagogies in instructing their 

pupils, the new environment created by the introduction 

of ICT and acknowledged as ‘Interactive Learning 

Ambience’ presupposes new competencies that need to 

be addressed. According to Jaiswal (2011) the teacher 

education procedure empowered by way of ICT-driven 

infrastructure can have a best possibility to come up to 

the centre stage and ensure tutorial excellence, first-class 
guideline and management in a knowledge-based society. 

In 2002, UNESCO World Education report also underlines 

that students and teachers must have sufficient access to 
improve digital technology and internet in their classroom, 

schools, and teacher educational institutions. Teachers 

must have the knowledge and skills to use new digital tools 

to help all students achieve high academic standard. The 

quality of professional development of teacher education 

and extent of ICT integration in teacher education 

programme would play a significant role in this regard..

A study to explore the relevance of ICT in Teacher 

Education in today’s context was undertaken. The study 

was based on data gathered from secondary sources like 

books, Articles, Journals, Thesis, University News, Expert 

opinion and websites etc. and following a descriptive 

method, efforts were made to come to a logical conclusion.

Need for ICT in Teacher Education

Information and Communication Technology (ICT) plays 

a crucial role in teacher education, providing numerous 

advantages and enhancing the overall quality of teaching 

and learning. The following are some of the important 

reasons why ICT is essential in teacher education:

First and foremost, ICT enables prospective teachers to 

access enormous amounts of information and educational 

resources. Through the internet, one can explore digital 

libraries, research databases, and educational websites, 

expanding their knowledge base and staying updated with 

the latest developments in their respective fields.

ICT can also help in offering a wide range of tools and 

technologies that can enhance teaching methods and 

pedagogical practices. Teachers can utilize multimedia 

resources, interactive simulations, educational software, 

and online platforms to create engaging and interactive 

learning experiences for their students. These tools help in 

explaining complex concepts, visualizing abstract ideas, 

and promoting active learning.

One of the important use of ICT is that it facilitates 

collaboration and communication among teachers, teacher 

educators, and students. Online platforms, discussion 

forums, and social media enable teachers to connect with 

their peers, share ideas, collaborate on lesson plans, and 

participate in professional development activities. It also 

allows for effective communication between teachers, 

students, and parents, enabling timely feedback, support, 

and parent-teacher interactions.

With ICT, teacher education programs can incorporate 

personalized learning approaches, tailoring instruction to 

meet the diverse needs and learning styles of individual 

learners. Teachers can use adaptive learning software, 

online assessments, and learning analytics to gather data on 

student performance and customize instructional strategies 

accordingly, promoting better student outcomes.

It is also asserted that ICT provides opportunities for 

continuous professional development for teachers. Online 

courses, webinars, virtual conferences, and learning 

communities offer flexible and accessible avenues for 
teachers to enhance their knowledge and skills. They 

can learn about innovative teaching practices, new 

technologies, and research-based methodologies, enabling 

them to become more effective educators.

As technology becomes increasingly prevalent in society, 

it is critical for teachers to develop digital citizenship skills 

and promote online safety among their students. Teacher 

education programs can incorporate modules on digital 

literacy, online ethics, cyberbullying prevention, and 

responsible internet usage, equipping future teachers with 

the knowledge and skills to educate their students about 

safe and responsible technology use.

It is imperative that ICT in teacher education provides 

aspiring educators with the necessary tools, resources, and 

skills to adapt to the changing educational landscape. It 

empowers them to create dynamic and engaging learning 

environments, fosters collaboration and communication, 

and promotes continuous professional growth, ultimately 

benefiting both teachers and students.

Role of ICT in Teacher Education

Information and Communication Technology (ICT) plays 

a crucial role in teacher education, enhancing the teaching 

and learning process, and preparing educators for meeting 

challenges of the digital age. Out of the multifaceted roles 
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that ICT plays in teacher education, some of the salient 

roles are enumerated below.

	l ICT extends prospects for teachers to engage in 

continuous professional development. Online platforms, 

webinars, virtual conferences, and educational websites 

offer resources and training materials for teachers to 

upgrade their knowledge and skills. Through ICT, 

teachers can access a wide range of educational content, 

research articles, and teaching methodologies, thereby 

helping them stay updated with the latest trends in 

education.

	l ICT facilitates collaboration and communication 

amongst teachers. Various Online forums, social 

media groups, and virtual learning communities permit 

teachers to connect, share ideas, and collaborate on 

different educational initiatives. Such a collaborative 

environment promotes the exchange of best practices, 

innovative teaching strategies, and lesson plans, aiding 

teachers to learn from each other and improve their 

teaching methods.

	l Access to Information and Resources is yet another 

significant contribution of ICT in teacher education. ICT 
provides teachers with easy access to a massive amount 

of educational information and resources. Online 

libraries, digital repositories, and educational websites 

offer a wide range of teaching materials, lesson plans, 

e-books, videos, and interactive tools. Teachers can 

leverage these resources to enhance their instructional 

materials, create engaging learning experiences, and 

cater to the diverse needs of their students.

	l One of the important roles of ICT is pedagogical 

innovation. ICT empowers teachers to adopt innovative 

teaching practices and pedagogies. Digital tools, such 

as interactive whiteboards, educational software, 

simulations, and multimedia resources, enable 

teachers to create interactive and immersive learning 

environments. They can use technology to deliver 

content in engaging ways, promote active learning, 

and provide personalized instruction that addresses 

individual student needs.

	l ICT also helps in Assessment and Feedback in the 

domain of education. Online assessment tools, learning 

management systems, and digital portfolios enable 

teachers to assess student learning effectively and 

provide timely feedback. Technology-based assessment 

methods can be more efficient, provide immediate 
results, and offer insights into students' progress, 

allowing teachers to adjust their instruction accordingly.

	l With the rise of online and distance learning, ICT 

plays a vital role in teacher education. Teachers need to 

develop skills and competencies to facilitate effective 

online instruction. ICT tools and platforms, such as 

video conferencing, learning management systems, 

and online collaboration tools, enable teachers to 

deliver instruction remotely, engage students in virtual 

classrooms, and facilitate discussions and group work.

	l ICT also helps teachers educate students about 

responsible digital citizenship and online safety. 

Teachers can incorporate lessons on digital literacy, 

online etiquette, critical thinking, and cyber safety into 

their curriculum. They can guide students on how to 

use technology responsibly, navigate the digital world 

safely, and develop a healthy digital footprint.

As is evident from the above, ICT in teacher education 

extends immense opportunities for professional growth, 

facilitates collaboration, enhances instructional strategies, 

enhances assessment practices, and prepares teachers to 

effectively leverage technology for teaching and learning 

in the digital era.

NEP 2020 and Role of ICT in Teacher Education

The National Education Policy (NEP) 2020 is a policy 

document formulated by the Government of India to 

address various aspects of education in the country. One 

of the key areas emphasized in NEP 2020 is the integration 

of Information and Communication Technology (ICT) in 

teacher education.

Under NEP 2020, there is a strong emphasis on 

transforming teacher education to make it more 

comprehensive, multidisciplinary, and integrated with the 

latest advancements in technology. The policy recognizes 

the potential of ICT in enhancing teaching and learning 

processes and aims to leverage technology effectively in 

teacher education programs.

Here are some key points regarding the integration of ICT 

in teacher education as per NEP 2020:

	l ICT Competencies for Teachers: NEP 2020 emphasizes 

the need for developing ICT competencies among 

teachers. It aims to equip teachers with the necessary 

skills to effectively integrate technology in their 

teaching practices.

	l Online and Blended Learning: The policy acknowledges 

the potential of online and blended learning models for 

teacher education. It encourages the development of 

high-quality digital resources, Massive Open Online 
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Courses (MOOCs), and other online platforms for 

teacher training and professional development.

	l Digital Infrastructure: NEP 2020 highlights the 

importance of developing robust digital infrastructure 

in teacher education institutions. It recommends the 

provision of high-speed internet connectivity, digital 

libraries, and ICT facilities to facilitate effective 

teaching and learning.

	l ICT Integration in Pedagogy: The policy emphasizes 

integrating ICT in pedagogical practices to enhance 

teaching and learning outcomes. It encourages the use 

of digital tools, educational apps, online assessments, 

and collaborative platforms to promote active and 

personalized learning experiences for teachers.

	l Teacher Professional Development: NEP 2020 

emphasizes the continuous professional development 

of teachers in ICT integration. It recommends the 

establishment of dedicated teacher training institutes and 

resource centres to support teachers in developing ICT 

skills and integrating technology in their classrooms.

Research and Innovation: The policy encourages research 

and innovation in the field of ICT integration in teacher 
education. It promotes collaborations between teacher 

education institutions, technology companies, and research 

organizations to explore innovative approaches and best 

practices.

By integrating ICT in teacher education, NEP 2020 aims to 

enhance the quality of teacher training, improve teaching 

practices, and prepare teachers for the challenges of the 

digital age. The effective use of technology can help create 

engaging and inclusive learning environments, promote 

student-centered approaches, and support the professional 

growth of teachers

Using ICT Effectively: Some Cues

Using ICT in teacher education can greatly enhance the 

teaching and learning process. Some ways to incorporate 

ICT effectively in teacher education include using Online 

Learning Platforms, use of multimedia resources, utilizing 

collaborative tools, virtual simulations, introducing online 

assessment and feedback, maximizing use of Mobile 

Apps and Devices and Professional Learning Networks 

and many other means that ICT provides to the users. 

A brief description of these tools/ methods can help in 

understanding the immense thrust that ICT can give to 

teacher education.

Implementing online learning platforms, such as learning 

management systems or virtual classrooms, can be a great 

facilitator as it would provide a flexible and interactive 
environment for teacher education. These platforms would 

allow educators to share resources, facilitate discussions, 

and deliver online courses with students. Similarly, use of 

multimedia resources like videos, interactive presentations, 

and animations can enhance teacher education and can help 

teachers grasp complex concepts, demonstrate effective 

teaching strategies, and provide real-world examples.

Use of collaborative Tools may help encourage concerted 

learning among teachers through shared documents, 

online forums, and video conferencing. These tools can 

be of enormous benefit in facilitating communication, idea 
sharing, and collaborative lesson planning among teacher 

trainees.

Another useful way of implementing ICT include 

through Virtual Simulations to provide realistic teaching 

experiences. Virtual classrooms and simulated scenarios 

would allow teachers to practice their instructional 

skills, classroom management, and decision-making in a 

controlled and immersive environment.

Through ICT, teachers can do online Assessment and 

provide Feedback to students. Through ICT tools like 

online quizzes, assignments, and discussion boards, one 

can also evaluate student teachers’ progress and provide 

periodical feedback which would promote self-reflection 
and improvement.

Similarly, utilizing mobile apps and devices can support 

teacher education. By providing access to educational 

resources, lesson planning, and professional development 

materials anytime, anywhere. Such devices can also be 

used for video recording, classroom observations, and data 

collection.

One of the important benefits of ICT is to getting 
opportunities to participate in professional learning 

networks through social media platforms, online forums, 

and blogs and avail opportunities for collaboration, idea 

sharing, and continuous professional development.

Among the other numerous ICT applications, some other 

aspects which teachers can explore are implementing 

digital portfolios whereby student teachers  can showcase 

their work, reflect on their teaching practice, and track their 
professional growth, participate in online professional 

development courses, webinars, and workshops for teacher 

trainees to enhance their ICT skills and pedagogical 

knowledge and engage in research and evaluation using 

ICT tools.
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However, to utilize ICT tools to the maximum extent, it 

is important to provide adequate support and training to 

teachers and student teachers to ensure they can effectively 

integrate ICT into their teaching practice. Regular 

evaluation and feedback mechanisms could also be in place 

to assess the impact and effectiveness of ICT integration in 

teacher education programs.

Limitations of ICTS Use in Teaching-Learning 

Process

Besides too many advantages of ICTs use in enhancing the 

quality of teaching- learning process, it also has so many 

limitations which, in turn become barriers in way of ICTs 

implementation. Some of the challenging barriers are as 

follows:

From Learner’s Stand Point:

	l Over- reliance on ICT limits students critical thinking 

and analytical skills

	l Learners often have only a superficial understanding of 
the information they download

	l Computer-based learning has negative physical side-

effects such as poor vision and stiffness problems

	l Learners may be easily distracted from their learning 

and may explore unwanted sites

	l Learners tend to explore internet for its easy access and 

neglect the other useful learning resources

	l Learners tend to use copy-pasting techniques rather 

than using their creative powers

	l Learners feel pleasure in typing and printing and may 

have less opportunity to use oral and written skills

	l Weak students may get difficulty with use of ICTs 
because they may have problems with working 

independently and may need more support from their 

teachers

From Teacher’s Stand Point

Although teachers "attitude towards use of ICTs is vital, 
observations revealed the fact that teachers do not have 

clarity about how far the use of various ICT techniques 

can be beneficial to facilitate and enhancement of learning. 
Some of the basic problems related to teacher" attitude are 
as follow:

	l Negative attitude of teachers towards the use of ICTs

	l Reluctance and hesitation to use the ICTs in class-rooms

	l Lack of proper technological skills in use of ICTs

	l Lack of self-efficacy and enthusiasm among teachers

	l Lack of professional training in field of ICTs 
implementation in education.

	l Having poor critical and scientific temper.

Conclusion:-

In conclusion, Information and Communication 

Technology (ICT) plays a vital role in teacher education, 

revolutionizing the way educators are trained and 

prepared for their profession. ICT tools and resources 

offer numerous benefits, enabling teachers to enhance 
their knowledge, skills, and pedagogical practices. By 

providing a wealth of information and resources it helps 

teachers to stay updated with the latest research, teaching 

methodologies, and educational trends, provides access 

to online platforms, educational websites, and digital 

libraries, thereby enabling teachers to access a vast range 

of materials, including articles, videos, lesson plans, and 

interactive simulations and thus expand their knowledge 

base and incorporate innovative teaching techniques into 

their classrooms.

With the emergence of ICT, teacher education has 

opportunity to register a quantum leap in equipping 

educators with the necessary tools, resources, and skills 

to thrive in the digital age. By harnessing the power of 

ICT, teachers can enhance their professional development, 

collaborate with peers, engage students in meaningful ways, 

and effectively assess learning outcomes. Embracing ICT 

in teacher education is essential for preparing educators to 

navigate the evolving educational landscape and to provide 

high-quality, innovative, and inclusive instruction to the 

next generation of learners.
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Abstract :-

India has a long and varied history of implementing 
educational policies at the local, state and national levels. 
Over the centuries, the country has seen many changes 
and developments in its educational system, with the aim 
of providing access to quality education for all its citizens. 
Education is one of the fundamental rights of any individual, 
it helps individuals to become responsible and productive 
members of the society. It fosters critical thinking, develops 
skills and knowledge, and makes a person more responsible 
towards the society as they contribute to the economy of the 
nation and participate fully in civic life. It plays a very crucial 
role in promoting personal and social development. It helps 
to build strong communities and a strong democracy, and it 
is essential for the ongoing and development of our world. 
In recent years, the Indian government has implemented 
several new educational policies aimed at further improving 
the education system. The implementation of these policies 
has led to significant progress in the field of education in 
India. The enrollment rate in schools has increased, and 
the gender gap in education has narrowed. However, there 
are still challenges that need to be addressed, such as 
inadequate infrastructure and trained teachers, disparities 
in access and quality of education across different regions, 
and the need for continued reform and innovation. Therefore, 
the implementation of educational policies in India has 
undergone a significant transformation over the centuries, 
from being elitist and exclusionary to being more inclusive 
and equitable. While there have been many achievements 
and improvements, there is still a long way to go to ensure 
that every child in India has one.

Key Words :-Education, Education Policy, Government

Introduction :-

India has seen a series of reforms through, education 

policies, acts, plan of action, and curriculum frameworks. 

However, despite a considerable improvement in our 

education system, we are still far from meeting the defined 
targets like universal enrollment, inclusion, quality, and 

accessibility of education. Undoubtedly, the Kothari 

Commission, NEP 1968, 1986, POA 1992, RTE 2009, 

and NCF 2005 restructured our education system to a 

great extent. But when it comes to delivering a superior 

quality education to all our students, we are still behind the 

targets. With 15 crore out-of-school students, only 19% of 

the schools with internet connectivity, and poor 

achievement levels of school children, we still have a long 

way to go! And with all this already in store, what’s even 

worse is the disruption caused by the pandemic. As the 

virus threats continue, the need for a more resilient system 

is underlined  And the NEP 2020 is a ray of hope in this 

pandemic age when the Indian schooling system needs 

bigger and better reforms.

Research Methodology :-

The study has been conducted mainly on the basis of 

secondary information/ data. Various journals and research 

papers, diagnostic study and survey reports, newspaper 

articles and books have been surveyed in this study. 

Researcher used the following two research methodologies 

for present research paper - Analytical Research 

Methodology and Descriptive Research Methodology.

Findings :-

The National Policy on Education (NPE) is a policy 

formulated by the Government of India to promote and 

regulate education in India. The policy covers elementary 

A Comparative Study of India's Educational Policies :   
Special Reference to NEP 2020

Prof. Shaikh Moeen Shaikh Naeem*
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education to higher education in both rural and urban India. 

The first NPE was promulgated by the Government of 
India by Prime Minister Indira Gandhi in 1968, the second 

by Prime Minister Rajiv Gandhi in 1986, and the third by 

Prime Minister Narendra Modi in 2020.

Historical Review of India's Educational 

Policies :-

Since the country's independence in 1947, the Indian 

government sponsored a variety of programmes to 

address the problems of illiteracy in both rural and urban 

India. Maulana Abul Kalam Azad, India's first Minister 
of Education, envisaged strong central government 

control over education throughout the country, with a 

uniform educational system. The Union Government 

established the University Education Commission (1948–

1949), the Secondary Education Commission (1952–

1953), University Grants Commission and the Kothari 

Commission (1964–66) to develop proposals to modernise 

India's education system. The Resolution on Scientific 
Policy was adopted by the government of Jawaharlal 

Nehru, India's first Prime Minister. The Nehru government 
sponsored the development of high-quality scientific 
education institutions such as the Indian Institutes of 

Technology. In 1961, the Union government formed the 

National Council of Educational Research and Training 

(NCERT) as an autonomous organisation that would advise 

both the Union and state governments on formulating and 

implementing education policies.

1:  Kothari Commission :-

 Kothari Commission is one of the most important 

landmarks for educational reforms in independent India. 

It laid the foundation of the 10+2+3 schooling pattern. 

And came up with some visionary recommendations for 

the marginalized students. Its three- language formula, 

scholarships, and remunerations for teachers proved 

beneficial in for our mainstream system. And till date, 
our education policies in India use its recommendations 

as a baseline in some form or the other. Due to the 

economic condition of the newly independent nation, 

the recommendations of this commission could not 

be followed as it is. And this led to certain gaps in the 

National Education Policy in 1968 which was created 

on the recommendations of this commission.

2:  National Education Policy 1968 :-

 Based on the report and recommendations of the Kothari 

Commission (1964–1966), the government headed 

by Prime Minister Indira Gandhi announced the first 
National Policy on Education in 1968, which called for 

a "radical restructuring" and proposed equal educational 
opportunities in order to achieve national integration 

and greater cultural and economic development. The 

policy called for fulfilling compulsory education for 
all children up to the age of 14, as stipulated by the 

Constitution of India and specialized training and 

qualification of teachers. The policy called for a focus on 
the learning of regional languages, outlining the "three 
language formula" to be implemented in secondary 
education - the instruction of the English language, 

the official language of the state where the school was 
based, and Hindi. Language education was seen as 

essential to reduce the gulf between the intelligentsia 

and the masses. Although the decision to adopt Hindi 

as the national language had proven controversial, the 

policy called for the use and learning of Hindi to be 

encouraged uniformly to promote a common language 

for all Indians. The policy also encouraged the teaching 

of the ancient Sanskrit language, which was considered 

an essential part of India's culture and heritage. The 

NPE of 1968 called for education spending to increase 

to six percent of the national income. As of 2013, the 

NPE 1968 has moved location on the national website.

3:  National Education Policy 1986 :-

 In 1986, the government led by Rajiv Gandhi 

introduced a new National Policy on Education. The 

new policy called for "special emphasis on the removal 
of disparities and to equalise educational opportunity," 
especially for Indian women, Scheduled Tribes (ST) 

and the Scheduled Caste (SC) communities. To achieve 

such a social integration, the policy called for expanding 

scholarships, adult education, recruiting more teachers 

from the SCs, incentives for poor families to send 

their children to school regularly, development of new 

institutions and providing housing and services. The 

NPE called for a "child-centred approach" in primary 
education, and launched "Operation Blackboard" 
to improve primary schools nationwide. The policy 

expanded the open university system with the Indira 

Gandhi National Open University, which had been 

created in 1985. The policy also called for the creation 
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of the "rural university" model, based on the philosophy 
of Mahatma Gandhi, to promote economic and social 

development at the grassroots level in rural India. 1986 

education policy expected to spent 6% of GDP on 

education.

4:  Programme of Action 1992 :-

 The 1986 National Policy on Education was modified in 
1992 by the P. V. Narasimha Rao government. In 2005, 

Former Prime Minister Manmohan Singh adopted a new 

policy based on the "Common Minimum Programme" 
of his United Progressive Alliance (UPA) government. 

Programme of Action (PoA) 1992, under the National 

Policy on Education (NPE), 1986 envisaged to conduct 

of a common entrance examination on all India basis 

for admission to professional and technical programmes 

in the country. For admission to Engineering and 

Architecture/Planning programmes, Government of 

India vide Resolution dated 18 October 2001 has laid 

down a Three – Exam Scheme (JEE and AIEEE at the 

National Level and the State Level Engineering Entrance 

Examinations (SLEEE) for State Level Institutions – 

with an option to join AIEEE). This takes care of varying 

admission standards in these programmes and helps in 

maintenance of professional standards. This also solves 

problems of overlaps and reduces physical, mental and 

financial burden on students and their parents due to 
multiplicity of entrance examinations.

5:  NCF 2005 :-

 As a periodic revision of the curriculum framework, NCF 

2005 was launched with the vision of 21st-century 

education. It introduced the idea of student-centric 

learning. And helped in reducing the curriculum load 

for improved results. It highlighted an instructional 

delivery that can support the student’s learning beyond 

the textbooks and rote methods. In addition, this 

framework also added a dimension of constructivist 

learning. And focused on the inculcation of new-age 

skills like critical and creative thinking. This framework 

mainly dealt with the curriculum, pedagogies, and 

instructional delivery. And it did help in bringing more 

students into the mainstream schooling system. Despite 

a series of reforms for decades, the Indian students did 

not enjoy education as a fundamental right. And finally, 
in the year 2009, education was made a fundamental 

right for students between 6 to 14 years of age.

6:  Right to Education 2009 :-

 RTE 2009 gave a new dimension to the vision of 

the education policies in India. It made education a 

fundamental right and made the government directly 

responsible for the education of students in the defined 
age bracket. It streamlined the process of school 

transfers, infrastructure, amenities. And addressed the 

issues of quality education for students from weaker 

sections of society through 25% reservation. Of late, 

RTE has been a game-changer for student enrollments 

and it helped in standardizing the processes further in 

the next and most recent education policy, the National 

Education policy 2020. Since we have already jotted 

down the striking features of NPE 2020 in this series, 

let’s jump to it’s recommendations that prove its 

relevance in the current times.

7:  National Education Policy 2020 :- 

 In 2019, the then Ministry of Human Resource 

Development and now the Ministry of Education 

released a Draft New Education Policy 2019, which 

was followed by a number of public consultations. 

it discusses reducing curriculum content to enhance 

essential learning, critical thinking and more holistic 

experiential, discussion-based and analysis-based 

learning. It also talks about a revision of the curriculum 

and pedagogical structure from a 10+2 system to 

a 5+3+3+4 system design in an effort to optimise 

learning for students based on cognitive development 

of children. Research Methodology has been added 

in the last year of graduation course and student will 

have the choice to leave the course and receive the 

certificate/ degree according to that. On 29 July 2020, 
the cabinet approved a new National Education Policy 

with an aim to introduce several changes to the existing 

Indian education system. Which will be introduced in 

India till 2026.

Other Educational Policies :-

	l National Programme for Education of Girls at 

Elementary Level (NPEGEL)

	l Rashtriya Madhyamik Shiksha Abhiyan (RMSA) for 

development of secondary education, launched in 2009.

	l Saakshar Bharat (Saakshar Bharat/Adult Education) to 

create a literate society through a variety of teaching 



| 29 |

DEVALOKE AUGUST 2023

learning programmes for non-literate and neo-literate of 

15 years and above.

	l Rashtriya Uchchatar Shiksha Abhiyan (RUSA) for 

development of higher education, launched in 2013.

	l Samagra Shiksha Abhiyan (SSA) - overarching 

programme for the school education to ensure equitable 

learning outcomes. 

	l Inclusive Education for the Disabled at Secondary 

Stage (IEDSS)

District Primary Education Program (DPEP) - launched in 

1994 as a major initiative to revitalise the primary education 

system and to achieve the objective of universalisation of 

primary education.

What Makes NPE 2020 Different and Better 

than the Previous Policies?

By far, we have discovered the striking features and 

contributions of the various education policies in India. 

And the most recent addition to this lineup is the NPE 

2020. This education policy was announced at the time 

when India was battling against the pandemic. And it 

did expand the vision of the Indian education system 

with some futuristic choices and promising educational 

alternatives. Unlike the other policies prior to this one, 

NPE 2020 standardized early childhood education. And it 

also focused on improving the gross enrollment ratios for 

higher grades, which were not given much importance in 

the previous policies. For the first time ever, this policy 
highlighted the need for experiential learning. And it also 

resolved numerous challenges of our mainstream system 

through ‘flexible’ learning opportunities.

Online schooling and technological knowledge are also 

given due importance in this visionary policy. Besides, 

it has also touched upon a sensitive topic of ‘transfer of 

teachers’ in great detail like no other previous policy. The 

introduction of online learning platforms and the ways 

to deal with the challenges of the digital divide are also 

some noteworthy features of this recent policy. And last 

but not the least, its suggestion to improve educational 

alternatives such as virtual schooling platforms is a truly 

legendary step. NPE 2020 is an outline for a new education 

system in India. And it has the potential to address the 

challenges in our system through the use of technology. 

It envisions a student-centric schooling system with the 

unmatched advantages of flexible learning. And in this 

post-Covid world, this is what most of our Indian students 

truly need. Of all the policies till date, NPE seems to be the 

most futuristic and promising. And as per the ex- Union 

Education Minister rightly describes it as a focus policy to 

transform India into a knowledge superpower.

Current Status of Education in India :- 

	l A quick glance at the current status of education in 

India is given below.

	l Literacy rate in India as per Census 2011: 74%.

	l Literacy rate: Male: 82.1%; Female: 65.5%

	l Kerala tops the rankings, followed by Delhi, 

Maharashtra and Tamil Nadu.

	l Bihar is the lowest among states, followed by Arunachal 

Pradesh, Rajasthan, Jharkhand etc., however, they are 

improving their position.

	l Bihar has a literacy rate of 63.8%, and that of women 

is 53.3%.

	l Literacy rates for both adults as well as youths have 

increased, still, the absolute number of illiterates in 

India is as much as India’s population was at the time 

of independence.

	l The gender gap in terms of literacy began to narrow 

first in 1991 and the pace has accelerated, however still 
lags far behind the global female literacy rate of 7% 

(UNESCO 2015).

	l There are large state variations in the gender gap.

	l However, during 2001 – 2011, the male literacy rate 

increased by 6 percentage points but female literacy 

increased by nearly 12 percentage points. Achievement 

in female literacy in Bihar is noteworthy: from 33% in 

2001 to 53% in 2011.

	l Be that as it may, India is still lagging behind the 

world literacy rate of 86.3%(UNESCO 2015). A major 

group of states lies in the average rank i.e. just above 

the national level of 64.8 percent. 

Indian Constitution & Education :-

Under Article 45 in DPSP, it was mentioned 

that the government would provide free and compulsory 

education for all children up to the age of 14 years within 

10 years from the commencement of the Constitution. 

As this was not achieved, Article 21A was introduced 

by the 86th Constitutional Amendment Act of 2002, 
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making elementary education a fundamental right rather 

than a directive principle. And Article 45 was amended to 

provide for early childhood care and education to children 

below the age of six years. To implement Article 21A, the 

government legislated the RTE Act. Under this act, SSA 

– Sarva Shiksha Abhiyan – got a further impetus. SSA 

aims to provide Universalization of Elementary Education 

(UEE) in a time-bound manner. SSA has been operational 

since 2000-2001. Its roots go back to 1993-1994 when 

the District Primary Education Programme (DPEP) 

was launched. However, under the RTE Act, it got legal 

backing.

Major Issues Related to the Education Sector 

in India :-

1:  Inadequate Infrastructure in Schools :- According to 

the Unified District Information System for Education 
(UDISE) for 2019-20, only 12% of schools have internet 

facilities and 30% have computers. About 42% of these 

schools lacked furniture, 23% lacked electricity, 22% 

lacked ramps for the physically disabled, and 15% 

lacked WASH facilities (which include drinking water, 

toilets, and hand wash basins).

2:  High Dropout Rate :- The dropout rate is very high in 

primary and secondary levels. Most of the students in 

6-14 age groups leave the school before completing 

their education. It leads to wastage of financial and 
human resources. According to the National Family 

Health Survey-5, not being interested in studies was the 

reason given by 21.4% of girls and 35.7% of boys aged 

between 6 to 17 years for dropping out of school before 

the 2019-20 school year.

3:  Problem of Brain Drain :- Due to cutthroat 

competition for getting admission in top institutes like 

IITs and IIMs, a challenging academic environment is 

created for a large number of students in India, so they 

prefer going abroad, that makes our country deprived of 

good talent. There is definitely a quantitative expansion 
of education in India but the qualitative front (essential 

for a student to get a job) is lagging behind.

4:  Mass illiteracy :- In spite of constitutional 

directives and efforts aimed at enhancing education, 

around 25% of Indians still remain illiterate, which also 

leaves them socially and digitally excluded.

5: Lack of Adequate Attention to Indian Languages:- 

Indian languages are still in an underdeveloped stage, 

the medium of instruction particularly in science subjects 

is English, resulting in unequal opportunities for rural 

students. Also, standard publications are not available 

in the Indian language.

6: Lack of Technical and Vocational Education :- 

Mainly, our educational system is of generalistic nature. 

Development of technical and vocational education 

is quite unsatisfactory, due to which the number of 

educated unemployed persons is increasing day by day.

7: Unaffordability :- Meagre incomes at rural level 

leads to education taking a backseat. Due to lack 

of awareness and financial stability, many parents 
tend to see education as an expense rather than an 

investment. They would rather want their children to 

work and earn. When it comes to higher education, lack 

of good institutes in the vicinity force students to shift 

in cities, which adds to their expenses. This leads to low 

rates of enrollment.

8:  Gender-Inequality :- Despite the government's effort 

to ensure equality of opportunity for education for 

both men and women in our society, the literacy rate of 

women in India, especially in rural areas, still remains 

very poor. According to the United Nations Children's 

Fund (UNICEF), poverty and local cultural practices ( 

female infanticide, dowry, and early marriage ) play a 

big role in gender inequality in education throughout 

India. Another obstacle to education is a lack of 

sanitation in schools across the country.

Way Forward :-

The important issue now is to explore a new way forward 

that could bridge the gaps hitherto felt and take necessary 

measures to fill those gaps.

	l Towards Experiential Learning Approach :- There is 

a need for inclusion of problem-solving and decision-

making related subjects in the school curriculum 

to offer a hands-on learning experience to students 

and prepare them to face the outside world when they 

enter into the workforce. Experiential Learning can 

reap maximum benefit from its ability to extract active 
participation from every student, which in turn triggers 

their emotional intelligence and sets them on a path 

to self-learning. Linking Artificial Intelligence with 
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the Educational Sector will also facilitate experiential 

learning.

	l Implementation of National Education Policy :- 

The implementation of the NEP can help shake the 

education system from its slumber. Moving away from 

the current 10+2 system to a 5+3+3+4 system will bring 

the pre-school age group formally into the education 

set-up.

	l Education-Employment Corridor :- India's 

educational setup needs to be enhanced by integrating 

vocational learning with mainstream education and 

providing right mentorship at school (especially in 

government schools) to ensure that students are guided 

in the right direction from the start and are aware of 

career opportunities. Students in rural regions have 

great potential and are motivated to study but lack the 

right mentoring. This is required not just for the children 

but also for their parents that will in a way also reduce 

the gender gap in education.

	l Reducing the Language Barrier :- While keeping 

English as a means of education for international 

understanding (EIU), it is important to give other Indian 

languages equal importance, and special publication 

agencies can be established to translate resources into 

a variety of languages so that all Indian students have 

the same opportunity regardless of their linguistic 

background. Taking a Note From Past to Future: It is 

important to look to the future while keeping our long-

established roots in mind. There is much to learn from 

the 'Gurukul' system of ancient India, which focussed 

on holistic development beyond academics, centuries 

before the topic became a buzzword in modern 

education. 

	l Ethics and Value Education :- Ethics and value 

education remained at the core of learning in the ancient 

Indian education system. Values such as self-reliance, 

empathy, creativity, and integrity remain a major 

area in ancient India that have relevance even today. 

The ancient evaluation of education was not restricted 

to grading thematic knowledge. Students were assessed 

on the skills they learned and how well they can apply 

practical knowledge to real-life situations. The modern 

education system can also devise similar systems of 

assessment.

Conclusion:-

By 2030, India will have the largest number of young 

population in the globe, a population size which will be a 

boon only if these young people are skilled enough to join 

the workforce. Quality education will play a major role in 

it. But the current state of Education faces major challenges 

like lack of adequate infrastructure, low government 

expenditure on education( less than 3.5% of the GDP) and 

as per Unified District Information System For Education 
(UDISE) the pupil-to-teacher ratio at national level for 

elementary schools is 24:1. So it's high time to tune the 

Indian Education System with global standards and adopt 

modern learning approaches that are responsive and 

relevant. Also, vitalise National Education Policy 2020 to 

see the light of day.
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FEATURE ARTICLE

Abstract

Art education means different things to different people, but 
the essence of it is that it provides knowledge and education 
in various fields of arts. Art education is an educational 
discipline that focuses on the acquisition of knowledge and 
skills in the various arts, such as music, theatre, dance, 
and visual arts. Today, most jobs that used to be done by 
people using manual labour are now done by machines, so 
the demand for art education has shifted towards teaching 
students how to be creative and innovative thinkers, as well 
as having good communication skills. Like mathematics and 
science, art requires regular practice to be effective, and it 
is not something that can be learned easily or accomplished 
in a sporadic manner.

Key Words: Art education, academic performance, 

analytical thinkers, artists, art workshops, art exhibitions, 

artistic abilities, arts-rich education, assessments of 

creativity, adaptability, analyzing,

Introduction: 

The National Education Policy – 2020 (NEP-2020) aims 

to change the way students are educated in the Netherlands 

by focusing more on creativity and good academics. 

This policy is designed to provide students with the best 

possible education, no matter what their chosen profession 

may be. The policy change allows students to pursue a 

degree in fine arts, literature, or music, in addition to their 
standard subjects. This gives India a competitive edge in 

the educational world, and helps to show the country's 

progress in modernity. The Indian government is aiming 

to create multidisciplinary departments in all educational 

institutions in order to better prepare students for careers 

in a variety of fields. This policy is being implemented in 

order to create a more holistic system of higher education 

in India.

Art education provides opportunities for creative 

expression and engagement in a different way than what 

is typically taught in school, as well as having a variety of 

other benefits for students, including improved motor skills 
and academic performance. The policy aims to emphasize 

India's cultural heritage and to preserve the nation's wealth 

by developing innovative arts and extracurricular activities. 

Arts education can help students become more creative 

and analytical thinkers. It also helps them develop a strong 

interest in exploration and learning for its own sake.

Background

There is a belief that vocational education should be 

given to students from a young age in order to help them 

understand the dignity of work. This can help students 

perform better in their schooling. By introducing students 

to internships with craftsmen and artists, they will better 

understand the industry. Art education during school hours 

can help students develop hands-on skills and learn about 

art from a variety of sources. This will help students see 

the world in a different way, and may encourage them to 

explore art outside of the classroom.

The aim of teaching students about Indigenous Knowledge 

Systems is to provide them with knowledge about rural life 

and the societal ways of the people in their country. This 

can help them learn more about the practices of their own 

country, rather than relying on Western cultural concepts. 

The various educational tours especially in art workshops 

and art exhibitions will help the children appreciate the 

different cultures and heritage of different sites or regions. 

Art integration is important in today's educational world, 
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National Education Policy – 2020

Dr. Amit Bhattacharya*



| 33 |

DEVALOKE AUGUST 2023

as it can help present difficult concepts visually to students, 
making it easier to understand. This can help to develop 

motor skills, social skills, decision making, risk-taking, 

and innovative thinking in children.

Objectives

Integrating art with other disciplines helps students who 

find it difficult to engage in class work, as well as those of all 
levels. Art education provides challenges that are relevant 

to students of all levels, connects students with their 

culture, and opens a wide view of the world. Additionally, 

integrating art with other disciplines can develop a sense 

of passion in students to attend school, which can result in 

improved academic performance.

The benefits of having an arts education are many. Arts 
activities are at the heart of who we are as human beings, 

and they are essential preparation for success in the 21st 

century. The National Education Policy - 2020 can provide 

this valuable knowledge and understanding to students, 

helping them to appreciate and create art.

Methodology

Art education encourages collaboration and group learning, 

which can help students learn from and help each other as 

they work towards a common goal. It also helps to improve 

emotional balance and make students more accountable for 

their actions.

The decision of what colours and medium to use when 

creating something is up to the artist's own choices and 

preferences. Art education can help improve decision 

making, boost self confidence, and help students learn 
more about what they like and what looks good to them. 

This can lead to them becoming more self-learners and 

more focused on achieving their goals.

Major Findings

Arts education assists in encouraging a positive culture 

and climate in schools/colleges. The arts help students 

develop self-confidence and learn how to think positively 
about their artistic abilities and learning. Arts education 

can help connect new knowledge to personal experience 

and help students express what they have learned to others. 

It is important that students learn useful skills in their art 

subject, as this can help improve their overall learning 

experience. The arts are important for young people, and 

there is evidence that they help improve learning in all areas 

of education. Arts learning can also increase confidence, 
concentration, motivation, and teamwork.

The 12 essential skills and values that one can 

develop through Art Education are:

1.  Arts education increases engagement of students

 The arts are hands-on, provide immediate rewards, 

focus on positive achievements, and develop concrete 

products. Arts education helps make learning matter 

to students by giving them a medium to connect new 

knowledge to personal experiences and express what 

they have learned to others.

2.  Students learn positive habits, behaviours and 

attitudes through Art Education

 Arts education can help to create a positive school/

college culture, which in turn decreases the number of 

disciplinary referrals and improves the effectiveness 

of instruction. Learning an artistic discipline teaches 

children important skills such as persistence, patience, 

and taking small steps. This can help them develop the 

character necessary for success in any field. 

3.  Building of Self-reliance 

 Engaging in arts activities can help students feel 

confident and competent, but it's also beneficial to allow 
them to take risks and grow in new ways. Doing things 

perfectly every year doesn't allow students to explore 

their potential, but participating in arts events every 

year gives them a chance to build self-reliance.

4.  Art in  Education enhances motor skills 

 Arts in education are important because they help 

develop fine motor skills in students. This is especially 
important for younger children, who might do art or 

play an instrument. Simple activities such as drawing 

with crayons or painting with water colours or oil 

colours are helpful in developing motor skills.

5.  Arts enhance creativity

 Arts education is known to develop creativity, a 

valuable skill in the 21st century. Students who receive 

an arts-rich education perform better on assessments 

of creativity than those who receive little or no arts 

education. For example, performing arts students show 
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greater flexibility and adaptability in thinking than 
their peers. Arts education also provides a wonderful 

environment for fostering creativity, which is essential 

in a rapidly changing world. The arts help students 

prove themselves better than other subjects in terms of 

their ability to think outside the box, see things from 

a fresh perspective, and develop their creativity. This 

is especially important in early life, when it can help 

students transcend their academic and career successes 

later on in life.

6.  Art Education sharpens critical intellectual skills

 The arts help children develop better thinking skills 

which can be applied to learning other subjects as well 

as living their lives outside of school. Arts activities 

allow children to develop skills such as observing, 

interpreting, seeing different perspectives, analyzing, 

and synthesizing. These skills are important for students 

who have to sort through a lot of information to figure 
out what is true and relevant, and for those who want to 

be successful in college and beyond. 

7.  Art teaches the  methods of language skills

 As students learn to read, compose, play an instrument, 

memorize dance steps, and create a painting, they 

are also learning how to develop new concepts, build 

vocabulary, and understand a new language.

8.  Arts help students learn mathematics

 The arts require math skills, and students who study 

the arts generally perform better on math assessments 

than students who don't study the arts. In addition, arts 

integrated math instruction helps students learn concepts 

such as fractions, computation, and estimation.

9.  Arts enriches  learning in other subjects

 The arts provide a visual context for learning about 

history and other topics, and can help to make literature 

more alive. Additionally, graphic designs and drawings, 

such as those made by inventors and engineers, can be 

interesting and informative. Kids who participate in 

the arts regularly are more likely to do well in school, 

participate in math and science fairs, and write better 

essays and poems. Arts education helps students 

develop creativity and other skills that help them in 

academic achievement. This, in turn, leads to better 

academic performance.

10. Aesthetic learning 

 The arts teach young people about the beauty, proportion, 

and grace of the world. They can also examine conflict, 
power, emotion, and life itself. The power of the arts is 

that they can give us joy, help us understand tragedy, 

promote empathy, and make the written word come 

alive.

11.  Arts  practices teamwork

 The arts teach students how to work as a team, 

communicate effectively, and resolve conflicts. This can 
be valuable in any setting, but is especially important 

in schools, which can be stressful environments. Art 

making teaches students how to work as a team and get 

along with others to achieve common goals. Doing so 

helps them learn to understand and appreciate different 

cultures and perspectives, and see how teamwork is 

essential to a successful performance. Art class teaches 

kids that they are responsible for their part in the group, 

and if they mess up, they need to take responsibility 

for their actions. Mistakes are part of life, and students 

need to learn to accept them and move on. This will 

help them be successful as they grow older.

12.  Arts education increases capacity for leadership

 Participating in the arts develops leadership skills, 

including decision-making, strategy building, planning 

and reflection. These skills are also helpful in preparing 
students for using them effectively, as they develop a 

strong sense of identity and confidence in their ability 
to make a difference in the world around them. Students 

who participate in the arts develop skills in leadership, 

including the ability to make decisions, build a strategy, 

plan, and reflect on their actions. They also develop a 
strong sense of identity and confidence in their ability 
to affect the world in a meaningful way. The arts 

help students learn how to solve problems and think 

critically. This can help them in their education and 

other areas of their lives.

Conclusion: 

The world of today is very different from the one in the 

past, because now there is so much information available 

at our fingertips. What matters most is not what we know, 
but how we use what we know. Every institution - from 

universities to businesses - is looking for people who can 
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come up with new ideas, and who are also able to work 

well as a team. An education in the arts can help students 

develop these essential skills, by helping them to challenge 

the world around them and look for ways to solve problems 

in new ways. This is the true talent of man today, and art is 

the best way to access that talent.
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Abstract

This paper is an attempt to analyze the learning difficulties 
of D.El.Ed. student-teachers with low vision in an Indian 
Mathematics classroom with inclusive setting. In this study 
six student-teachers with low vision from DIPSER College 
of Education Devsangha, Deoghar in the state of Jharkhand 
(India) were selected by convenient sampling method. In-
depth interviews with them were conducted for the purpose of 
collecting data. A set of questions were prepared in advance 
by the researcher for conducting the interviews. The data 
collected were analyzed qualitatively. The responses of the 
questions given by the student-teachers were transcribed. 
All the transcriptions were examined thoroughly with a view 
to identify different themes that emerged out of participant’s 
responses to the questions asked in the interviews. This study 
reveals that D.El.Ed. student-teachers with low vision in an 
Indian Mathematics classroom face difficulties in reading, 
writing and taking class notes; difficulties in participating 
and performing in the class; and difficulties in preparing for 
and performing in the examinations.

Keywords: Learning difficulty, visual impairment, low 
vision, inclusive classroom, Mathematics

Visual impairment is a global issue which has gained 

increasing attention in the world of inclusive education. It 

has a significant impact on the life of an individual. Life 
gets changed intensely because of it.  It hampers all the 

aspects of an individual’s life especially education which 

is undoubtedly the backbone of an individual’s growth 

and development (Goldie & Raznik, 1986). Further, the 

presence of visual impairment can potentially impact the 

process of learning. Reduced vision often results in a low 

motivation to explore the surroundings, initiate social 

interaction and manipulate objects. Students with low 

vision at all levels face several significant difficulties and 

challenges in accessing the world at each and every step of 

their daily life. They may find it difficult to perform even 
simple activities such as reading, writing, playing etc. They 

may have difficulties interacting with their environment 
and participating in the activities inside and outside the 

home as well as the classroom. 

If visually impaired learners need to be included in the 

mainstream society, the first step must go through the 
educational institutions (Hutto & Hare, 2001).  This is 

because education is one of the most significant instruments 
of empowerment. Inclusive education is gaining 

momentum globally as an idea to the education of learners 

with special needs in mainstream classroom settings. 

This approach provides all the students with community 

membership and greater opportunities for academic and 

social achievements (Corn & Koenig, 2003). Inclusion 

of students with low vision in the common classroom is 

a part of inclusive educational policies. Because of this 

inclusive process these student-teachers are facing many 

new difficulties. The lack of resources to enhance their 
education in inclusive schools is one of the important 

factors affecting those who are ready and willing to learn 

and bring changes in their life (Yalo & Indoshi, 2010).  But 

there are no trained human resources in many educational 

institutions to ensure their inclusion. Visual impairment 

can be overcome with proper training and guidance.  

Conceptual Framework of Low Vision 

As per WHO report "Every five seconds an individual 
in the world goes blind. Globally there are nearly 45 

million blind people and almost 135 million with low 

vision, a total of 180 million people with some degree 

of visual disability.  Nine out of the six who are blind 

live in developing countries."  In case of India for visual 
impairments, the 2001 census conducted by government 
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of India includes people using spectacles or contact lenses, 

whereas 58th round of the National Sample Survey (NSS) 

of India conducted in 2002 ignores them. While the census 

finds 2.16 million youth with visual impairments, the NSS 
finds only 0.18 million (Jeffery & Singhal, 2008).

According to the WHO working definition of low vision 
(WHO, 1992) “A person with low vision is one who has 

impairment of visual functioning even after treatment, and/

or standard refractive correction, and has a visual acuity of 

less than 6/18 to light perception or a visual field of less 
than 10 degrees from the point of fixation, but who uses, 
or is posixtially able to use, vision for the planning and/

or execution of a task.”  Students with low vision have 

visual acuity between 20/70 and 20/400 after all corrective 

possibilities.  They cannot read the newspaper at a normal 

viewing distance, even with glasses (Cook, 2008). The 

National Eye Institute (NEI, 2006) defines low vision 
more loosely, as a visual impairment not correctable by 

standard glasses, contact lenses, medication or surgery 

that interferes with the ability to perform activities of daily 

living.

Purpose of the Study

The purpose of the study is to find out the learning 
difficulties faced by the D.El.Ed. student-teachers with 
low vision in an Indian Mathematics classroom. Exploring 

the learning difficulties faced by these student-teachers at 
each and every step of their academic life will definitely 
stimulate to think and rethink about the different ways of 

overcoming the learning difficulties faced by them.  In 
this regard the purpose of the present study acquires much 

importance especially in India where there is severe scarcity 

for research related to the issues of visual impairment and 

related problems in educational settings.

Methodology

The present study is qualitative in nature. The following 

key query guided the present study: What are the different 

learning difficulties faced by the D.El.Ed. student-teachers 
with low vision in an Indian Mathematics classroom?  

In this study six student-teachers with low vision from 

DIPSER College of Education Devsangha, Deoghar in 

the state of Jharkhand (India) were selected by convenient 

sampling method. In-depth interviews with them were 

conducted for collecting the data. Then the data collected 

were analyzed qualitatively. This section will outline the 

research participants, design of the study and data analysis.

Participants

In the present study the participants were six student-

teachers with low vision from DIPSER College of 

Education, Devsangha, Deoghar in the state of Jharkhand 

(India). All the participants were suffering from 50% or 

above visual impairment, as per the certification made by 
the District Medical Officer.  Convenient sampling method 
was used to select the subjects. In-depth interviews with 

the participants were conducted to collect the data.  The 

participants were made aware of the nature of the present 

study, their role in it, provisions for confidentiality and 
their option to withdraw from the study at any point. 

Each interview lasted for half an hour to one hour. All the 

participants cooperated well. The data collected from the 

participants were analyzed qualitatively.

Design

This study was designed to find out the learning difficulties 
of D.El.Ed. student-teachers with low vision in an Indian 

Mathematics classroom with inclusive setting. It is based 

on the in-depth interviews with the participants.  In-depth 

interviews were conducted for the purpose of collecting the 

data.  The data were systematically recorded and analyzed 

qualitatively. 

Data Collection

In-depth interviews with the selected D.El.Ed. student-

teachers with low vision were conducted for collecting the 

data. A set of questions were prepared in advance by the 

researcher for conducting the interviews.  The responses 

of the questions given by the students were transcribed 

by the researcher.  Transcriptions were read in front of the 

respondents. Necessary modifications were incorporated 
according to their suggestions. The questions used in the 

interviews with secondary school students with low vision 

are as follows:

1.  How do you feel and respond, when you face 

difficulties in reading and writing because of your 
visual impairment?

2. How do you manage the class notes, when you are 

unable to take notes properly in the Mathematics 

classroom?
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3. When you are unable to compete with the normal 

children because of your visual impairment, how do 

you feel and react?

4.  When you have any doubt regarding the topic discussed 

in the Mathematics classroom, how do you clarify your 

doubts?

5.  Which strategy do you adopt to actively participate in 

the Mathematics classroom?

6.  What are the different methods you use for the 

preparation of Mathematics exams?

7.  When you do not get good marks in Mathematics, what 

may be the probable causes which you feel?

8.  When a teacher does not care of your special needs in 

the Mathematics classroom, how do you feel and react?

9.  When a teacher asks a question to all the students in the 

Mathematics classroom, what do you do?

10. What is the major difficulty you face in the Mathematics 
classroom during teaching learning process?

11. Do you feel that if you had normal vision, you would be 

much better in learning as you are now?

Data Analysis

In the present study the data collected were analyzed 

qualitatively. The process of data analysis was guided by 

the research question, the purpose of the study and the 

review of related literature.  The researcher thus began data 

analysis by establishing some initial categories and themes 

related to the objectives and literature. He read all the 

transcriptions thoroughly with a view to identify different 

themes that emerged out of participant’s responses to the 

interview questions. Response to all the eleven questions 

was thoroughly read. Based on the responses of the 

participants three major themes were created.  They were: 

difficulties in reading, writing and taking class notes; 
difficulties in participating and performing in the class; 
and difficulties in preparing for and performing in the 
examinations. These themes are discussed in detail in the 

following section.

Results and Discussion

The learning difficulties faced by the D.El.Ed. student-
teachers with low vision in an Indian Mathematics 

classroom will be explored in this section. The results 

drawn here are those that emerged out of an analysis of 

participants’ responses. The following learning difficulties 
emerged as central themes: Difficulties in reading, writing 
and taking class notes; difficulties in participating and 
performing in the class; and difficulties in preparing for 
and performing in the examinations.

Difficulties in Reading, Writing and Taking 
Class Notes 

One of the major challenges faced by the D.El.Ed. student-

teachers with low vision in their academic life is concerned 

with the difficulties in reading and writing.  All the six 
participants in the present study accepted the fact that they 

face difficulties in reading as well as in writing.  While 
interviewing it was found that there are also difficulties in 
taking notes by these student-teachers with low vision in 

the Mathematics classroom during the teaching learning 

process.  When further probed, it was found that the four 

out of the six participants managed the class notes with 

the help of their classmates or peer groups, when they 

were unable to take the notes in the classroom. The other 

participants responded that they did not care about the class 

notes. This is because most of the class notes are easily 

available in the books. Thus, there is a mixed response 

regarding the Mathematics class notes among the D.El.Ed. 

student-teachers with low vision. There is no single source 

for managing the class notes for them. They use different 

sources like peer groups or classmates for managing their 

class notes according to their convenience.  

Difficulties in Participating and Performing in 
the Class

While interviewing it was found that the D.El.Ed. student-

teachers with low vision in an Indian Mathematics 

classroom also face difficulties in participating and 
performing in the class because of their visual impairment 

to a certain extent.  Regarding the doubt clearance in the 

class most of the participants told that they generally did 

not ask any question in the classroom, even when they felt 

serious and genuine doubts regarding the topic discussed 

in the classroom.  If they had any doubt, they managed 

with the help of their classmates or peer groups. The 

reason behind this may be their low self-confidence.  As 
they were reared up in a climate which is dominated by 

the normal people, their exceptionality in the form of low 

visibility might have caused harm for the development of a 

healthy self-concept. Most of the participants accepted that 

they hesitate and feel uneasy in answering any question 
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asked by the teachers in the classroom during the teaching 

learning process.  

Fifty percent of the participants responded that they were 

attentive and listening carefully during the teaching learning 

process in the classroom, whereas other fifty percent of the 
participants accepted that they were not much attentive in 

the class during the teaching learning process. This may 

be because of the methods of teaching followed by the 

teacher in the Mathematics classroom during the teaching 

learning process. Most of the participants said that they did 

not bother, when teachers did not take care of their special 

needs. The reason behind this might be the uncaring and 

insensitive behaviour of the society to which they belong. 

They might have been accustomed of not bothering about 

whether their special needs are sufficiently taken care off 
or not. Only one of the participants responded that she felt 

very bad and distressed, whenever a teacher did not bother 

about her difficulties and problems caused by low vision. 

Difficulties in Preparing for and Performing 
in the Examinations 

In-depth interviews with the participants show that D.El.Ed. 

student-teachers with low vision in an Indian Mathematics 

classroom face several difficulties regarding the preparation 
for and the performance in the examinations. They face 

difficulties in reading the text, drawing the diagrams and 
analyzing the new concepts. Regarding the methods used 

for the preparation of examinations most of the participants 

told that they generally used self-study method as well as 

group learning method. They do not hesitate in asking 

academic help from their classmates or peer groups.  This 

throws light into the cooperative and friendly behaviour of 

their classmates and peer members.

Most of the participants accepted that sometimes when 

they do not get good marks in the examinations, they 

themselves are responsible for that and the reasons might 

be lack of motivation, sincerity or commitment.  Other 

participants considered that low vision is one of the major 

causes for such kind of situations. The analysis shows that 

most of the secondary school students with low vision do 

not feel visual impairment as a hurdle in their academic 

success. Most of the participants responded that they 

felt normal, when they were unable to compete with the 

normal students.  But one of the participants said that he 

felt distressing and painful, when unable to compete with 

the normal children because of his visual impairment.  The 

results show that the secondary school students with low 

vision do not care much about the competition with others.

Conclusion

Visual impairment is a significant issue to be addressed in 
the world of education throughout the world. The present 

study shows that D.El.Ed. student-teachers with low vision 

in an Indian Mathematics classroom face difficulties 
in reading, writing and taking class notes; difficulties in 
participating and performing in the class; and difficulties 
in preparing for and performing in the examinations.  

The major findings of the study reveals that most of the 
D.El.Ed. student-teachers with low vision in an Indian 

Mathematics classroom hesitate to ask questions during the 

teaching learning process, even when they have genuine 

doubts regarding the topic discussed in the classroom. 

One of the major difficulties faced by them during the 
teaching learning process is their failure to visualize many 

new concepts explained by the teachers through verbal 

communication.  Most of these student-teachers with low 

vision use self-study method as well as group learning 

method for the preparation of their examinations. But they 

do not hesitate in taking the help of their peer groups or 

classmates.  Most of them responded that they felt normal, 

when they were unable to compete with the normal 

students. Furthermore, to address the issue  concerned with 

the visual impairment there is a need for changes in the 

infrastructure, teaching and learning aids and training and 

skill improvement programmes arranged for the teachers 

to address the issues scientifically and systematically.  
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Abstract

Inclusive education has gained significant attention in 
recent years as an approach to promote equal access and 
participation for students with diverse needs. It aims to 
provide equal opportunities for all students, including those 
with disabilities or special needs, within the mainstream 
educational system. The success of inclusive education relies 
heavily on the attitudes and perceptions of teachers who 
play a crucial role in its implementation. Positive attitudes 
and beliefs can create an inclusive classroom environment, 
while negative attitudes may hinder the effective integration 
of students with disabilities. This study aims to explore 
the attitudes of teachers and students alike towards 
inclusive education and identify factors that may influence 
their attitudes. By understanding teachers' perspectives, 
appropriate strategies can be developed to foster a more 
inclusive educational environment.

Key Words: Inclusive education, Teachers’ Attitude, 

Integration, Behaviour, Environment

Introduction

Education is the act or process of imparting or acquiring 

knowledge, enhancing the powers of reasoning and 

judgment, and generally preparing individuals intellectually 

to lead mature life (Upali Pannilage, 2015). It is the process 

of the acquisition of knowledge, skills, values, beliefs, and 

habits (Chandra Sekhar Patro, 2019). Thus, education is 

essentially a human affair that influences one person or 
another. It is the powerful instrument in one's hand to 

unlock the doors of the darkness of the mind and filled 
it with the light of knowledge and wisdom. Education is 

considered the best mean to nourish our basic instincts and 

in developing all aspects of our life. Traditionally, teachers 

are perceived mainly as knowledge providers to students. 

But now, teachers are expected to assume a new major role 

as a facilitator in supporting students’ learning process and 

developing students’ multiple intelligences and lifelong 

self-learning abilities. Article 45(a) of the constitution of 

India has guaranteed education as a fundamental right to 

every citizen. For this, the Government of India has been 

taking steps to equalize education opportunities for its 

entire people since independence. In this process, efforts 

have been taken to overcome the regional imbalance in 

the form of provisions for extra educational facilities 

to underdeveloped regions, and socially, culturally, and 

economically disadvantaged groups like OBC, SC, and ST. 

Still there are areas where much work should be done to 

promote the concept of inclusive education to the excluded 

groups such as visual, hearing, motor handicapped, and 

intellectually able/ disabled (i.e. gifted or talented, mild 

and moderately intellectually handicapped apart from 

students with slow learning), students with specific learning 
difficulties and behavior disorders. The existing educational 
system must accommodate such students’ needs, and 

abilities and accordingly the physical, psychological, and 

learning environments should be modified for the healthy 
development of these individuals.

Inclusive Education

What is inclusive education? As per UNICEF, Inclusive 

education means a system of providing education that 

welcomes all children in a shared learning environment. 

Inclusive education means all children in the same 

classrooms, in the same schools and real learning 

opportunities for groups who have traditionally been 

excluded. It is about ensuring access to quality education 

for all students by effectively meeting their diverse needs 

in a way that is responsive, accepting, respectful and 

supportive. 

According to Stephan and Blackhurst (1988), “Inclusive 

Education is a set of values, principles and practices that 

seeks more effective and meaningful education for all 

students, regardless of whether they have exceptionality 
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labels or not.” Stainback and Stainback claim, “Inclusive 

Education is the implementation of policy and process 

that allows all children to participate in all programmes. 

Policy means that disabled children should be accepted 

without any restrictions in all the educational programmes 

meant for other children. The process of inclusion denotes 

the ways in the system makes itself welcoming to all. 

Inclusive Education is nothing but making the programme 

for disabled children as an integral part of the general 

educational system rather than a system within general 

education.” According to M. Manivannan, “Inclusive 

Education implies bringing together the educational needs 

of the normal children and the educational requirements of 

the children with special needs, so as to evolve a common 

curriculum with a view to provide education to all in 

regular schools itself. It is a flexible and individualized 
support system for children and young people with special 

educational needs. It provides an integral component of the 

overall education system and is provided in regular schools 

committed in an appropriate education for all.”

According to Uppal and Dey (2006), “Inclusive Education 

aims to provide a favorable setting for achieving equal 

opportunity and full participation for all, thus bringing 

children with special needs well within the preview of 

mainstream education. It recognizes the diverse needs of 

the students and ensures equality education to all through 

appropriate curricula, teaching strategies, support services 

and partnership with a community and parents. In simple 

words, it means that all children with or without disabilities 

learn together.” Advani and Chadha claim, “Inclusive 

Education describes the restructuring of special education 

to permit all or most students to be integrated in mainstream 

classes through reorganization and instruction innovations 

(e.g., cooperative learning, collaborative consultation and 

team teaching)”.

The principle of inclusive education was adopted at the 

“World Conference on Special Needs Education: Access 

and Quality” (Salamanca Statement, Spain 1994) and was 

restated at the World Education Forum (Dakar, Senegal 

2000). The Statement solicits governments to give the 

highest priority to making education systems inclusive and 

adopt the principle of inclusive education as a matter of 

policy. The idea of inclusion is also supported by the United 

Nation’s Standard Rules on Equalization of Opportunities 

for Persons with Disability Proclaiming Participation and 

equality for all. 

UNICEF’s work to promote inclusive education aims 

to close the education gap for children with disabilities, 

UNICEF supports government efforts to foster and monitor 

inclusive education systems. Our work focuses on four key 

areas:

	l Advocacy: UNICEF promotes inclusive education 

in discussions, high-level events and other forms of 

outreach geared towards policymakers and the general 

public.

	l Awareness-raising: UNICEF shines a spotlight on 

the needs of children with disabilities by conducting 

research and hosting roundtables, workshops and other 

events for government partners.

	l Capacity-building: UNICEF builds the capacity of 

education systems in partner countries by training 

teachers, administrators and communities, and 

providing technical assistance to Governments.

	l Implementation support: UNICEF assists with 

monitoring and evaluation in partner countries to close 

the implementation gap between policy and practice.

It is with this premise that an exploratory study of Teachers’ 

Attitude Towards Inclusive Education was undertaken  in 

Deoghar District, located in the northeast part of Jharkhand 

state in India.

Background of the Study

The introduction of education of children with disabilities 

in India can be traced back to the dawn of 19th century. 

Special school services in the country were initiated 

mostly by foreign missionaries. The concept of inclusion 

has been finding its reference in many national education 
nine documents in the post-independent period. As per 

Article 45 of the Constitution of India, better services to 

persons with disabilities are also assured. The Education 

Commission Report (1964-66) recommended placement of 

the disabled child, ‘as far as possible’ in ordinary schools. 

The National Policy on Education (NPE) (1986) included 

a full chapter on ‘Education of the Handicapped’ and 

formulated comprehensive guidelines for action. The NPE 

strongly emphasised the need for expansion of integrated 

education programmes. The centrally sponsored scheme of 

integrated education for disabled children (IEDC) which 

was introduced in 1974 got a fillip as a result of the NPE. 
Therefore, efforts for inclusion were persistently made.
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Statement of the Problem

In the Indian context, there has been a rapid change in 

the role of teachers in recent years. To ensure holistic 

development of students, a series of new interventions and 

programs have been initiated at the grassroots levels for the 

benefit of learners, particularly for the benefit of learners 
with disabilities. The present study is aimed at exploring 

the attitude of teachers towards inclusive education at 

Deoghar District and understanding its impact on inclusive 

education in the district under study.

Objectives of the Study

Fundamentally, the study was undertaken to comprehend 

the following three objectives:

1. To study the attitude of teachers towards co-

curricular aspects of inclusive education.

2. To study the attitude of teachers towards the 

psychological aspects of inclusive education.

3. To study the attitude of teachers towards parental 

aspects of inclusive education.

Here the operational definitions of the terms – Teachers, 
Attitude and Inclusive Education are elaborated as under.

a Teacher: The success of every educational programme 

depends on the quality of the teachers and their attitudes. 

An inclusive curriculum recognizes the need for the 

schools, to organized with the individual differences of 

students in the mind and adopt flexibility to the enable 
all students to achieve their goals. Implementation of an 

inclusive curriculum would require a number of changes 

in the present day teaching practices, curriculum 

content, evaluation procedures and available resources 

at the school level without which the goal of providing 

quality of education would remain elusive.

 Thus, for effectiveness of Inclusive Education the 

Teacher is responsible in the first instance and then 
the Team Coordinator and then the Assistant Principal 

Teaching and Learning to progress the vision of the 

Inclusive Education Team (Gunjan Tyagi, 2016).

b.  Attitude: An individual’s ways of viewing the 

world and reacting to it influenced many different 
factors including the individual’s beliefs, knowledge, 

emotions and their participation in social activities 

(Eagly&Chaiken, 1993; Triandis, 1971), and

c. Inclusive Education: The school and classroom 

operate on the premise that students with disabilities 

are as fundamentally competent as students without 

disabilities. Therefore, all students can be full 

participants in their classrooms and in the local school 

community (Alquraini & Gut, 2012)

Limitations of the Study

Basically, the study was conducted under few constraints 

out of which the primary conconstraints were

a. the difficulty to know the attitudes of teachers towards 
Inclusive Education

b.  lesser number of respondents  (This study was delimited 

to 50 primary teachers working in various inclusive 

education schools from whom the required data was 

collected)

c.  Looking into the time constraints, the study could be 

conducted in a small geographical area namely Deoghar 

district.

Review of Related Literature

A quick survey of literature on the subject points to a 

myriad of aspects related to Inclusive Education. Recent 

literature is replete with thoughts w.r.t. inclusive education. 

Two research studies conducted by Anita M. Belapurkar 

(2012) and David, R., Kuyini, B. A. (2012) made important 

revelations in this respect. Anita M. Belapurkar in her study 

on inclusive education attitudes of school teachers found 

that there was a low and unclear significant difference in 
the perceptions of teachers towards inclusive education 

and the knowledge. For this study attitude scale and 

knowledge test on inclusion was adopted. Similarly, David, 

R., Kuyini, B. A. (2012) in their study entitled, ‘Social 

Inclusion: Teachers as facilitators in peer acceptance of 

students with disabilities’ also found that theory classroom 

teachers’ practices prejudiced the societal status in regular 

classrooms of disabilities students. Md. Saiful Malak 

(2013), in his seminal work titled “inclusive education 

reform in Bangladesh: pre-service teachers’ responses to 

include students with special educational needs in regular 

classrooms” also felt that majority of pre service teachers 

had an unfavourable attitude towards students with special 

educational needs in regular classrooms. Misconception 

and lack of knowledge about disabilities were understood 

to be the reason from most of the pre-service teachers’ 
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responses. He opined that inclusive education as has been 

a key strategy to ensure education for all in the developing 

world for the last two decades and would also continue to 

play a pivotal role in the time to come. 

Satyanarayana, G., (2020), in his article “Perceptions 

of Resource Teachers and Parents on the Functioning of 

Inclusive Education Resource Centers in Vizianagaram 

District of Andhra Pradesh”, also perceived a significant 
difference in the perceptions of resource teachers based on 

their locality and Professional qualifications with respect 
to Health related aspects viz., facilities, Student Learning 

and Parent / Community awareness in the Functioning of 

Inclusive Education Resource Centers.

Literature indicates that though a definite need has been 
felt to reinforce inclusive education, not much work has 

yet been done in this regard. Das et al. (2013) in their study 

‘Inclusive Education in India: Are the Teachers Prepared?’ 

examined the current skill level of regular primary and 

secondary school teachers in Delhi, India”. The findings 
were that nearly 70% of the regular school teachers had 

neither received training in special education nor had any 

experience teaching students with disabilities. Further, 

87% of the teachers did not have access to support services 

in their classrooms. There was no statistically significant 
difference between their perceived skill levels. 

Kalita, Utpa, (2017) studied the “Attitude of primary school 

teachers towards inclusive education” and noticed that 

most of the teachers have only a moderate attitude towards 

inclusive education and not a single teacher’s attitude 

towards inclusive education was found to be extremely 

favorable towards it. It was also found that attitude towards 

inclusive education of male teachers’ was higher than the 

female teachers. Also, the attitude of experience teachers’ 

towards inclusive education was found to be slightly higher 

than the less experience teachers. Mishra, Kriti et al., 

(2018), in their article on “Perceptions of School Teachers 

towards Inclusive Education System in Urban Jodhpur” 

however revealed that of late, there is a definite positive 
attitude for inclusive education among teachers in urban 

schools in their area under study. 

Amit Sharma et al., (2017) explored the teachers’ attitudes 

towards inclusive education in Indian context using ‘Type 

of Disability’ lens”. In this study, it was noticed that, 

positive and high attitudes could be found towards inclusion 

of students with ‘orthopedic challenges’. The inclusion 

of students with disabilities related to vision, speech and 

hearing was also noticed. Some negative attitudes arose 

from teachers’ concerns about pedagogic challenges in 

inclusive classrooms. Teachers with prior experience with 

such students  looked more positive towards inclusion 

and highlighted the importance of technology in inclusive 

classrooms.

In yet another study, Dr. Aruna, Kuldeep Singh, Mangi 

Lal (2016) “Inclusive Education in India” it was revealed 

that near about 10% of the world’s population is affected 

with a disability, and a large number of these people live 

in developing countries. Three basic models considered 

by the Researcher i.e. segregated, integrated and inclusive 

special education, were differentiated between by 

international and local agencies including Government and 

NGOs, and overwhelming support was exhibited by human 

rights activists, non-profit organizations, government 
organizations, and different agencies, who were all in 

favour of inclusive special education as the most beneficial 
type of education for people of all ability levels.

V. Mrunalini, Dr. Premavathy Vijayan (2014) in their 

paper “Prospects of inclusive education in India” stressed 

that inclusive education “is a process of strengthening the 

capacity of the education system to reach out to all learners. 

It involves restructuring the culture, policies and practices 

in schools so that they can respond to the diversity of 

students in their locality.” The author also underlined the 

importance of compensating these gaps with an optimistic 

motion for successful inclusion.

A study by Adams and Mabusela (2015) on “Pre-service 

Educators’ attitude towards Inclusive Education: A Case 

Study” needs special mention in this context. In this study, 

as purposive sample of eighty-eight students responded to 

a five-point Likert scale questionnaire on attitudes towards 
inclusive education. The data was analysed quantitatively. 

The result showed that pre-service students display 

negative attitude towards inclusive education. The research 

also revealed that variables such as gender, age, year level 

and phase registered for, influence the educators’ attitude 
towards inclusive education.

Rathee, Indu (2017) in his study on “School Teachers' 

attitudes towards inclusive education” noticed that 

residential teachers’ attitude is more positive towards 

inclusive education as compared to their counterpart non 

residential school teachers. It might be due to the reason 

that the residential teachers were more concerned and were 

more aware about their students because they spent more 
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time with them in residential schools. A difference was 

also found in the attitude of the more experienced and less 

experienced teachers but the difference is not significant.

Research Design

Research design is a blueprint of a scientific study. It 
is simply a structural framework of various research 

methods as well as techniques that are utilised by a 

researcher.  It includes research methodologies, tools, and 

techniques to conduct the research and helps to identify 

and address the problem that may rise during the process 

of research and analysis. 

In the present study,the descriptive survey method was 

followed. Descriptive survey research is a research 

method that focuses on describing the characteristics of 

a phenomenon rather than asking why it occurs. Doing 

so helps us better understand its nature and gives a good 

foundation for further research. The descriptive survey 

method is undoubtedly the most popular and most widely 

used research method in education.

The study was conducted on the primary teachers of the 

Deoghar district. A sample of 51 Primary teachers of 

Deoghar are chosen for the study. A total of 38 male and 

13 female teachers participated in this survey. The main 

issue under the investigation was to explore the views 

of the respondents towards the elementary education of 

the tribal children. Considering that research tools play a 

significant role and the worth of data collection depends 
on the sensitivity of the tools, the researcher has used the 

Questionnaire for covering all aspects of the education of 

the tribal children in the present study.

Data Analysis and Interpretation

On the basis of data analysis, the following interpretations 

were made with respect to the objectives stated earlier in 

this paper.

	l There was an almost unanimous positive response to 

the necessity of inclusive education as the need of the 

hour in present educational situation.

	l Data indicated that the present school curriculum was 

not favourable to the needs of special children. While 

72% of respondents felt so, 27% believed otherwise.

	l In inclusive education system, teachers face several 

problems in completing their syllabus on time.

	l A mixed response was found with respect to the notion 

that inclusive education  leads to an adverse effect on 

the educational development of normal children. While 

52% responded favourably, 47% did not think so. This 

indicates a need to go deeper into the problem and study 

the issue more intensely.

Interpretation

	l 37 of the 51 teachers (72.5%) agreed teachers agreed 

that the present school curriculum is not favorable to 

the needs of special children, while only 14 (27.5%) 

teachers disagreed to it.

	l 40 teachers (78.4%) agreed that in an inclusive 

education system, teachers face problems in the timely 

completion of their syllabus. Only a small fragment i.e. 

11 teachers (21.6%) disagreed to it.

	l 27 (52.9%) teachers agreed that there is an adverse 

effect on the educational development of normal 

children due to inclusive education whereas 24 teachers 

(47.1%) thought otherwise.

	l 49 out of 51 teachers constituting 96% of the sample 

agreed to the fact that inclusive education has become 

the need of the hour for present educational situations.

	l Similarly, 50 teachers (98%) teachers agreed that 

teachers should be mentally prepared to implement 

inclusive education in the schools.

	l It was also observed that 34 teachers (66.7%) agreed 

that extra workload will be imposed on teachers due 

to inclusive education, though 17 teachers (33.3%) did 

not think so.

	l 1 (2%) teacher disagreed and 50 (98%) teachers agreed 

that teachers be sensitive about special children’s social, 

educational, and psychological needs in inclusive 

education.

	l 30 (58.8%) teachers thought that teachers possess a 

discriminative attitude towards special children in 

inclusive education. A significant section of teachers 
i.e. 21 in number (41.2%) teachers however agreed to 

this feeling.

	l A majority of respondents comprising of 43 teachers 

(84.3%) felt that the facilities available in general 

schools are not satisfactory for inclusive education. 

Only 8 teachers (15.7%) disagreed to it.

	l 49 (96.1%) teachers agreed that it is essential for 

teachers to use various teaching-learning methods for 
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properly imparting inclusive education. Only 2 teachers 

(3.9%) disagreed to it.

	l 41 (80.4%) teachers agreed that for imparting inclusive 

education appropriately it is very necessary to seek the 

consent of the parents of normal children in the class. 

10 teachers (19.6%) however did not think so.

	l 42 (82.4%) teachers agreed that parents of special 

children face problems in getting admission to general 

schools, though 9 teachers (17.6%) disagreed to this 

notion. 

	l Most of the teachers comprising of 49 (96.1%) 

teachers agreed that inclusive education is proving to 

be inspirational for social upliftment and adjustment of 

special children.

	l Similarly, 48 (94.1%) teachers agreed that through 

inclusive education special children can fully contribute 

to society. Only, 3 teachers (5.9%) disagreed to it.

On analysing the salient issues genderwise, the following 

trend was indicated in the study.

Co-Curricular Aspects 

	l 29 male teachers and 8 female teachers agreed that the 

present school curriculum is not favorable to the needs 

of special children while 9 male teachers and 5 female 

teachers disagreed on this issue.

	l 5 male teachers and 35 female teachers agreed that in 

an inclusive education system, teachers face problems 

in the timely completion of their syllabus. On the other 

side, 6 male teachers and 5 female teachers disagreed 

to it.

	l 20 male teachers and 7 female teachers agreed that there 

is an adverse effect on the educational development of 

normal children due to inclusive education, whereas 17 

male teachers and 7 female teachers disagreed to it.

	l 37 male teachers and 12 female teachers felt that 

inclusive education has become the need of the hour for 

present educational situations. Only 1 female teacher 

disagreed on this point.

	l 23 male teachers and 27 female teachers agreed to the 

fact that teachers should mentally prepared and ready to 

implement inclusive education in the schools. Only 1 

male teacher felt otherwise.

	l 29 male teachers and 5 female teachers agreed that extra 

workload will be imposed on teachers due to inclusive 

education. 9 male teachers and 8 female teachers 

however disagreed to it.

Psychological Aspects

	l 6 male teachers and 44 female teachers agreed and 1 

male disagreed that teachers be sensitive about special 

children’s social, educational, and psychological needs 

in inclusive education.

	l 10 male teachers and 11 female teachers agreed and 

15 male teachers and 15 female teachers disagreed on 

that teachers possess a discriminative attitude towards 

special children in inclusive education.

	l 14 male teachers and 29 female teachers agreed and 

6 male teachers and 2 female teachers disagreed on 

that the facilities available in general schools are not 

satisfactory for inclusive education.

	l 27 male teachers and 22 female teachers agreed and 

2 female teachers disagreed on that it is essential for 

teachers to use various teaching-learning methods for 

properly imparting inclusive education.

Parental Aspects

	l 9 male teachers and 32 female teachers agreed and 5 

male teachers and 5 female teachers disagreed on that 

for imparting inclusive education appropriately it is 

very necessary to seek the consent of the parents of 

normal children in the class.

	l 39 male teachers and 3 female teachers agreed and 4 

male teachers and 5 female teachers disagreed on that 

parents of special children face problems in getting 

admission to general schools.

	l 40 male teachers and 9 female teachers agreed and 2 

male teachers disagreed on that inclusive education is 

proving to be inspirational for social upliftment and 

adjustment of special children.

	l 33 male teachers and 15 female teachers agreed and 

1 male teacher and 2 female teacher disagreed on that 

through inclusive education special children can fully 

contribute to society.

Educational Implication of the Study

On the basis of findings of the present study following 
educational implications can be laid down. Teachers 

working in Primary Schools perceived high towards 
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the issues in inclusive education. Identified that the area 
mainly, that resource teachers are very essential for 

inclusion at school level, they were also identified that, 
gap between the enrollment and achievement was high and 

also perceived high these barrier free environment is very 

essential for inclusion.

1.  Lack of resources

2.  Gap between achievement and enrollment 

3.  Low enrollment of children

4.  Barrier free environment 

5.  Parent involvement and support

Further Study and Recommendation

No research is complete in itself; hence a series of research 

must be put on the same track to come to the solution of 

emerging challenge or problem. This study was limited 

to many areas, so there is a broad scope for further 

research and follow-up. So, for better understanding of 

teachers’ attitudes towards inclusive education. It may be 

recommended that:

1. This study is delimited 51 teachers working inclusive 

education schools from whom the required data was 

collected. Therefore, there is a scope to select more 

than one teacher from each school to determine more 

accurate data collection in this regard.

2. While this study is delimited to find the teacher 
attitudes towards Inclusive Education in general school 

atmosphere. This study suggested, it can be done in 

other level of school teachers’ attitudes.

3 This study is limited to only three aspects of inclusive 

education. Hence, different tools with different 

dimensions could be taken to measure teachers’ 

attitudes towards inclusive education in research.

Conclusion

The study reveals that the teachers know the concept of 

inclusive education, but that is not enough. Still they do not 

know how to conduct an inclusive class. The conceptual 

knowledge was not sufficient to do that. In the response 
of attitude of teachers towards inclusion researcher would 

like to reiterate here that of course, teachers expressed 

their positive attitudes towards inclusion but sometimes 

attitudes could be positive if responses are of in social 

accepted manner.
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FEATURE ARTICLE

Abstract :

Tribal is backward. His life is involved in many different 
questions. In order to solve the problems and improve 
the tribal, many social reformers, revolutionaries and 
organizations are working to solve the problems of the 
tribal, by solving the sufferings of the tribal, organizing the 
tribal, and serving. Some people are coming to tribal society 
with religion and creed. Some are coming to tribal with the 
politics of party organizations. Some people are coming to 
tribal in the name of development and welfare of tribal with 
institutions. Some are coming to the tribal in the name of 
education and health, while others are coming in the name of 
getting rid of addiction and superstition. Tribal has no other 
guardian. All of them are coming to tribal thinking that only 
we are their parents. Everyone is trying and working hard 
to solve the problems of tribal according to their principles 
and rules. Not only this, some are risking their lives to work. 
It cannot be denied. However, it should be remembered here 
that solving the problems of the tribal, developing them, 
educating them, improving them, doing their welfare, what 
exactly does it mean? Let us find out.

Keywords: Aborigines, Matriarchy, Craft Culture, Criminal 

Stigma,

Introduction: 

'Monarchy' is believed to have emerged from the settlement 

of a tribal tribe in a particular region and the collective 

management of earlier tribes, the place of respect given 

to tribal chiefs, the administration of caste panchayats. 

The Meena tribes of Rajasthan consider themselves 

descendants of the fish Meena. (Pisces means the Matsya 
avatar assumed by Lord Vishnu.) They consider the original 

source of the universe. In the same way, 'Mahadev Koli 

Jamat' is situated in Nashik, Ahmednagar (Akola, Rajur 

hilly Dang region), hilly part of Pune district, Jawhar, 

Mokhada, Palghar, Murbad taluka of Thane district, so it 

is called 'Kolvan'. Jawhar was founded by Jayaba Popere 

alias Mukne, the Mahadev Koli Veer purusha in AD. In 

1306, the kingdom of Jawhar was established. Their last 

19th king Shrimant Yashwantrao Martandrao Mukne was 

independent till 1948. Merged with the Union of India on 

10 June 1948. The history of this state is 605 years and it 

is found that they have made world records. There were 

hundreds of tribal kingdoms like Naga kingdom, Gond 

kingdom, Bhilwara province. The noble life values   of tribal 

are found in their genetic way of life. They don't have the 

aversion to scratch someone else's plate. In tribal society, 

women have a place of honour in the family. Her lifestyle is 

free, stress- free, hard- working. She has a natural instinct 

to work shoulder- to- shoulder with men. Matriarchy has 

made it more brilliant. There is a practice of giving money 

(dej or yaj) to the girl's father at the time of marriage. As 

the bride goes to Nanda with her son, her parents do not 

get her earnings. Hence, the groom pays a sum to the girl's 

father and if the boy does not have money, he works for 

free at the in- laws- Khadandya', now some non- tribal 

wrongly use it as 'bride price'. That is wrong. They should 

never do that. Because the bride price is. Transactions and 

items appear to be purchased. Taking an object and using 

it will be an aberration. A girl child is treated with respect 

in tribal society. It is a universal truth that she is treated 

like a girl. A girl child is never burnt to death as there is no 

aghori, law custom called dowry in tribal society. If there 

is ever a separation, the property she brought from home, 

immovable property, money, animals can be taken as 

property. No obstacle is placed in it, and second marriage 

can be done with honour. The children of the first husband 
are taken to her new husband and that person brings up the 

children. In Konkan, Konkani society, the proposed bride 

and groom marry each other after their choice. In the future, 
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when the economic situation improves and the couple gets 

married, they get married. In the meantime, they never 

leave each other in the wind, that is worth underlining. 

This kind of respect for women cannot be seen in any other 

social system except for exceptions.

Historical Significance:

Tribal have played a major role in India's freedom struggle. 

The uprising by Raghoji Bhangre, Birsa Munda, Rani 

Durgavati, Bhagoji Naik, Tantya Bhilla, Bhau Malekar 

Saraste, Bhagwan Rao Patil, Peth was recorded in the 

country's gazette. The British made them criminals for 

rebelling and the same fate was dragged after independence! 

The stigma of criminals is still attached to the Fasepardhi 

society. It is important for tribal brothers and statesmen to 

pay attention to it.

During Ramayana, Mahabharata, Muslim rule, Chhatrapati 

Shivaji Maharaj also the contribution of tribal is great. Due 

to the sacrifice and bravery of tribal, they have been given 
constitutional protection. Captain Mackintosh had raised 

the board of Mahadev Koli people in the rebellion of 1857. 

Khemi was the head of 52 mavals during the Peshwa 

period, Jawaji Bamble, Shivaji Maharaj. Koli, Mahadev, 

Kokana, Bhill, Ramoshi, Makarand, Phuldani looted the 

treasury of Peth on July 7, 1857. 30 thousand rupees of 

silver was looted in it.

What is a Tribal Society?

	l According to Gillin, "A group of groups living in a 
particular territory, speaking the same dialect and 

leading a similar cultural life, but without alphabetic 

identity, is called a tribal society."

	l W. J. According to Perry, "a group that speaks the same 
dialect and inhabits the same territory is called a tribal 

society."

	l See the broad definition given by the Adivasi Samiti 
Conference held at Shillong in 1962: A homogeneous 

group, descended from a common ancestor, using a 

common language, inhabiting a particular territory, 

technologically backward, illiterate and based on 

blood relations, faithfully following social and political 

customs. Now it is easy to see who should be called 

tribal in the definition of ̀ `tribal society''. Only the issue 
of 'illiteracy' in it has been reduced to some extent.

Objectives:

	l To promote the social and educational progress of 

Scheduled Tribes living in hilly and remote areas in the 

state of Maharashtra.

	l To provide accommodation, food, uniforms, educational 

materials and other materials free of cost to the 

tribal students in ashram schools established through 

voluntary organizations working for the educational 

development of tribal.

	l All- round development of intelligent / intelligent / 

intelligent students studying in government / aided 

ashram schools. 

	l To implement the centrally funded scheme of English 

Medium Residential Schools for the students of 

Scheduled Tribes to get education through English. 

	l To make arrangements to provide government hostels 

to Scheduled Tribe boys/ girls.

	l Encouraging tribal students to take industrial training.

Some Salient Features of Tribal Tribes:

1.  Each tribal tribe lives in a specific territory and that 
territory is small in terms of area compared to the 

territory of an advanced society. Tribal areas are remote 

from other advanced societies or in forests. The region 

is remote due to lack of roads.

2.  The tribal tribe is generally endogamous and there is 

a division into exogamous cliques. Groups in society 

are small and are based on relationships. Membership 

of these groups is not voluntary like membership of a 

Mandal (club) in modern society.

3.  Each tribal tribe has its own Panchayat. Tribal society is 

completely controlled by the panchayat or their head.

4.  Each tribal tribe often has a separate language or dialect. 

5.  Tribal religion is regional i.e. limited to their place of 

residence; Their shrines are also in their area.

6.  A tribal economy lacks group- wise division of labour 

or occupation- wise distinct social groups. All people 

do all kinds of work. Apart from this, the means of 

production in the tribal economy are of primary nature. 

Only primary implements like nets, traps, hooks, 

nooses, ropes, pointed and sharp sticks, hammers, and 
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crowbars are used. Among the three stages of production 

distribution consumption in the economy, distribution 

is the universal exchange of goods or income, which is 

absent in tribal economy. There are no markets due to 

low production. He who consumes his produce. Their 

economy is mostly based on coins etc. Currency driven 

and commodity based. Barter is the exchange of useful 

goods.

7. In tribal society, tradition is given priority. Keep the 

tradition from one generation to another. Poetry, dance 

etc. through media.

8. Nature worship and rituals like magic are important in 

religion.

9. Due to the emphasis on tradition and social control 

in tribal society, the behavior of all people is similar. 

Habits and customs are formed due to certain tasks in 

daily life. Overall, there is more homogeneity in society.

10. Tribal societies are largely self- centered; As their 

economic, social and religious life has been isolated for 

centuries from external contact, it is natural to become 

autistic. All the societies of the world were earlier in 

tribal state. Later it became a rural society. Later, 

after the establishment of state institutions, there were 

capitals and merchants and thus urbanization started. 

According to eminent anthropologist Robert Redfield, 
human societies have started moving towards complete 

urbanization after the industrial revolution. In modern 

times, due to this, the process of denationalization has 

started and the tribal societies have started to transform 

into rural societies.

Tribal Sub Plan:

Looking at the lives of tribal people, their lot has been 

neglected. Various measures have been taken for them. 

So that they too can live like other psyches. They are as 

follows. 

Educational Plan:

Government Ashram School Group Scheme, Financial 

Assistance to Voluntary Organizations for Running 

Ashram Schools, Adarsh   Ashram Schools, Eklavya 

English Medium Residential Schools (Centrally Sponsored 

Public Schools) Government Hostels for Tribal Boys / 

Girls. Post- School Examination Scholarship Scheme for 

Tribal Students, Scheme for Reimbursement of Education 

Fees, Examination Fees for Scheduled Tribe Students, 

Subsistence Allowance for Scheduled Tribe Students 

studying in Vocational Courses, Tuition Wages Scheme for 

Industrial Training Institute Students, Scholarship Scheme 

for Scheduled Tribe Students with Disabilities studying in 

Class VIII to XII, Incentive prize scheme for Scheduled 

Tribe students who excel in merit list in examinations in 

schools and high schools, Special incentive prize scheme 

for quality government/ aided ashram schools, Incentive 

allowance to stop dropout among tribal girls, Accident 

insurance scheme for state students, Benevolence grant 

scheme after sudden death of tribal students,

Plans for Economic Upliftment:

Supply of Power Pumps / Oil Pumps to Tribal Farmers, 

Union Budget (Nuclear Budget). Business Training 

Centre Scheme (centrally awarded Scheme) Loan Scheme 

for Self-Employment (Sabri Finance and Development 

Corporation Limited), Central Assistance to implement 

Wadi Program in Districts under 275(1) of Constitution 

of India, Central Assistance to Development Schemes 

for Tribal Tribes, Motor Vehicle Driver Training Scheme, 

Army and Police Force Pre- Recruitment Training Scheme, 

Food Loan Scheme, Granary Scheme

Other Plans:

Seva Yojana Registration for Scheduled Tribe Candidates, 

Adivasi Sevak / Seva Sanstha Award Scheme to Social 

Activists / Organizations doing remarkable work in Tribal 

Area, Tribal Handicraft Exhibition, Tribal Traditional 

Dance Competition, Warli Painting Competition Scheme, 

Dance Training and Pre- Competition Training Scheme 

for Tribal Youth, Navsanjeevani Scheme- 1. Employment 

Programs 2. Health Programmes, 3. Nutrition Programmes, 

Scheduled Tribes Certificate Verification Scheme.

Schemes Implemented by Other Departments:

Tushar Drip Irrigation Scheme, Pankaj Scheme to bring 

tribal farmers below poverty line. 

Department of Animal Husbandry.

Group Supply of Goat Meals, Fish Conservation in 
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Impounded Waters, Cooperative Department Personal 

Benefit Schemes Interest Subsidy, Funding for Voluntary 
Organizations to Run Ashram Schools, Adarsh   Ashram 

Schools.

'Status' of Tribal:

India has the second largest tribal population in the entire 

world. According to the central government survey, there 

are total 750 tribal tribes in India. According to the 2011 

census, the tribal population of the country is 10 crore 42 

lakh. The total population of tribal in the state is 1 crore 5 

lakh. The tribal population of Maharashtra is 9.35 percent 

of the total population. There are total 45 types of tribal 

tribes in Maharashtra. Warli, Bhil, Pavara, Konka, Thakar, 

Gaud, Korku and Mavchi  tribes have made their mark in 

various arts and crafts.

Tribal Cultural Museum:

The Tribal Cultural Museum has a special training centre 

aimed at preserving and promoting tribal art. It also houses 

a permanent exhibition of tribal artefacts. Although the 

city is developing rapidly, a special training centre will 

now be started in the Tribal Cultural Museum with the 

aim of preserving and promoting the arts of the tribal who 

still hold on to the traditional way of life. Not only this, a 

permanent exhibition of tribal items will also be held there.

Tribal Cultural Museum was established in 1965 by the 

Tribal Research and Training Institute. This museum has 

a collection of precious and rare items that showcase the 

tribal culture. The museum exhibits 1351 objects depicting 

the culture of various tribes. This museum has four halls. 

In the hall that gives a glimpse of tribal life, photographs 

of major tribal tribes, cultural characteristics of their life 

are shown. Apart from this, a short film based on tribal life 
has been made.

The second hall contains the material culture of the tribal, 

including their various musical instruments, household 

appliances, hunting tools, agricultural implements, Aghori 

lore, gods and goddesses; Handicrafts made by them have 

also been displayed. Warli painting and masks section 

attracts everyone. The best examples of world famous 

Warli paintings are displayed in this area. The Tribal 

Jewellery section has preserved traditional jewellery along 

with diverse uses. It consists of different braided garlands 

like Garsoli, Mangapoli, Zalar, Gopi, Moti in various sizes.

Tribal use iron, brass, copper, tin, silver or aluminium 

for jewellery. There are beautiful Ghats made of different 

metals and ornaments in this room. Horse, deer, buffalo, 

camel, fish, bullock cart, Teltinmata, Shalpi, Thakurdev 
are engraved on these ornaments. 'Hichdi' (a long toothed 

hairpin) given to the bride and groom after they have 

chosen each other in the tribal tribe, 'munda' (stick carved 

pole) in the Gond tribe which is the most important part 

of the wedding ceremony, a basket covered with dung 

and clay, a 'lagnachowk' made of rice flour on the wall. 
Handicrafts are also here.

Tribal Art :

Tribal art in India is multi- coloured. Carvings on 

houses, carved pillars in graveyards, ceremonial dresses, 

ornaments, masks, figures of gods and goddesses etc. The 
artistic vision of the tribal can be seen in the forms. The 

colour schemes in the Naga tribal costumes, Mizo hats, 

baskets, musical instruments, fishing nets, etc., as well as 
the carvings and carvings are artistic. Tribals are fond of 

ornaments. Tattooing on the body, colouring the body during 

ceremonies, dressing the hair, wearing colourful garlands 

around the neck are common in all tribes. Clothing is used 

very little. Garlands are also made of polished stones. In 

Nagaland and Manipur, the cloth is woven within the tribe. 

In the Bodo tribe, clothes are made from tree bark. The 

Gadaba people weave cloth with strips like tiger skin. In 

the Kod tribe, banana leaves are wrapped around the waist.

Kavadas are most widely used in tribal jewellery. Tribal 

women weave kavads in braids, use kavdas for jackets and 

bags. There are many opinions about skulls. According 

to some, the skull is a symbol of the human eye. Some 

consider it a symbol of a woman's vagina, while others 

consider it a mere ornament. Lamani, Mudia, Madia and 

Juang tribes believe that using kavadi does not cause 

vision. Women of the Bondo, Gond and Pardhan tribes also 

use kavadi for jewellery.

Fani has been used since ancient times. It is mostly used 

in the Mudia tribe. Fani is used to braid or scratch each 

other's limbs in youth homes. Young boys give gifts to their 

sweethearts. Women keep such strands in their hair all the 

time. Even the doors of the houses are carved with Fani 

figures.
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In the Madia tribe, during the ceremony, the horn of a wild 

cow and the piece of a peacock are placed on a bamboo 

cap. Brass horns are also sometimes used in the Kond tribe. 

In the Savara tribe, bamboo caps are covered with coloured 

paper. Many tribes wear feathers of various birds on their 

heads.

People of Madia, Mudia and Kond tribes use handcrafted 

boxes and bags for keeping tobacco, by carving bamboo, 

they make tobacco boxes in the shape of wheel, turtle, 

mango, fish etc.

There is a method of making lamp post at the time of 

marriage. Lamp is considered a symbol of love. Rants 

about it are sung in the Baiga tribe. Every house has a 

temple.

Madia, Mudia, Bhill, Korku, Gond etc. Among the tribes, 

carved stone and wooden pillars are erected in memory of 

the deceased. Animals are carved on the doors and walls. 

Also, Ganamarkadhara toys are made. Masks are used in 

dances and other religious and social ceremonies. Gives 

them bright colours. Tribal  imitate by wearing masks. 

Incidents of their daily life are engraved on the doors of 

youth homes or houses. There are more incidents of hunting 

in them. Deity pictures are also painted on the walls of the 

house. The content is local, a characteristic of tribal art.

Concept of Tribal Culture and Development:

Tribal  are living their lives considering tribal culture as the 

foundation of life. From time immemorial tribal have been 

living their lives based on these human values of labour, 

group and cooperation. Even today, every movement or life 

in the life of tribal is and is being done on the basis of trade, 

labour, group and cooperation. Festivals, celebrations, 

weddings, group dances, group songs, judgments by village 

panchayats, collective worship rituals on the occasion of 

village Diwali, Holi, etc. Thus tribal life is group oriented.

In the primitive stage, tribal lived as groups. In the 

primitive times, whether a tribal wanted to search for food 

or go hunting, he had to go in a group. If a predator was 

to be protected or resisted, the tribe could resist. In short, 

during that time, the joys, sorrows and all the lives of the 

tribal were united by the group. In those days, tribal had no 

life without a group.

1)  Aspects of Group Life and Human Values   There are 

many aspects of group life in tribal society today. If we 

keep that in mind, it will be evident how deep the tribal 

culture is with human values.

2)  Tribals have a tradition of 'Lahe'. In this tradition, when 

an adivasi wants to build a house or plough a field, the 
tribal calls 'Lahe' in the village. When 'Lahe' is called, 

the tribal of the village put aside their own work and go 

to 'Lahe' (to help). All day long they work for free for 

the tribal who call Laha. They do not take wages for 

building a house or ploughing a field. This tradition of 
cooperation still exists in tribal society.

3)  If there is a dispute or a question arises in a tribal village, 

a village umpire sits to judge it or consider the question 

and there is a collective discussion on the question.

4)  There is no discrimination between big and small in 

tribal marriage program. All are equal and all sit with 

dignity on the mat spread in the marriage tent.

5)  If someone dies in a tribal village, the whole village 

shares in that grief. No one fills water in the village on 
that day. Does not light the hearth and does not sweep 

the yard. But in other castes or cities, it is seen that even 

if someone dies in the village or city, the neighbour 

closes the door and eats it, while some eat it cooked or 

fried. It should be noted in which culture humanity is.

6)  In tribal marriages, the tribal chief (tribal man) standing 

in the mandap and asking the pancha while asking- 

pronounces 'Dekha panchasthavan, Vadgaonwala 

smalla Naik vahini karta ded 100 rupees sari livanas, 

kabul?' When they declare such a yes, it is accepted. 

That is, the head of the tribal takes the consent of the 

Pancha while accepting the offer. That means there 

is democracy in our marriage. But in the Brahmin 

marriage, the Brahmins say verses that the Brahmins 

do not understand, and keep giving orders like this, put 

money here, put money there, leave water here, leave 

water there, fall at their feet, fall at her feet. Like a tribal 

chief, he does not take the consent of the judges and the 

people. We should think about whether we should keep 

a system that believes in democracy or keep a system 

that preserves hegemonic values   based on dictatorship.

7)  There is such a tradition among tribal. That, if the 

mother dies after giving birth, the tribal community 

of the village accepts the responsibility of raising the 

remaining child. If there is a woman with a small child 

in that village, she feeds that child like her own child. If 
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there are many women in the village, they feed the child 

with milk. But in other caste society there is no such 

tradition and even if you go to get milk for the baby you 

have to pay money.

8)  In tribal society, where there is a program of lawn or 

death or northern work, if someone is seen filling water, 
chopping wood or distributing beads, it is assumed that 

he is the son- in- law of the house.

 It is a tradition among the tribal that on such occasions 

the son- in- law is entrusted with tasks such as chopping 

wood, splitting sticks, etc., and the son- in- law happily 

accepts this task. Not only this, if by mistake a son- in- 

law is not entrusted with the work, that son- in- law 

sits down, and if someone asks him, he says, "Am I his 
son- in- law?" In the society, labour is respected, while 
in other cases, it is a tradition that the son- in- law is 

seated with respect in marriage.

9) After getting married in tribal, tribal girl does not 

consider her husband as God. So happiness accepts 

as life companion in sorrow, joy in celebration. If the 

husband hurts his wife a lot or if she dies, he does not 

even commit suicide. If there is a lot of trouble, the tribal 

woman gets tired of such inhuman life and leaves such 

a husband, saying "Chal Foot" and goes away and finds 
a son of her choice and sings with him as a life partner 

and lives with him. In this way, society does not cast her 

in the sand but embraces her. It should be understood 

that there is no tradition of suicide like others.

10)Transactions of exchange and exchange take place 

in tribal society like others. When something is to be 

pawned, five judges are called. The transaction in this 
pancha is "trust me and I trust you". But in others it 
is not like that. In others there is also a transaction of 

pawning things. Among them too, panchas sit, but their 

transaction is not a contract of "you trust me and I trust 
you". They write it on stamp paper immediately after 
the agreement. It should be noted here that the tradition 

of pledging goods in tribal life is to trust man as man. 

Whereas the tradition of others is a tradition that does not 

believe in humans as human beings and a tradition that 

believes in paper or stamp paper. It should be considered 

whether a culture that believes in human being is better 

or a culture that believes in paper is better.

11) Tribal's idea of beauty is labour- intensive. Whether the 

wife is black or labouring or not is considered. Black 

colour is compared to black ground. It grows well in 

black soil, does it grow in brown soil? Asking such 

questions focuses the labour while choosing a wife. 

They give dignity to labour and develop the sense of 

beauty. Tribals consider tattooing on hands, forehead, 

cheeks as a mark of their beauty. Tribals living life 

based on nature from natural resources viz. From flower 
to necklace, gajra etc. They do their makeup by using 

feet. Tribal boys and girls adorn themselves with silver 

ornaments, colourful clothes.

12) In other societies the program of selecting the bride 

and groom by holding gatherings is highly appreciated 

today. But we have to understand how easily the 

tradition of bride- groom selection in tribal society is 

a matter in their life, e.g. Gulalya Bazaar is the market 

that comes before Holi and Bhongra Bazaar. In this 

market tribal youth boys and girls come to the market 

with great enthusiasm dressed in colourful clothes and 

adorned with ornaments. Boys and girls from different 

villages are walking around the market in groups with 

their companions. Boys and girls have a chance to 

choose their partner in this market. Young men and 

women come to the market looking at each other. If 

a young man likes or likes a girl, the boy goes to the 

crowd of the market and puts a gulal on the girl's cheek. 

Similarly, if a girl likes a boy, she also applies gulal on 

that boy's cheek. Let's say if both of them like each other, 

the couple runs away from that market as life partners 

or if they want to get married later, the boy demands 

the girl. In this Gulalya market, no brother or father 

gets angry or quarrels because a girl is smeared with 

Gulal on her cheek. Whoever starts a fight is considered 
a madman. In this way, this Gulalya market is filled and 
in this market tribal boys and girls choose their partner 

according to their own choice. This tradition exists in 

tribal society in the form of Gulalya Bazar.

13) Gotul is a place where unmarried young women live 

together and choose life partners in tribal society. In this 

tradition, tribal youths live together in gotulas outside 

the village, where there is no smell from the rest of the 

village. In this gotula, the tribal youths take stock of 

each other, think and act and then choose their partner.
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Suggestions:

Tribal society should gain a lot of wealth and become 

enlightened, stay away from addictions. Should participate 

in social work. Working people should not be fed only. On 

this occasion, it should also be insisted that the movement 

should be worked with absolute spirit and keep personal 

grievances aside, and also the establishment of tribal 

Vidyapith in Nashik should be done in order. Thus, tribal 

culture will be studied. In Tribal Scheduled Division, 

PESA Act, Forest Rights Act, Child and Women Rights 

Act, Prevention of Atrocities Act, Witchcraft Act should be 

implemented. It means that various issues like village self- 

governance, wadi, settlement, land development, education 

can be solved. If the Governor pays close attention and 

implements the PESA Act, the tribal will come into the 

flow of development. 

Conclusion:

Tribal culture is a pre- religious culture. It has a huge 

stock of human values. And it is very important to 

preserve human values   in human life. We must all together 

determine the mainstream that preserves human value, 

through which all exploitation of human life must cease. 

A human culture that cultivates values   based on labour, 

group and cooperation should be preserved. In human life, 

hatred towards man, quarrels, fights, injustice-tyranny, lust 
for war must be destroyed and peace will be established in 

human life, love and trust will be created for man and on 

this basis the further development of human life will take 

place.
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* ih-th-Vh- ¼jlk;u foKku½] iVuk] fcgkjA * * lgk;d izk/;kid] fMilj] cEikl Vkmu] nso?kj] >kj[kaMA

FEATURE ARTICLE

Lkkjka'k

izLrqr 'kks/k v/;;u esa iVuk ftys ds nkukiqj vuqeaMy ds 
mPpÙkj ek/;fed Lrj ds f'k{kdksa dk v/;;u fd;k x;k 
gSA v/;;u gsrq nkukiqj vuqeaMy ds 10 fo|ky;ksa dk 
p;u fd;k x;k gSA ftlesa 5 'kkldh; vkSj 5 v'kkldh; 
fo|ky;ksa dks 'kkfey fd;k x;k gSA bl 'kks/k v/;;u esa 
40 U;kn'kZ dk p;u lk/kkj.k ;kn`fPNd izfrn'kZu fof/k  
}kjk fd;k x;k FkkA izLrqr v/;;u ds vkadM+ksa ds ladyu 
ds fy, MkW- Vh- vkj- 'kekZ }kjk fufeZr 'kSf{kd iz'kklu 
vfHko`fÙk ekiuh dk p;u fd;k x;kA izkIr iznÙkksa ds 
fo'ys"k.k ds fy, Vh&ijh{k.k dk iz;ksx fd;k x;kA fu"d"kZ 
esa ik;k x;k fd mPpÙkj ek/;fed Lrj ds 'kkldh; vkSj 
v'kkldh; fo|ky; ds iq:"k ,oa efgyk f'k{kd ds 'kSf{kd 
iz'kklu ds izfr vfHko`fÙk esa varj ugha FkkA 

ewy 'kCn & mPpÙkj ek/;fed Lrj ds f'k{kd] 'kkldh; 
mPprj ek/;fed fo|ky;] v'kkldh; mPprj ek/;fed 
fo|ky;] 'kSf{kd iz'kklu ds izfr vfHko`frA 

izLrkouk

izR;sd laxBu ds dk;Z dks lqpk: :i ls pykus ds fy, 
iz'kklu dh vko';drk gksrh gSA blh izdkj  izR;sd 
'kSf{kd laxBu ds dk;Z dks Hkh lqpk: :i ls lapkfyr 
djus gsrq iz'kklu dh vko';drk gksrh gS] bl iz'kklu 
dks 'kSf{kd iz'kklu ds uke ls tkuk tkrk gSA 

vk/kqfud vo/kkj.kk ds varxZr 'kSf{kd iz'kklu dks ,slh 
izfØ;k ekuk tkrk gS ftlds varxZr f'k{kk ds y{;ksa 
dh izkfIr ds fy, fu;ksftr O;fDr lqO;ofLFkr :i ls 
miyC/k lk/kuksa dk vf/kdÙke mi;ksx djrs gq, lg;ksx 
iwoZd dk;Z djrk gSA bl izfØ;k esa O;fDr ,oa laxBu 
nksuksa dk fodkl lfUufgr gksrk gSA ;g izfØ;k dsoy 
ckydksa ,oa uo;qodksa ds fodkl rd gh lhfer ugha gS 
cfYd blds varxZr izkS<+ dk;ZdÙkkZvksa ds fodkl dks Hkh 
egRo fn;k tkrk gSA orZeku le; eas ;g vuqHko fd;k 
tkrk gS fd bl uohu iztkra= esa 'kSf{kd iz'kklu dk 
eq[; dk;Z f'k{kk dks ekuoh; :i nsuk ,oa turk dks 

iztkrkaf=d fof/k;ksa ,oa fLFkfr;ksa esa izf'kf{kr djuk gSA 
u, f'k{kdksa rFkk fujh{k.k vf/kdkfj;ksa dks ,slh fof'k"V 
n`f"V ls lEiUu djuk gS ftlls fd os lÙkk dh /kkd 
tek, fcuk gh f'k{kkfFkZ;ksa dks izsfjr dj ldsaA lHkh {ks=ksa esa  
vf/kdkf/kd mRiknu ds fy, vko';d vuqHko fd;k tkus 
yxk gSA izkjEHk esa vf/kdkf/kd mRiknu djus okys iz'kkld 
dks n{k ekuk tkrk FkkA fdUrq /khjs&/khjs bl fl)kar dh 
dfe;k¡ Li"V gksus yxhA euq"; ls e'khu dh rjg dke 
fy;k tkus yxk ftlds ifj.kke Lo:i muesa vlarks"k dh 
Hkkouk iuih ,oa mRiknu dh xq.kork ij foijhr izHkko 
ns[kk tkus yxkA 'kh?kz gh ;g Lohdkj fd;k x;k fd vPNs 
iz'kklu ds fy, ekuoh laca/k vR;ar vko';d gSA 

MkW0 JhukFk eq[kthZ ds vuqlkj & Þf'k{kk iz'kklu dk 
eq[; mÌs'; f'k{kk ds {ks= esa ekuoh; laca/kksa dh LFkkiuk 
djuk gSA ftlls f'k{kk ls lacaf/kr O;fDr ijLij lg;ksx 
ls dk;Z djrs gq, 'kSf{kd vko';drk dh iwfrZ djrk gSAß

f'k{kk dh O;oLFkk djuk fdlh Hkh jk"Vª dh egÙoiw.kZ 
ftEesnkjh gksrh gSA jk"Vª dh fodkl dh vuar laHkkouk,a 
ml jk"Vª dh f'k{kk iz.kkyh ij fuHkZj djrh gSA f'k{kk 
iz.kkyh dks mi;qDrrk rFkk izHkko'khyrk iznku djus ds 
fy, ,d dq'ky iz'kklu dh vko';drk gksrh gSA mi;qDr 
iz'kklu ds vHkko esa f'k{kk }kjk okafNr y{;ksa ;k mÌs';ksa 
dh izkfIr ugha dh tk ldrh gS vkSj u gh 'kSf{kd laLFkk,¡ 
izxfr dj ldrs gSaA 

f'k{kk ds {ks= esa lacaf/kr iz'kklu ds }kjk gh fofHkUu 
dk;ksZa ls lacaf/kr uhfr;k¡ fu/kkZfjr dh tkrh gS rFkk mUgsa 
fØ;kfUor djus dh O;oLFkk Hkh dh tkrh gSA 'kSf{kd 
iz'kklu ds }kjk gh 'kSf{kd laLFkkvksa] Ldwyksa ,oa f'k{kk ls 
tqM+s vU; laLFkkvksa dh LFkkiuk ,oa fodkl lacaf/kr dk;Z 
laikfnr fd;s tkrs gSaA 'kSf{kd iz'kklu ds vHkko esa u rks 
f'k{kk izkjEHk gks ldrh gS vkSj u gh 'kSf{kd laLFkk,¡ vkSj 
fo|ky;A 

iz'kklu ,d ,slh O;oLFkk gksrh gS ftlesa ;ksX; O;fDr 
jk"Vª dh vko';drkvksa dks /;ku esa j[krs gq, ;kstuk cuk 

mPpÙkj ek/;fed Lrj ds f'k{kdksa dh 'kSf{kd iz'kklu ds izfr vfHko`fÙk dk v/;;u

vpZuk dqekjh*] euksjatu dqekj**
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dj fØ;kUo;u djrs gSaA fØ;kUo;u ds nkSjku laLFkk dh 
izxfr esa dbZ izdkj dh ck/kk,¡ mRiUu gksrh jgrh gSaA ftl 
dkj.k f'k{kk dh vusd fØ;k,¡ lqpk: :i ls laikfnr ugha 
gks ikrh gSaA 'kSf{kd iz'kklu }kjk f'k{kk ds {ks= ls lacaf/kr  
gj izdkj ds xfrjks/kksa rFkk ck/kkvksa dks nwj djus dh 
O;oLFkk lqfuf'pr dh tkrh gSA fcuk 'kSf{kd iz'kklu ds 
f'k{kk ds mÌs';ksa dks fuckZ/k :i ls izkIr djuk vlaHko gSA

leL;k dFku

ÞmPpÙkj ek/;fed Lrj ds f'k{kdksa dh 'kSf{kd iz'kklu ds 
izfr vfHko`fÙk dk v/;;uAß

'kks/k v/;;u ds mís'; 

	l 'kSf{kd iz'kklu ds izfr mPpÙkj ek/;fed Lrj ds 
f'k{kdksa ds vfHko`fÙk ds Lrj dk irk yxkukA

	l 'kSf{kd iz'kklu ds izfr mPpÙkj ek/;fed Lrj ds 
iq:"k ,oa efgyk f'k{kdksa dh vfHko`fÙk esa lkFkZd varj 
dk irk yxkukA

	l 'kSf{kd iz'kklu ds izfr 'kkldh; ,oa v'kkldh; 
mPpÙkj ek/;fed Lrj ds f'k{kdksa dh vfHko`fÙk esa 
lkFkZd varj dk irk yxkukA

lacaf/kr lkfgR; dk v/;;u

	l frokjh] ¼2015½] *izkFkfed f'k{kk ds Lrj ij fodsafnzd`r 
izca/ku iz.kkyh esa xzke f'k{kk lfefr ds lnL;ksa] 
v/;kidksa rFkk f'k{kk vf/kdkfj;ksa esa lkeatL; dh 
fLFkfr* dk v/;;u fd;sA bl ijh{k.k ls ;g fu"d"kZ 
fudyk fd fo|ky; esa ukeakdu c<+kus esa v/;kid 
o oh-bZ-lh- lnL; ,d nwljs ds ennxkj lkfcr gksrs 
gSa ,oa izkFkfed fo|ky; ds fodkl esa v/;kidksa vkSj 
oh-bZ-lh- lnL;ksa ds chp lkeatL; egRoiw.kZ Hkwfedk 
fuHkkrk gSA 

	l ik.Ms; ,oa tSu] ¼2014½] *fo|ky; esa 'kkyk izca/ku ,oa 
fodkl lfefr dh Hkwfedk dk leh{kkRed v/;;u* 
fo"k; ij v/;;u fd;sA bl ijh{k.k ls ;g fu"d"kZ 
fudyk fd 'kkyk R;kxh@vizos'kh cPpksa dks 'kkyk 
esa tksM+us ds fy, 'kkyk izca/ku ,oa fodkl lfefr 
lg;ksx iznku djrh gS] 'kkyk izca/ku ,oa fodkl 
lfefr detksj cPpksa dks d{kk esa mifLFkr jgus gsrq 
izsfjr djrh gS ,oa 'kkSpky; fuekZ.k ,oa mldh lQkbZ 
gsrq lQkbZdÙkkZ dh O;oLFkk djus esa 'kkyk izca/ku ,oa 
fodkl lfefr }kjk lgk;ksx iznku fd;k tkrk gSA

	l d:.kk] ohuw] ¼2013½] us *fo|ky;ksa esa v/;kidksa ds 
laxBukRed okrkoj.k vkSj dk;Z larqf"V dk v/;;u* 
fd;sA blesa ;g fu"d"kZ fudyk gS fd v/;kidksa 

ds laxBukRed okrkoj.k vkSj dk;Z larqf"V ds e/; 
lkFkZd vUrj gSA [kqyk okrkoj.k v/;kidksa dh dk;Z 
larqf"V ds Lrj dks mPp cukrk gSA 

	l izkbl] ¼2011½] *izkpk;Z ,oa f'k{kd var%fØ;k % vkReh; 
laca/k dSls izkpk;Z ,oa f'k{kd vfHko`fÙk dks vkdkj 
nsrk gS* dk v/;;u fd;kA bUgksaus ik;k fd f'k{kdksa 
ds lkFk fizafliy ds fj'rs] fizafliyksa vkSj f'k{kdksa dh 
larqf"V] lkeatL; vkSj izfrc)rk ds Lrj dks izHkkfor 
djrs gSaA 

	l ,sMyk ,oa okMh] ¼2008½] *Ldwy ds izn'kZu ,oa jk"Vªh; 
ijh{kk ifj.kke ds fy, Ldwy iz'kklu dh mRd`"Vrk* 
dk v/;;u fd;kA blesa ;g irk yxk fd Ldwy 
iz'kklu ds joS;s dk fo|kfFkZ;ksa dh jk"Vªh; ijh{kk ij 
izHkko iM+rk gSA 

	l fMyksu] ¼2008½] us *iz/kkukpk;Z dh usr`Ro 'kSyh 
,oa fo|ky; ds okrkoj.k ekiu ij v/;kidksa ,oa  
iz/kkuk/;kidksa ds chp izR;{khdj.k esa vUrj* dk 
v/;;u fd;kA bUgksaus ik;k fd efgyk o iq:"k 
v/;kidksa esa fo|ky; okrkoj.k rFkk iz/kkuk/;kid 
dh usr`Ro 'kSyh ds izfr izR;{khdj.k esa lkFkZd varj 
ugha gSA 

	l psax ,o a psÅax] ¼2004½] us *fo|ky; vk/kkfjr izcU/ku] 
cgqLrjh; Lo&izcU/ku ds :i esa 'kSf{kd xq.koÙkk ls 
dSls lacaf/kr gksrh gS*\ bl fo"k; ij vkuqHkkfod 
v/;;u fd;kA vius v/;;u ds vk/kkj ij bUgksaus 
fo|ky; dks fo|ky; okrkoj.k ds vuqlkj pkj Hkkxksa 
esa oxhZd`r fd;kA bu pkjksa izdkj ds fo|ky;ksa esa 
fo|ky;] lewg ,oa O;fDrxr v/;kidksa ds dk;Z 
izn'kZu esa lkFkZd varj ik;k x;kA 

	l esgjks=k ¼2002½] us *fnYyh ds jktdh; ,oa xSj jktdh; 
mPpÙkj ek/;fed fo|ky;ksa ds iz/kkukpk;ksZa dh usr`Ro 
'kSfy;ksa dk v/;kidksa dh O;olkf;d larqf"V ,oa 
laLFkkxr okrkoj.k ds lanHkZ esa rqyukRed v/;;u* 
fd;sA bUgksaus ik;k fd dk;Zlarqf"V ,oa laLFkkxr 
okrkoj.k ds izfr iz/kkukpk;ksZa ds usr`Ro O;ogkj dk 
izHkko vyx&vyx fo|ky;ksa esa vyx&vyx ik;k 
fdUrq O;kolkf;d larqf"V Lrj jktdh; fo|ky;hu 
v/;kidksa esa xSj&jktdh; fo|ky;hu v/;kidksa dh 
rqyuk esa vf/kd ik;k x;kA 

ifjdYiuk 

,p1 'kSf{kd iz'kklu ds izfr mPpÙkj ek/;fed Lrj ds 
iq:"k ,oa efgyk f'k{kdksa dh vfHko`fÙk esa lkFkZd vUrj 
ugha ik;k tk,xkA
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,p2 'kSf{kd iz'kklu ds izfr 'kkldh; ,oa v'kkldh; 
mPpÙkj ek/;fed Lrj ds f'k{kdksa dh vfHko`fÙk esa lkFkZd 
vUrj ugha ik;k tk,xkA

v/;;u dk ifjlheu 

	l 'kks/k dk v/;;u {ks= fcgkj jkT; ds iVuk ftyk 
rd lhfer gSA

	l nkukiqj vuqeaMy dk p;u 'kks/k v/;;u gsrq fd;k 
x;k gSA

	l bl v/;;u esa dqy 20 f'k{kdksa ,oa 20 f'kf{kdkvksa 
dk p;u fd;k x;kA

v/;;u fof/k ,oa izfØ;k

izLrqr 'kks/k esa leL;k dk lek/kku djus ds fy, losZ{k.k 
fof/k dk p;u fd;k x;k gSA

tula[;k

izLrqr 'kks/k v/;;u esa nkukiqj vuqeaMy ds mPpÙkj 
ek/;fed fo|ky; ds f'k{kd ,oa f'kf{kdk dks tula[;k 
gsrq p;fur fd;k x;k gSA

U;kn'kZ

izLrqr 'kks/k leL;k esa 40 mPpÙkj ek/;fed fo|ky; ds 
f'k{kd dk p;u fd;k x;kA ftlesa 10 'kkldh; vkSj 10 
v'kkldh; mPpÙkj ek/;fed fo|ky; ds iq:"k f'k{kdksa 
,oa 10 'kkldh; vkSj 10 v'kkldh; mPpÙkj ek/;fed 
fo|ky; ds efgyk f'k{kdksa dk p;u lk/kkj.k ;kn`fPNd 
fof/k }kjk fd;k x;kA

midj.k

bl 'kks/k dk;Z esa iznÙkksa ds ladyu ds fy, MkW- Vh- vkj- 
'kekZ }kjk fufeZr 'kSf{kd iz'kklu vfHko`fÙk ekiuh dk 
mi;ksx fd;k x;k gSA

lkaf[;dh; fo'ys"k.k

ifjdYiukvksa ds ijh{k.k gsrq izkIr vakdM+ksa dk fo'ys"k.k 
ds e/;eku] izekf.kd fopyu ,oa Vh&ijh{k.k dk iz;ksx 
fd;k x;kA

rF;ksa dk fo'ys"k.k ,oa O;k[;k

,p1  'kSf{kd iz'kklu ds izfr mPpÙkj ek/;fed Lrj ds 
iq:"k ,oa efgyk f'k{kdksa dh vfHko`fÙk esa lkFkZd vUrj 
ugha ik;k tk,xkA

lkj.kh la[;k 1 % 'kSf{kd iz'kklu ds izfr mPprj 
ek/;fed Lrj ds iq:"k ,oa efgyk f'k{kdksa ds vfHko`fÙk 
Lrj dk Vh&ewY;A

Ø-l- pj N M SD T-value

1

mPpÙkj ek/;fed 
Lrj ds iq:"k 
f'k{kdksa dk 
vfHko`fÙk Lrj

20 49-7 8-63

0-038

2

mPpÙkj ek/;fed 
Lrj ds efgyk 
f'k{kdksa dk 
vfHko`fÙk Lrj

20 49-8 7-795

df = 20+20-2=38 lkFkZdrk Lrj 0-01 ij lkj.kh;u 
ewY; 2-71

izLrqr lkj.kh la[;k 1 ds vuqlkj 'kSf{kd iz'kklu ds 
izfr mPprj ek/;fed Lrj ds iq:"k ,oa efgyk f'k{kdksa 
ds vfHko`fÙk Lrj dk e/;eku Øe'k% 49-7 ,oa 49-8 gSA 
izekf.kd fopyu 8-63 ,oa 7-795 izkIr gqvk ,oa Vh&ewY; 
dk eku 0-038 gS] tks df 38 ds fy, lkFkZdrk Lrj 0-01 
ij lkj.kh;u ewY; 2-71 ls de gSA vr% 'kwU; ifjdYiuk 
Lohd`r fd;k tkrk gS vFkkZr~ 'kSf{kd iz'kklu ds izfr 
mPprj ek/;fed Lrj ds iq:"k ,oa efgyk f'k{kdksa dh 
vfHko`fÙk esa lkFkZd vUrj ugha ik;k x;kA

,p2 'kSf{kd iz'kklu ds izfr 'kkldh; ,oa v'kkldh; 
mPpÙkj ek/;fed Lrj ds f'k{kdksa dh vfHko`fÙk esa lkFkZd 
vUrj ugha ik;k tk,xkA

lkj.kh la[;k 2 % 'kSf{kd iz'kklu ds izfr 'kkldh; 
,oa v'kkldh; mPprj ek/;fed Lrj ds f'k{kdksa ds 
vfHko`fÙk Lrj dk Vh&ewY;A 

Ø-l- pj N M SD T-value

1

ljdkjh mPpÙkj 
ek/;fed Lrj 
ds f'k{kdksa dk 
vfHko`fÙk Lrj

20 48-6 9-46

0-726

2

izkbosV mPpÙkj 
ek/;fed Lrj 
ds f'k{kdksa dk 
vfHko`fÙk Lrj

20 50-7 8-85

df = 20+20-2 = 38 lkFkZdrk Lrj 0-01 ij lkj.kh;u 
ewY; 2-71
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izLrqr lkj.kh la[;k 2 ds vuqlkj 'kSf{kd iz'kklu ds izfr 
mPprj ek/;fed Lrj ds ljdkjh ,oa izkbosV f'k{kdksa 
ds vfHko`fr Lrj dk e/;eku Øe'k% 48-6 ,oa 50-7 gSA  
izekf.kd fopyu 9-46 ,oa 8-85 izkIr gqvk ,oa Vh&ewY; 
dk eku 0-726 gS] tks df 38 ds fy, lkFkZdrk Lrj 
0-01 ij lkj.kh;u ewY; 2-71 ls de gSA vr% 'kwU; 
ifjdYiuk LohÑr fd;k tkrk gS vFkkZr~ 'kSf{kd iz'kklu 
ds izfr 'kkldh; ,oa v'kkldh; mPprj ek/;fed Lrj 
ds f'k{kdksa dh vfHko`fÙk esa lkFkZd vUrj ugha ik;k x;kA

fu"d"kZ

1-  'kSf{kd iz'kklu ds izfr mPpÙkj ek/;fed Lrj ds 
iq:"k ,oa efgyk f'k{kdksa dh vfHko`fÙk esa lkFkZd 
vUrj ugha ik;k x;kA

2- 'kSf{kd iz'kklu ds izfr 'kkldh; ,oa v'kkldh; 
mPprj ek/;fed Lrj ds f'k{kdksa dh vfHko`fÙk esa 
lkFkZd vUrj ugha ik;k x;kA

ifj.kkeksa dh foospuk

v/;;u gsrq nks ifjdYiuk cukbZ Fkh] nksuksa ifjdYiuk;sa 
LohÑr gks xbZ gSaA dbZ v/;;uksa ls irk pyrk gS fd 
f'k{k.k ds is'ks esa tks f'k{kd 'kSf{kd iz'kklu ds izfr 
ltx gksrs gSa mudk f'k{k.k esa Hkh csgrj izn'kZu gksrk 
gSA ;g Hkh lkfcr gksrk gS fd vdknfed mRd`"Vrk 
,oa 'kSf{kd iz'kklu f'k{kk ds {ks= esa ,d flDds ds nks 
igyq gSaA blfy, f'k{k.k ds {ks= dks mUur cukus gsrq 
fofHkUu izf'k{k.k dk;ZØeksa dks ykxw fd;k tkuk pkfg,A 
yksdrakf=d okrkoj.k f'k{kdksa dks i<+kus ds n`f"Vdks.k esa 
lq/kkj yk ldrh gS ,oa fo|ky; ds fofHkUu izdkj dh 
ftEesnkfj;ksa dks mBkus esa l{ke cukrh gSA

lanfHkZr xzaFk lwph

	l vjukYM ,oa vU; & ,T;wds'ku fjlpZ] ¼1991½ okY;we 33 
ua- ¼3½ i`"B 223&228 

	l dfiy ,p-ds- & vuqla/kku] fof/k;k¡] vkxjk ¼2010½ 

	l dkspj] ,l-ds-] Ldwy vkxsZukbts'ku] ;wfuoflZVh ifCy'klZ] 
tkya/kjA

	l dkSy yksds'k & 'kSf{kd vuqla/kku dh dk;ZÁ.kkyh] ubZ 
fnYyh ¼2006½ 

	l xqIrk ,l-ih- & lk¡f[;dh; fof/k;k¡] bykgkckn ¼2005½ 

	l xqIrk] jkeckcw] fo|ky; iz'kklu] laxBu ,oa LokLF; 
f'k{kk] vkyksd izdk'ku] y[kuÅA

	l xSfjr bZ- gSujh & LVsfVfLVDl bu lkbDykWth ,.M 
,twds'ku] cEcbZ ¼1991½ 

	l Vsjh] tktZ vkj-] fizafliy vkWQ eSustesaV] fjtMZ ifCyds'kuA

	l uk;d] ts-ih-] ,twds'kuy Iykfuax bu bafM;k] fodkl 
ifCyf'kax gkml] eqEcbZA

	l ikfjd] egs'k dqekj] 'kSf{kd izcU/k ,oa fo|ky; laxBu] 
uhydaB iqLrd eafnj] t;iqjA

	l HkVukxj] vkj- ih- ,oa vxzoky] 'kSf{kd iz'kklu] yk;y 
cqd fMiks] esjBA

	l eaxy va'kq ,oa vU; & 'kSf{kd vuqla/kku dh fof/k;k¡] lead 
fo'ys'k.k ,oa 'kSf{kd lk¡f[;dh] jk/kk Ádk'ku efUnj] 
vkxjk ¼2007½ 

	l esgrk] nhik] 'kSf{kd izca/ku] jkt izsl] ubZ fnYyhA

	l oekZ] th-,l-] 'kSf{kd iz'kklu ,oa izcU/k] baVjus'kuy 
ifCyf'kax gkml] esjBA

	l 'kekZ] vkj-,-] ,twds'ku ,MfefuLVªs'ku ,.M eSustesaV] vkj- 
yky cqd fMiks] esjBA

	l 'kqDyk] ih-Mh-] ,MfefuLVªs'ku vkWQ ,twds'ku bu bafM;k] 
ubZ fnYyh] fodkl ifCyf'kax gkmlA

	l fl)w] ds-,l-] Ldwy vkxZukbts’ku ,aM ,MfefuLVªs'ku] 
LVfyZax ifCy'klZ] ubZ fnYyhA

	l JhokLro Mh-,u & vuqla/kku fof/k;kW¡ vkxjk lkfgR; 
izdk'ku ¼2009½

tuZZy

	l vy[krhc] ¼2013½] *f'k{kk ds Nk=ksa ds f'k{k.k O;olk; ds 
izfr vfHko`fÙk* dEizhgsUlhQ lkbdksykWth] okY;we 2] Mh vks 
vkbZ MkWV vks vkj th @10-2466A

	l vk;Mk] dlksV ,oa xqusyh] ¼2018½] *ekuo izd`fr ds fofHkUu 
izdkjksa okys f'k{kd dk Ldwy iz'kkldksa ds izfr vfHko`fÙk * 
fogsfojy lkbZal] 8] 66] Mh vks vkbZ % 10-3390@oh ,l 
8080066A

	l ,sMyk ,oa okMh] ¼2008½] *Ldwy ds izn'kZu ,oa jk"Vªh; 
ijh{kk ifj.kke ds fy, Ldwy iz'kklu dh mRd`"Vrk* 
VªHksl] 12 ¼62@57½] 1] ist 73&94A

	l d:.kk] ohuw] ¼2013½] us *fo|ky;ksa esa v/;kidksa ds 
laxBukRed okrkoj.k vkSj dk;Z larqf"V dk v/;;u*  
'kks/kxaxk MWkV dWkeA

	l dYiaMs] ¼2003½] *egkjk"Vª jkT; esa izkjfEHkd f'k{kk ds 
iz'kklu es foLrkj vf/kdkjh dh Hkwfedk * 'kks/kxaxk MWkV 
dWkeA

	l xSjsV] ¼2003½] us v/;kidksa ,oa iz/kkukpk;ksZa dk usr`Ro 'kSyh 
ds izfr izR;{khdj.k vkSj mudk fo|ky; okrkoj.k ls 
laca/k* fMtjVs'ku ,Dl VªsDVl bUVjus'kuy] 55A
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	l psax ,oa psÅax] ¼2004½] us fo|ky; vk/kkfjr izcU/ku 
cgqLrjh; Lo&izcU/ku ds :i esa 'kSf{kd xq.koÙkk ls dSls 
lacaf/kr gS*] ,twds'ku fjlpZ ,aM bosY;w,'ku] 10¼1½] 
ist 70&100A

	l Vksd] ¼2012½] *f'k{kd v/;kidksa ds f'k{k.k O;olk; 
ds izfr vfHko`fÙk* vYcVkZ tujy vkWQ ,twds'ku fjlpZ] 
okY;we 58] u%3] i`"V la[;k 381&403A

	l fMyksu] ¼2008½] us iz/kkukpk;Z dh usr`Ro 'kSyh ,oa fo|ky; 
ds okrkoj.k ekiu ij v/;kidksa ,oa iz/kkuk/;kidksa ds 
chp izR;{khdj.k esa vUrj* U;w MkbjsD'kUl QWkj ,MYV 
,.M dUVhU;wbax ,twds'ku] 93¼fLiazx½] ist 17&25A

	l MksjhV ,oa VlkQh] ¼2010½] ^lh[kus esa v{ke ,oa eq[;/kkjk  
dh d{kk esa fo'ks"k t:jrksa okys Nk=ksa ds lekos'k ds 
izfr xf.kr f'k{kdksa dh vfHko`fÙk* ,dsMfed MWkV 
,Mw@21163013A

	l frokjh] ¼2015½] *izkFkfed f'k{kk ds Lrj ij fodsafnzd`r 
izca/ku iz.kkyh esa xzke f'k{kk lfefr ds lnL;ksa] v/;kidksa 
rFkk f'k{kk vf/kdkfj;ksa esa lkeatL; dh fLFkfr* izkFkfed 
f'k{kd] o"kZ 39 o 40] vDVwcj 2015&tuojh 2016] i`"B 
81A

	l iakMs;] ¼1985½] us ^e/; fo|ky; ds iz/kkukpk;ksZa ds 
usr`Ro O;ogkj] laxBu ,oa f'k{kd uSfrdrk* ih ,p- Mh- 
bykgkckn fo'ofo|ky;] m-iz-A

	l ik.Ms; ,oa tSu] ¼2014½] *fo|ky; esa 'kkyk izca/ku ,oa 
fodkl lfefr dh Hkwfedk dk leh{kkRed v/;;u* 
ifjis{;] o"kZ 21] vad 1

	l izkbl] ¼2011½] *izkpk;Z ,oa f'k{kd var%fØ;k % vkReh; 
laca/k dSls izkpk;Z ,oa f'k{kd vfHko`fÙk dks vkdkj nsrs gSa* 
,twds'kuy ,MehusLVªs'ku DokVyhZ] okY;we 48] b';w 1] 
i`"V la[;k 39&85A

	l QukZMht] ,e-,l-] ¼1990½] *fo|ky; ds 'kSf{kd izca/ku 
esa ekuoh; laca/kksa ds euksoSKkfud igyqvksa*] bf.M;u 
,WM~;wds'kuy fjO;w] 17¼2½] 66&67A

	l eksgarh] ¼1986½] us *mM+hlk ds mRdy fo'ofo|ky; esa 
izkFkfed fo|ky;ksa esa i;Zos{kd vkSj iz'kklu ds iSVuZ ,oa 

leL;kvksa * 'kks/kxaxk MWkV dWkeA

	l esgjks=k] ,-] ¼2002½] us *fnYyh ds jktdh; ,oa xSjjktdh; 
mPpÙkj ek/;fed fo|ky;ksa ds iz/kkukpk;ksZa dh usr`Ro 
'kSfy;ksa dk v/;kidksa ds O;olkf;d larqf"V ,oa laLFkkxr 
okrkoj.k ds lanHkZ esa rqyukRed v/;;u*] ih,p-Mh- 
,twds'ku] tkfe;k fefy;k bZLykfe;k fo'ofo|ky;] ubZ 
fnYyhA

	l jkBh ¼2017½] ^izkFkfed ,oa ek/;fed fo|ky; 
ds f'k{kdksa dk 'kSf{kd iz'kklu ds izfr vfHko`fÙk*  
'kks/kxaxk MWkV dWkeA

	l ohxy ,oa foydkWDl] ¼1997½] *xzkeh.k e/; vesfjdk 
esa iw.kZ lekos'k ds izfr f'k{kd ,oa iz'kkld* :jy 
Lis'ky ,twds'ku DokVyhZ] okY;we 16] b';w 1] ist 
3&7A

	l 'kekZ] ¼2000½] us *oSdfYid fo|ky;ksa dh fodsfUnzd`r 
;kstuk vkSj izca/ku iz.kkyh dh izHkkodkfjrk* 'kks/kxaxk 
MWkV dWkeA
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lkjla{ksi %& 

fo'oL; çkphureklq lH;rklq orZrs vU;rek Hkkjrns'kL; 
lH;rkA _XosnLrq fufoZokn:is.k çkphurea lkfgR;e~ bfr 
eU;rsA oSfndlkfgR;s rq vkosnkr~ mifu"kn~i;ZUrL; lexzL; 
lekos'k% fØ;rsA ,rfLeu~ dkys f'k{kkO;oLFkk;k% dk 
fLFkfrjklhfnfr oSfnddkfydf'k{kk;ka fu:firk foosfprk p 
orZrsA oSfnd;qxs Hkkjrh;lH;rk;k vkjEHkkn~ cq)tUei;ZUra 
eU;rs fo}fn~Hk%A o`gRdk;a orZrs oSfndlkfgR;e~A f'k{kk 
uke lukruh ijEijk orZrs Hkkjrns'ksA f'k{kk;k% lEcU/k% 
oSKkfudfl)kUrS% lekfJr vklhr~A lQyk/;kidk; 
fofo/klkekftd&lkeqnkf;d&jkf"Vª;leL;kuka rFkk 
vUrjkZf"Vª;leL;kuka rdZ&fordZek/;esu lek/kkuçkIR;FkaZ 
{kerk;k% fodkl% Lo;esok/;kids"kq lEHkofrA

eq[;'kCnk %& Hkkjrh;laL—fr%] oSfndf'k{k.kfof/k%] 
çkphuk/;kidf'k{kkA

Hkkjrh;laL—fr laLdkjç/kkuk orZrsA çkjEHks f'k'kq% 
Hkk"k.kHkkstukfn"kq LosPNkpkjh Hkforqa 'kDuksfrA l p 
eyew=kfnR;kxa lqfo/kkuqlkja drqaZ 'kDuksfrA ekS¥~thcU/kukr~ 
çkd~ ckyL; df'p)kfeZdlaLdkja drqaZ uSo 'kD;rsA la;qäs 
ifjokjs ofj"BsH;% lnL;sH;% ckyL; i¥~pes o"ksZ v{kjk·jEHkks 
tk;rsA ,rr~ v{kjLohdj.ke~ bR;qP;rsA vxztS% x`g ,o l% 
f'k"VkpkjL; f'k{kkekIuksfr LeA 

ikfjokfjdlnL;S% cky% o.kkZuka inkuka y?kqxq#&bR;knhuka 
yksikxefodkjk.kka LofjrksnkÙkkuqnkÙkknhuka f'k{k.ka çkI; 
vkpk;aZ çfr xUrqa ;ksX; Hkofr LeA v{kjLohdj.ka u dsoya 
tukukE] ,rr~ rq jktiq=k.kka —rs·I;klhr~A laLdkjks·;a 
fo|k·jEHkukEukfi çfl) vklhr~A 

1 osnLohdj.ka iwoaZ fopkjks·H;lua ti%A
 ríkua pkSo f'k";sH;ks osnkH;klks fg i¥~p/kkAA
2 vKsH;ks Kkfuu% Js"Bk xzfUFkH;ks /kkfj.kks ojk%A
 /kkfjH;ks Kkfuu% Js"Bk KkfuH;ks O;olkf;u%AA euqLe`frAA
3 v/khfrcks/kkpj.kçpkj.kS% n'kk'prlz% ç.k;Uuqikf/kfHk%A uS"k/kh;pfjre~ 1-3

4 J)kok¡YyHkrs Kkua rrsij% la;rsfUæ;%A egkHkkjrE] Hkh"eioZ 25/39

f'k{k.kfof/k% & 

f'k{kkO;oLFkk;ka f'k{k.kfof/kLrq çk.kHkwrks fojktrsA  
f'k{k.kfof/kjso f'k{k.kijEijkefi lwp;frA Hkkjrh;f'k{k.k 
ijEijk vkjfEHkd;qxknso lokZ³~xiw.kkZ vklhr~A 
oSfndok³~e;L; ,rk–'kks foLrkj% r|qxkuka f'k{k.kijEijka 
lwp;frA oSfndlkfgR;L; vfojy% çokg% f'k{k.kfof/kdkj.kk 
nso çpfyr vklhr~A oSfndh f'k{kk rq ekSf[kdh cHkqoA

oSfnd;qxs osnkH;kl% JqfrijEijk çpfyr vklhr~A osnkH;kls 
osnLohdj.ka] fopkj%] vH;kl%] ti%] f'k";sH;ks osnkuka 
nku¥~psR;knhuka i¥~pfØ;k.kka lekos'kks Hkofr LeA1 ,oa 
çdkjs.k osnkH;klsu ,o r|qxL; f'k{k.kfo/ks% cks/kks HkofrA 
osnkH;klks u dsoya osnkuka fofo/kS% in&?ku&tVsR;kfnfHk% 
iBua ukeA vFkZ;qra d.BLFkhdj.keklh}ja2 oSfnd;qxsA

oSfnddkfyD;k% f'k{kk;k% voyksdusu Kk;rs ;r~ dspu 
f'k{k.kfo/k;ks·rho çpfyrk vklu~A ,rs"kq v/khfr] cks/k%] 
vkpj.ka çpkj'p çkeq[;a fcHkfrZA vU;s·fi fo/k; vklu~3 

çpfyrk%A

O;k[;kue~ & 

xq#dqys lkfÙoda ljy¥~p thoua thorka J)kywuka 
la;rsfUæ;k.kka4 czãpkfj.kka ftKklk;k% 'kkUR;FkZekpk;kZ% 
oSfnd;qxs O;k[;kufo/ks% ç;ksxa ckgqY;su dqoZfUr LeA 
O;k[;kus vkpk;kZ% f'k{k.kh;rF;kuke~ mins'ka dqoZfUr 
LeA xq#.kkeqins'kkuka Jo.ka fo/kk; xq#opukuka ckSf)
difjxzg.ka euusu f'k";k% dqoZfUr LeA f'k";k% ckSf)
d–"Vîk ifjx`ghrfo"k;k.kka lk/kukRedkuqHkwrkS fufn/;klua 
dqoZfUr LeA Jo.keuufufn/;klusu iw.kZcks/k% rs"kka Hkofr 

FEATURE ARTICLE

oSfnd f'k{k.k fof/k lUnHksZ çkphuk/;kid f'k{kk

Dr. Kartik Pal*
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Le5A 'kkL=kFkZL; fo/kkusu fo"k;ef/k—R; euhf"k.kka 
O;k[;kueHkor~A

O;k[;kus vkpk;Z% rF;L; fo'knka O;k[;ka djksfr 
LeA rf}"k;dk% ;k% 'k³~dk% rklkeqYys[ka fo/kk; rklka  
lek/kkuefi djksfr LeA f'k";k.kka /;kukd"kZ.kk; vkpk;Z% 
rku~ ukEuk loZukEuk pkfi lEcks/k;fr Le O;k[;kudkysA 
c`gnkj.;dksifu"kfn6 eg"ksZ;kZKoYdL; LoiRuha eS=s;ha çfr 
O;k[;kua fun'kZu:is.k çLrksrqa 'kD;rsA r|Fkk&

^l gksokp ;kKoYD;%A fç;k crkjs u% lrh fç;a Hkk"kls 
,ákLo O;k[;kL;kfeA rs O;kp{k.kL; rq es fufn/;kLosfrA 
l gksokp & u ok vjs iR;q% dkek; ifr% fç;ks HkoR;kReuLrq 
dkek; ifr% fç;ks HkofrA ---u ok vjs loZL; dkek; loaZ 
fç;a HkoR;kReuLrq dkek; loaZ fç;a HkofrA vkRek ok vjs 
æ"VO;%] JksrO;ks] eUrO;ks fufn/;kflrO;ks eS=s¸;kReuks ok 
vjs n'kZusu Jousu eR;k foKkususna loaZ fofnre~A*

vkpk;kZ% Loh;a era çfriknf;rqa iwosZ"kka egÙkekuka euhf"k.kka  
erkfu mnkgjfUr LeA fo"k;L; Li"Vhdj.kk; fo}kalks  
O;k[;kus –"VkUrefi lekfo'kfUr Le7A xqjo 
,sfrgkfldo`Ùkkukeq)j.ksu O;k[;kua çHkkoksRiknda fon/kfr 
LeA rs·y³~dkj;qrka Hkk"kka O;k[;kus ç;q¥~trs Le8A 

egkHkkjrL; 'kkfUrioZf.k O;klL; l`f"Vfo"k;da O;k[;kua 
laoknkReda orZrsA vkRedFkkRedfena O;k[;kua ukVdh;rka 
Dofpn~ O;ufäA O;k[;kus la{ksis.k dFkua ukHkh"Va Hkofr 
LeA 'kCnkuka ckgqY;a okfXoLrkjks ok O;k[;kus·Li"Vrke~ 
mRikn;rhfr oSfnddkfydk% fo}kalks tkufUr LeA 
c`gnkj.;dksifu"kfn fufnZ"Vesrr~ &

 reso /khjk% foKk; çKka dqohZr czkã.k%Areso /khjk% foKk; çKka dqohZr czkã.k%A
 ukuq/;k;kn~ cgw¥~NCnku~ okpks foXyiua fg rr~AA ukuq/;k;kn~ cgw¥~NCnku~ okpks foXyiua fg rr~AA99 
,rnso Hkkj}ktJkSrlw=s·fi lefFkZra orZrs10A 

5 Jo.ka rq xqjks% iwoaZ euua rnuUrje~A
 fufn/;klufeR;srr~ iw.kZcks/kL; dkj.ke~AA
6 c`gnkj.;dksifu"kn~ 2.4.5

7 ;Fkk fg xfHkZ.kh fgRok Loa fç;a eulks·uqxe~A
 xHkZL; fgrek/krs rFkk jkKkI;la'k;e~AA egkHkkjre~] 'kkfUrioZ 56/45

 ;Fkk p J`³~xon~ ckyoRlL; dqek;kZLru;qXeor~A
 us=or~ —".kliZL; l folxZ bfr Le`r%AA ikjk'kjhf'k{kkAA2
8 ,rÙks jkt/kekZ.kka uouhra ;qf/kf"Bj! egkHkkjre~] 'kkfUrioZ% 58/1

9 c`gnkj.;dksifu"kn~ 4.4.21-
10 v/kh;kuks ukU;ks okpks onsr~A Hkkj}ktJkSrlw=e~ 11.12.17

11 xqjksLrq ekSua O;k[;kua f'k";kLrq fNUula'k;k%A
12 uS"kk rdsZ.k efrjkius;k çksäkU;so lqfoKk; çs"BA dBksifu"kn~ 2-9

13 olks"irs fg je; e¸;sokLrq e¸;sokLrq ef; Jqre~A vFkoZosn%
14 Hkj)suwjlofPNfJ;s i;ks·uqC#ok.kks v/;sfr u Loiu~A _Xosn% 5.44.13

vk/;kfRedfo"k;k.kka O;k[;kua ekSusukfi Hkofr Le11A 
fun'kZukuka ç;ksxks O;k[;kus çkpq;sZ.k Hkofr LeA

rdZfof/k% & 

mifu"kfR'k{k.ka f'k";k.kka Kkuo/kZuk; 
vk/;kfRedlUnsgfuokj.kk; pkHkor~A nk'kZfudrÙokuka 
f'k{k.ka eq[;r% U;k;'kkL=L;k/;kiua rdZfof/kuk·lhr~  
çpfyre~A ijkFkkZuqekuL; i¥~pko;ok% &  
çfrKkgsrwnkgj.kksiu;fuxeukfu bfr vk[;krk%A ,rnso 
O;k[;k;k% v³~xHkwrk%A r|Fkk & 

 çfrKk & ija cks/kf;rqa i{kopua çfrKkA

 gsrq% & lk/kuRoosnda fy³~xopua gsrq%A

mnkgj.ke~ & O;kfIrçn'kZuiqjLlja –"VkUrkfHknkueqnkgj.ke~A

miu;% & i{k/keZrkçfriknda opueqiu;%A

fuxeue~ & lgsrqda i{kL; iquoZpua fuxeue~A

rdZL; vklhnR;f/kda egÙoe~12A lkekU;r;k ,o rdZfo/ks%  
ç;ksx% çpyfr LeA vk/;kfRedçf'k{k.kL; ijka foHkwfra 
fufoZdYidlekf/ka f'k{k;u~ 'k³~djkpk;Z% çfrikn;fr & 

Jqrs% 'krxq.ka fo|kUeuua euuknfiA

fufn/;kla y{kxq.keuUra fufoZdYide~AA foosdpwMkef.k%AA

ç'uksÙkjfof/k% & 

f'k{k.ka fg uke ftKklk'kkfUr%A ;= ftKklk;k% LFkkua 
ukfLr r= f'k{k.ka dFka lEHkorhfrA ç'uoSfpR;sZ.k 
mÙkjoSfpR;sZ.k pk/;kiue/;;ua p euksj¥~tda HkforqegZfrA 
osns"kq euksj¥~tdL; f'k{k.kL; dkeuk orZrs çfrikfnrk 
eU=s"kq13A f'k{kdks tkxfjrks HkwRok f'k";ku~ ljla ikB;sfnfr 
orZrs osns"kwfYyf[kre~14A
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oSfndf'k{kk;ka Loh—reklhr~ ç'ukuka xkSjoe~A osns & 
vk f'k{kk;S çf'uua] rFkk p] mif'k{kk;S vfHkçf'uue~15& 
bR;kfnfHk% eU=S% ç'udrZ~rq% egÙoa çfrikfnra orZrsA ;rks 
fg ftKklk;k% vHkkos Kkua ukfLr lEHkor% ç'ukuke~ 
vko';drk orZrs ,oA ç'uksÙkjS% f'k{kk Js"Bk bfr Loh—rk 
oSfnd;qxsA

oSfndlkfgR;s ç'uksÙkjkRedk% eU=k% çkI;UrsA r|Fkk & 

 dLRok ;qufä\ l Rok ;qufäA
 dLeS Rok ;qufä\ rLeS Rok ;qufä16A bfrA

u dsoya osns"kq] mifu"kRlkfgR;s·fi xw<kfrxw<rÙokuka f'k{k.ka 
ç'uksÙkjS% —ra orZrsA c`gnkj.;dksifu"kfn tudksíkydknhuka 
;kKoYD;su lg ç'uksÙkje~] dBksifu"kfn ;eufpdsrlks% 
ç'uksÙkja oSfnd;qxs ç'uksÙkjfo/ksiZzpyua rL;kuqç;ksx'p 
çdV;frA Jhen~Hkxon~xhrk;ka Jh—".kktqZu;ks% ç'uksÙkja 
xhrke`ra ;PNfr17A Jhen~Hkxon~xhrk;ka ç'uksÙkjL; xkSjoa 
LQqVeso O;äh—ra orZrs18A

O;kdj.kn'kZukfnlw=k.kka Hkk";kn;% rkRdkfydha  
f'k{k.kijEijkeso lwp;fUrA r= orZUrs leqiLFkkfirk% ç'uk% 
;s"kkeqÙkja Hkk";dkjS% çnÙka orZrsA vusu fo"k;Li"Vhdj.ks 
lUnsgys'kks·fi ukof'k"Vks tk;rsA mifu"kfn vfrç'udrZ~r`.kke~  
mRlkgks xfgZrks·fi —r%A ;Fkk c`gnkj.;dksifu"kfn ;nk 
xkxhZ ;kKoYD;a czãfo"k;de~ vfrç'ua djksfr rnk l% 
rL;k% HkrZ~luka djksfr19A 

oSfnd;qxs f'k{kk oLrqr% /kekZuqçkf.krk·lhr~A r= 
ijkijkf'k{k;ks% leUo; vklhr~A f'k{kk rq xq#dsfUærk·lhr~A 
;rks fg xq#% loZnk LorU= vklhr~ f'k{k.kkFkZe~A rnkuha 
czãp;sZ cya nh;rs LeA n.ML; fu"ks/k vklhr~A xq#% 
oSfnd;qxs Nk=L; loZLoeklhr~A

f'k{kk·jEHkL; ijh{k.ka lqnh?kZeklhr~A rnkuha lkalkfjdksUurs% 
f'k{kk gLrdkS'kyL; p f'k{kk uk·lhr~ çpfyrkA fo"k;s"kq 
n'kZuknhuka ckgqY;eklhr~A L=h'kqæ;ks% —rs osnkuka fu"ks/k 
vklhr~A Kkus leUo;L;kHkko vklhr~A

v/;kidf'k{kk;k ,sfrgkfldi`"BHkwfe%

v/;kidf'k{kk;k% fLFkfr% oSfnddkyknso% çorZrsA 
v/;kidf'k{kk;k% çkphuknkjH; vokZphudkyi;ZUri`"BHkwfe% 

15 ;tqosZn% 30/10

16 ;tqosZn% 1/6

17 loksZifu"knks xkoks nksX/kk xksikyuUnu%A
 ikFkksZ oRl lq/khHkksZäk nqX/ka xhrke`ra egr~AA
18 rf}f) çf.kikrsu ifjç'usu lso;kA
 mins{;Urs rs Kkua KkfuuLrRonf'kZu%AA
19 --xkfxZ ek·frçk{khekZ rs ew/kkZ O;içnufrç'U;k oS nsorkefri`PNfl xkfxZ ek·frçk{khfjfrA rrks ----A c`gnkj.;dksifu"kn~ 3/6

vk/kqfudSfrgkfldfo'ks"kKS% —rkfLrA dkyfu.kZ;'pkSoe~ & 

çkphuSfrgkflddky% 

¼d½ çkphudkykof/k% & 2500 bZ'kkiwoZekjH; 500 
bZ'kkiwoZi;ZUre~A

¼[k½ ckS)dkykof/k% & 501 bZ'kkiwoZekjH; 1200 
bZ'kksÙkji;ZUre~A

¼x½ e/;dkykof/k% & 1201 bZ'kksÙkjekjH; 1700 
bZ'kksÙkji;ZUre~A

vk/kqfuddkyks·FkokokZphudky% 

¼d½ fczfV'k'kkludkykof/k% & 1708 bZ'kksÙkjdkyknkjH; 
1947 bZ'kksÙkji;ZUrle;%A

¼[k½ LokrUR;ksZÙkjdky% & 1947 bZ'kksÙkjdkyknkjH;k|kof/kA

dspu fo}kal% iwoksZäçkphudkykof/ka ¼2500BC – 500BC½ 
e/;dkykof/kRosu x.k;fUrA Hkkjrh;Sfrgkfldi{kLrq 
e/;dkykof/ka eqgEenh;dkyRosuksiLFkki;frA

çkphudky%

çkphudkys oSfndKkuçkfIrjso eq[;y{;eklhr~A f'k{kk;ka 
osnk/;;ue/;kiu¥~p eq[;eklhRA czãKku;qäk ,o czkã.kk  
bfr O;ogkjs vklhr~A rs iw.kkZf/kdkfj.k% HkofUr LeA 
o.kkZJeO;oLFkkfuoZgua rRlekts vklhr~A deZ.kk o.kZL; 
O;oLFkkiua dqoZfUr LeA fo|kfFkZu% o.kkZJeO;oLFkkuqxq.ka  
xq#x`gs·Fkok xq#dqys·/;;ua dqoZfUr LeA J)klEiUua] 
lq;ksX;a] Js"Ba f'k";esoksÙkjkf/kdkjRosukpk;kZ% çfr"Bki;fUr 
LeA ijEijkxrxq#lqJq"kSo f'k";kuq"Bkue~A xqjksekZgkRE;a 
lE;d~ KkRoSo fo|kfFkZu% f'k";RoekIuqofUr LeA xq#'p 
fo|kfFkZJ)kfnda lE;d~ ijh{;So f'k";RoeuqeksnfUr LeA 
xqjo% f'k";ku~ iq=or~ ifjiky;u~ fof'k"V#fp;qäNk=ku~ 
fo'ks"kKkuktZus çsj;u~ cks/k;fUr LeA bfrgklsu Kkrqa 
'kD;rs ;n'oRFkkektqZu;ks% xq#% æks.kkpk;kZ ,o vklu~A 
rFkkfi vtqZuk; fof'k"VKkuçnkueuqHkoke%A rnuUrjdky% 
czkã.kdky%A

deZ.kk fufnZ"Vo.kkZ% tUeuk fufnZ"VtkfrRo:is.k 
ifj.kefUr LeA osnkH;kl% rdZ% vkykspuk 
'kkL=kFkkZfnleLr'kSf{kdfØ;kdykik% czkã.kk/khueklhfnfr 
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dkj.kkr~ çk;% czkã.kk ,o f'k{kdk vklu~ ,oa tUeuk 
f'k{kdçfr"BkçkfIrefi çkIrqofUr LeA

çkphudkys vkSipkfjdkukSipkfjdf'k{k;ksjko';drs 
ukuqHkw;srs LeA fdeFkZfeR;qäs·uqdj.kek/;esu  
,oeuqlj.kek/;esu p f'k";k% xq#inçkIr;s ;ksX;rktZua 
dqoZfUr LeA fufnZ"VikBîØeL; rFkk f'k{k.kL; 
O;ofLFkrç.kkY;k vHkkodkj.kknuqdj.kkuqlj.
kek/;esu·/;;ue/;kiukdk;aZ p O;ogkjs vklhr~A  
rh{.kcqf);qäk% Le`fr/kjkf'k";k ,o vkpk;Ziney³~dqoZfUr 
LeA mifu"kn~ bfrgklkfn}kjkuqHkforqa 'kD;rs ;nqíkyd% 
v#f.k% lkU}hifu_"kh.kka thouo`Ùkefi leqp;fr 
xq#f'k";lEcU/kesoekpk;Zxq.kk¥~pA

v/;;usu lkdekKkdkfjO;ogkjk.kka] fouezLoHkkokuka] 
lnkpjk.kka] lR;okfnxq.kkuka pkfjf=dxq.kkukefi 
egÙoa cks/;Urs LeA xq#f'k";ijEijk oa'kkuqØfedrk;k% 
çHkkforklhr~A Js"Brk;k% ;ksX;rk;k% pksis{kk dkyØes.kkHkor~A  
vr% Øe'k% xq#dqykuka egÙoefi ukSU;ekiUue~A

f'k";k vkRefuHkZjrk;k% o`)~;FkaZ xq#lsok;ka 
;KkfndeZleqp;nkusu] fHk{kkVusu p thou;kiua  
—roUr%A vgaHkkoL; nwjhdj.kkFkaZ f'k{k.ks O;oLFkk vklhr~A 
dkyØes.k xq#dqykuka la[;kR;UrifjferkHkor~A vr 
vkRefuHkZjrkfo"k;s xq.kçkfIrfo"k;s p J)kl³~dqfprk 
fLFkfrjkiUukA Øe'kks·gaHkko& ço`fÙk% o`f)³~xrkA

 

f'k{k.kfo/k;% 

çkphudkys osnk/;;ua xqoqZPpkj.kf'k";kuwPpkj.k& 
ijEij;SokHkor~A 'kkL=k/;;uUrq o.kZukRedfof/kuk] 
dFkkukRedfof/kukFkkZr~ fooj.kkRedfof/kukH;klkRedfof/kuk  
pkHkor~A rkfdZdlg—roknfookn% 'kkL=kFkZ% 
rqyukRedkykspukn;% çpfyrk%A KkuktZusu lkda 
ewY;kukesoa uSfrdrk;k% f'k{k.kefi çk/kkU;LFkkukekogr~A 
rsu J)kHkkouk;k% fou;lEiUuHkkouk;k% lsokHkkouk;k%  
/kS;Z/kkj.kL; 'khyL; lPpkfjR;kZ|qÙkexq.kkuk¥~p 
lekos'k% Nk=s"kq HkosfnR;k'k;k pkfFkZ"ouqHkwrk%A Nk=k.kka  
lokZ³~xh.kfodklkFkZeqfprokrkoj.kL; fuekZ.keI;klhr~A 
xq#f'k";;ks% e/;s f}eq[kçfØ;k Øe'k% thfodksiktZui)rs% 
lk/kuRosu ifjofrZrkA mÙkjczkã.kdkys vkpk;Zins"kq 
Js"BO;ähuka fu;qfäfo"k;s dkfBU;kU;uqHkwrkfuA

lUnHkZlwph & 

1-  mik/;k;] cynso- ¼2001½ % laL—r lkfgR; dk bfrgkl] 
okjk.klh % 'kkjnk fudsruA

2-  nkl] nsodqekj- ¼1419½ % laL—r lkfgR;sj bfrgkl] 
dksydkrk % Jh cyjke çdk'kuhA

3-  cUnksik/;k;] /khjsUæukFk- ¼2005½ % laL—r lkfgR;sj 
bfrgkl] dksydkrk % if'pec³~x jkT; iqLrd i"kZr~A

4-  clq] ;ksxhjkt] ¼2006½ % osnsj ifjp;] dksydkrk % QkekZ 
ds-,y-,e- çkbHksV fyfeVsMA

5-  Hkêkpk;Z] th-lh- ¼2005½ % v/;kid f'k{kk] vkxjk % fouksn 
iqLrd efUnjA
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FEATURE ARTICLE

i`fFkO;k ykHks ikyus p ;r~ 'kkL=a çorZrs rn~ vFkZ'kkL=:is.k 
vfHk/kh;rsA ^vkUoh{kdh =;h okrkZ n.Muhfr'psfr fo|k%*1

^^v³~xkfu osnk'pkRokjks ehekalk U;k;foLrj%A
iqjk.ka /keZ'kkL=a p fo|k áksrk'prqnZ'kAA
vk;qosZnks /kuqosZnks xkU/koZ'psR;uqØekr~A
vFkZ'kkL=a ija rLekr~ fo|ká"Vkn'k Le`rk%AA**2

bR;"Vkn'k fo|kLFkkukfuA r= ;nFkZ'kkL=a rnso 
Hkkjro"kZL; çkekf.kda jkt/keZ'kkL=EA ns'kj{k.kçtkikyukFkaZ 
p rr~ çofrZrek|f"kZfHk% HkwrHkon~&Hkfo";f}Kkufuiq.kS%A  
uuq vFkZ'kCnL; fo"k;/kuk|FkZcks/kdRosu vFkZ'kkL=L; 
fo"k;/kulaxzgdkS'kyçR;k;dRoeodYirsA dFka iquLrL; 
jkt/keZ'kkL=rk\ mP;rsA ^^pksnuky{k.kks·FkksZ /keZ%** bfr 
tkSfeuh;a /keZy{k.klw=e~3A v= vFkZ'kCn vuFkZçfr;ksxhfr 
osfnrO;e~A ;ks·FkksZ osnSdy{k.kdks osnSdçek.kd¥~p l ,o 
/keZinHkkx~ HkofrA vFkZ'kkL=s·I;FkZ'kCnL; rnFkZdRoeso 
çR;srO;e~A vLrq rkonFkZ'kCnL; /keZçfrikndrk ukeA 
u rq vFkZ'kkL=L; jkt/keZçfrikndrk LohdrqaZ 'kD;rs 
jkt'kCnkHkkokr~A ,oa çR;oLFkk;keqP;rs & vFkZ~;rs 
ns'kçtkikyukfFkZfHk% jktfHk:i;kP;r bR;FkksZ jkt/keZfo|kA 
rLeknqiiUueFkZ'kkL=L; jkt/kekZ'kkL=Rofefr fLFkre~A

osnkFkZfonks·FkZ'kkL=Kk ,o jktkuks jkT;a jkt/keaZ ifjikyf;rqa 
çHkofUrA rFkk pkg euq% &

^^lsukiR;a p jkT;a p n.Musr`Roeso pA

loZyksdkf/kiR;a p osn'kkL=fongZfrAA**4 bfrA

jkt/keZ ,o lEçfr jktuhfrfjfr O;ifn';rsA fo'kk[knÙkh;s 
eqækjk{kls ;ks jkt/keksZ –³~ekxZekjksgfr reso iqjL—R; 
eqækjk{kls jktuhfrçl³~x bR;k[;ks·;a lUnHkksZ·ork;ZrsA

1 vFkZ'kkL=e~ & 1-1
2 fo".kqiqjk.ke~ & 3-6-28&29
3 ehekalklw=e~ & 1-1-2
4 euqLe`fr% & 12-100
5 eqækjk{kle~ & çFkeks·³~d%

dosfoZ'kk[knÙkL; eqækjk{kluke/ks;a ukVdfena 
nq:gjktuhfrijdfefr uke/ks;r ,o LQqVhHkofrA 
vklhn~ fo'kk[knÙkks·FkZ'kkL=s lqrjka O;qRiUu bfr rnh;fena 
ukVdeso çek.ke~A v= p ukVds·FkZ'kkL=xE;rÙokuka fuiq.ka  
lfUuos'k% dfouk ledkjhfr lUnHksZ çfriknf;";rsA 
bfrgkljktuhr;ks% lqUnja leUo;e~ vL; ukVdL; 
ekSfydfo'ks"krkA ohjjlkfJrs ukVds·fLeu~ uk;dukf;dk;k% 
ç.k;fp=a iw.kZ:is.k vuqiyC/ke~A lIrek³~ds o/;HkwekS 
{k.keso pUnunkliRU;k% mifLFkfra fogk; lEiw.kaZ 
ukVdfena L=hHkwfedkoftZre~A vr% J`³~xkjjlç;ksxL; 
vodk'k% ukfLrA fonq"kdoftZrukVds·fLeu~ gkL;jlks·fi 
u fo|rsA ijUrq ik=k.kka pfj=fp=.kcysu dfFkrqa 'kD;rs 
;r~ lQyfena ukVda] ;= fo'kk[knÙkL; Hkk"kk'kSyh 
dfoRo'kfä'p dos% oSf'k"Vîa ruksfrA oLrqr vfLeu~ ukVds 
u fg dkfynklukVdl–'ka dYiuk&Hkko&pk¥~pY;a] u 
ok HkoHkwfrfjo ân;&fonkjd&d#.k/kkjk dq=kfi çogfr] 
u ok Hkêukjk;.kl–'ka lSfudkuka çk.kku~ gUrqa fueU=.ka  
foyksD;rsA ukVîdkjfo'kk[knÙkL; ukVds·fi ;q)a HkofrA 
ije= };ks% jktuhfrK;ks% cqf)oSHkokL=s.k leja Hkofr 
ukL=s.kA eqækjk{kls pk.kD;jk{klkS futdqVuhR;k foy{k.ka  
jktuhfrd;q)a lUn'kZ~; n'kZdku~ eksg;r%A v= rq 
fouSokL=a fot;L; LoknksiyH;rsA vr% eqækjk{klukVda 
laL—rukVds"kq fo'ks"kLFkkuegZfrA

laL—rukVîlkfgR;L;sfrgkls dsoya eqækjk{klukVde~ 
vfofeJa jktuhR;k/kkfjra HkofrA ukVdL; çFkek³~ds ^^;su 
e;k loaZ yksdçdk'ka uUnoa'ko/ka çfrKk; fuLrh.kkZ nqLrjk 
çfrKklfjr~ ---**5 bR;kfnuk pk.kD;ksfäuk Li"Va ;r~ 
jktuhrs% tfVyrk ,o vL; ukpdL; çfrik| fo"k;%A 
v= }kS ewypfj=kS & pk.kD;% jk{kl'p ijLijçfr}U}h]  
fop{k.kjktuhfrK'pA rkH;ka pk.kD;% uUnoa'kL; 

eqækjk{klukVds jktuhfrf'k{kk
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leqyksPNsna —Rok ekS;ZL; fuj³~dq'ka flagkluçfr"Bka 
dkE;frA viji{ks uUnoa'k/kjk.kka çfr vkuqxR;su loaZ 
çfrdqyRokr~ rs"kka j{k.ka vekR;jk{klL;kfHkçk; vklhr~A 
,r};ks% jktuhfrfop{k.kO;fäRo;ks% la?kkr%] dwVuhfr%] 
çfrdwVuhr;ks% ?kksjksÙkstukUrjk ukVîoLrq% Øe'k% ifj.kfra  
çfr xPNfrA jkT;L; loZ=eso mHk;i{kr%  
Nn~eos'k/kkjh.k% xqIrpjk% çlkfjrk vklu~A ijUrq rsH;% 
d% dfLeu~ i{ks fo|eku% rn~ Kkrqa u 'kD;rsA ukVdL; 
çFkek³~ds dFkkoLrqu% lwpuka fo|ekuRos·fi pk.kD;L; 
dwVdkS'kykHkkla O;frjsds.k rs"kka ç;ksxi)fr% ifj.kfr'p 
fdefi r= u LQwVh—re~A vr% ukVdL; vklekfIra ;kor~ 
jgL;ko`re~ vkSRlqD;a p tk;rsA ioZrdL; Jk)ksiy{ks 
çnh;ek.kkyadkjk% czkã.kkr~ pk.kD;L; gLre~ vk;kfrA 
ijUrq rS vy³~dkjS% fdeqís';a lk/k;sr~ rr~ rq i¥~pek³~dkr~ 
iwoaZ Kkrqa u 'kD;rsA jk{klukekf³~drk³~xqjh;da 
gLrxrkr~ ija pk.kD;% 'kdVnklsu ;r~ i=a ys[k;fr] 
ukei=ladsrfoghuL; rL; i=L; dks fo"k; vklhr~ 
rnfi i¥~pek³~dkr~ iwoZeKkresoA vu;k dfo% 
jgL;&dkSrqgy&mRd.Bk&foLe;&vkosxL; ,deiwoaZ 
ifje.Mya ukVds vl`tA pk.kD;L; dk;kZoyha ifjO;kI; 
jgL;a] rL; xqIrpjk.kka xfrfof/k"kq jgL;a] jk{kla ifjr'p 
jgL;L; foiqyrk ifjy{;rsA

vekR;jk{klç;qäk ldydwVuhfr% ØekUo;su nqjn'khZ& 
pk.kD;s.k O;FkkZ tkrkA pk.kD;L; cqf)cykr~ ço`)
cy&pUæxqIrsu ioZrdL; lgk;su uUnjkta ijkHkw; rL; 
lkezkT;ef/k—re~A foftrjkT;L;k/kkaZ'k% ioZrdk; n|kr~ 
bfr çfrJqfruk ra foLe`R; dwVuhfrijk;.k% pk.kD;% 
lexzjkT;a pUæxqIra çnkrqa l³~dYia —roku~ vklhr~A 
bR;oljs pUæxqIrL; çk.kuk'kk; jk{kl% :i;kSoulEiUuka 
dkfpr~ fo"kdU;ka fu;kst;keklA rh{.k/khpk.kD;% jk{klL; 
nwjfHkçk;eocq)~; rka çk.k?kkfruha ioZrdL; lehis 
çsf"kroku~A ,o¥~p Lonks"kkPNknuk; l% çpkjedjksr~ ;r~ 
jk{klsu ioZrd% gr bfrA vu;k dkS'kysu v/kZjkT;gja 
ioZrde~ vil`R; pk.kD;% ioZrdiq=a ey;dsrqa çfr fu;kZrua 
drqaZ ç;Rua —rokUA iqu'p dkS'kysu ey;dsrks% eufl 
v;a fo'okla –<h—ra ;r~ pk.kD;jso ioZrdL; gR;kdrkZ 
bfrA vuUrja lU=Lr% ey;dsrq% Loçk.kuk'k'k³~dko'kkr~ 
uxja ifjR;T; vU;= f'kfoja LFkkfiroku~A vu;k 
jk{klç;ksxeoyEC; pk.kD;% LokfHkçk;a lkf/kroku~A

çtkukeuqjkxa eUnhHkwra u Hkosr~ bfr fofpUR; pk.kD;% 
?kks"k;fr ;r~ ioZrdk; çfrJqra jkT;k/kaZ ioZrdHkzkrja 
oSjkspdk; nkL;fr bfrA pk.kD;funsZ'kkr~ oSjkspda 
pUæxqIror~ jktos'ksu çHkqriq"iekY;su p lqlfTtra —Rok 
rL; eLrdksifj jkteqdqVa LFkki;fr] vfi p ra flagkluksifj 
mifo'; jktHkkxL;kfHku;euqf"Bre~A vfHk"ksdkr~ ija 

pUæxqIrL; ^fp=ys[kk* ukEuh gfLruh mifj oSjkspde~ 
mios'kf;Rok e/;jk=s uxjços'kL; çLrqfr% çkjC/k%A 
pUæxqIra gUrqdke% jk{kl% ç/kkulw=/kkj&nk#oekaZ uxjL;  
rksj.k}kjfufeZrqekns'kennkr~A rksj.k}kje~ vu;k jhR;k 
fufeZra ;su pUæxqIrL; ços'kdkys rn~ HkXua HkwRok pUæxqIrL; 
eLrdksifj vkirsr~A r= xqIr?kkrdks·fi fu;ksftr%A 
xqIrpjkr~ jk{klL; ifjdYiuka KkRok pk.kD;% rL;  
çfrfo/kkuk; rRijks·Hkwr~A pk.kD;funsZ'kkr~ oSjkspda 
'kksHkk;k=k;k vxzs LFkkif;Rok i'pkn~Hkkxs pUæxqIr% rL; 
vuqlj.ka —roku~A jk{klfu;qä'pj% rksj.kL;k/k% 'kksHkk;k=k;k 
vkxeuek=s.k gLrhpkyd&xqIrpjL; ykSgNqfjdka –"V~ok 
gfLruh æqra xPNfr LeA Hkz"Vy{;a irrk ;U=rksj.ksu 
gLrhpkyd% ooZjd% gr%A vuUrja nk#oekZ pUæxqIrHkzes 
oSjkspda t?kkuA vfi p oSjkspdiqj%ljS% inkfryksdS% yks"V?kkra 
gr% lw=/kkjks nk#oekZA vu;k ,deso pk.kD;uhR;k ç;ksxsu 
cgqQya yHkrsA ,oa çdkjs.k pUæxqIrL; çk.kj{kk vHkwr~A 
vu;k pk.kD;L; lokZfr'kk;h&dwVuhfrçHkkokr~ oSjkspdL; 
gR;knks"ka jk{klksifj vkjksfirEA

pUæxqIr% uxjs vfo'kr~A r= xjyfefJre~ vkS"kf/kuk ra gUrqe~ 
vHk;nÙk% uke oS|% jk{klsu fu;ksftre~A ijUrq pk.kD;% 
çklkna çfo'; nwjfHklU/ks vkHkkl% çkIr%A l% fo"ke;ekS"k/ka 
ra oS|a ik;;frA LoçLrqrfeJ.ksu oS|jkt% Lo;eso gr%A 
vuUrja pUæxqIrL; 'k;ud{kL; çkphjkH;Urjs dfrla[;dk% 
xqIr?kkrdk% yqDdkf;rk vklu~A rs·fi jk{klfu;qä'pjk%A 
fdUrq pUæxqIrL; d{ks ços'kkr~ çkd~ /kwrZpk.kD;% rfLeu~ 
'k;ud{ks çfo'; jk{klL; xqIrifjdYiuka Kkroku~A rr% 
rfLeu~ 'k;ud{ks vfXula;ksxa —re~A jk{klfu;qä'pjk% 
r=So vfXunXna HkwRok groUr%A vu;k jk{klç;qäuhr;% 
ØekUo;s pk.kD;dkS'kysu O;FkkZ% tkrk%A

'ks"kr% Loukekf³~drk³~xqjh;dks fg jk{kla pk.kD;lehis 
vlgk;kReleiZ.ks lgk;a —re~A pUnunklL; 
fe=&'kdVnklsu f'kjksukefoghua i=esda ys[kf;Rok 
rnqifj pk.kD;% jk{klukekf³~dreqæ;k eqæk³~dua —roku~A 
vuUrja rn~ eqækf³~dra i=a nRok fl)kFkZda o/;LFkkukr~ 
'kdVnklks)kjk; çsfjroku~A viji{ks ioZrdL;  
Jk)efHky{; çkIrkyadkjk ,o eqækf³~drçek.ki=ek/kkjs.k  
pk.kD;% ey;dsrqa fud"kk jk{kla fo'okl?kkrdfefr 
çfriknf;rqa {ke%A vr% ija jk{kla R;ä~ok ey;dsrq% 
dfri;su lSU;su dqlqeiqjeojks/ka —ra] pk.kD;su p oUnhn'kka 
çkIrEA viji{ks pk.kD;cq);k jk{klL; vUrj³~xlqâna 
pUnunkla o/;HkwekS 'kwyksifj LFkkiuL; vfHku;a tkre~A 
vfUres vkfJroRly&fe=&pUnunklL; thouj{kkFkaZ 
jk{kl% pk.kD;gLrs Loa lefiZrokUA pk.kD;L;kuqjks/kkr~ l% 
pUæxqIrL; egkekR;&ineyadrqaZ lEefre~ vnnkr~A

eqækjk{kla ukVdfene~ vk|Ura ;kor~ vkstfLork;k% 
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ikS#"kL; pksifj vk/kkjhHkwrefLrA ;|fi egkdfoHkklL;  
^çfrKk;kSxU/kjk;.ke~* dwVuhR;k/kkjhHkwra ukVda 
fo|rs] ijefLeu~ eqækjk{kls ukVds ;k vkstfLork 
njh–';rs u lk çfrKk;kSxU/kjk;.ksA viji{ks 
,sfrgkfld&jktuSfrd&dFkkHkwra ohjjliw.kZefi  
^os.khlagkjukVde~* vfi eqækjk{klsu lg u rqyukeqi;kfrA 
eqækjk{kls·fi ;q)a rq Hkofr] ije= lSfudkuka ;q)a u HkofrA 
v= pk.kD;L; jk{klL; p pkrq;Z~;a dwVuhrs'p ;q)e~ 
vuk;klyf{kra Hkosr~A ukVîdkj% fo'kk[knÙk v= mHk;L; 
uhfra dkS'ky¥~p x`ghRok peRdkfjRoe~ vl`tRA vFkZ'kkL=L; 
ç.ksrk dkSfVY; ,o vfLeu~ ukVds pk.kD;:is.k vorjksfrA 
oLrqr% pUæxqIrekS;ZL; lfpok;ÙklkezkT;L; jktuhrs% 
lektuhrs'p çfrQyuefLeu~ uk;ds –';rsA loksZifj 
jk{klL; ân;/keZL; xHkhjrk fd¥~p pk.kD;L; cqf)o`Ùks% 
ç[kjrk & vu;ks% }U}% ukVde~ vf/kdkd"kZdh;:is.k 
miLFkkI;rsA jktuhrs% oSKkfudç;ksx v= lokZu~ foeqX/ka  
dqoZfUrA cqf)%] ifjdYiuk] ç;ksxikfjikVîa p] ,r;ks% 

6 eqækjk{kle~ & lIreks·³~d%

lqpk#leUo;a 'k=qt;L; lgk;dks·Hkwr~A };ks% jktuhfrK;ks% 
jktuhfrlejk³~x.ks dwVcq)~;L=s.k leja Hkofr] ukL=s.kA 
pUæxqIrL; dFkufene~ & ^^fouSo ;q)~;knk;sZ.k ftra nqtZ;a 
ijcyfefr**6 ;qfä;qäa çfrHkkfrA vr% eqækjk{kla ukVda 
laL—rukVîlkfgR;s jktuhfrdukVd:is.k vf}rh;k  
—frfjfr dF;rs ukfr'k;ksfä%A
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The word ‘Education’ has been used for one out of Six-

Vedangas. At that time, the purpose of education was to 

learn the correct pronunciation of the hymns of the Vedas. 

Perhaps, in that era, the only aim of education would 

have been the study of Vedas. Hence the word education 

became a stereotype for phonetics. From the point of view 

of the etymology of the word education, it means to learn 

and when used in a motivational form, it also means to 

teach. Vidya and Knowledge are also used as synonyms 

of education in Indian languages. In the present times, 

however, the word education is used in the sense of all-

round development.

It is be fundamentally perceived what education means 

in the strictest sense of the term is what role it plays in 

the society over ages. Initially, what we have picked up 

from the books written by the venerable personalities in 

educational stream, is the explanation that education means 

an all – round development of an individual so that one may 

exercise the best of his/her potentialities already inherent 

in an individual for the cause of the society in which we 

live. This is not merely demonstrating one’s personality 

but it must aim at creating a better environment so as to 

upgrade the status of the society along with its people and 

their predisposition. But, only the bookish knowledge in 

the education cannot serve the purpose. Here lies the need 

for learning what real and genuine education means. Apart 

from this bare theoretical knowledge, practical sense of 

education should also be exercised for the spontaneous 

upgradation of the society.

Our ancient sages and ascetics had envisaged genuine 

and prospective methods of education which invariably 

contributed much to mass education of contemporary 

societies. That magic could not have been executed without 

having any conventional means and ways of education 

being practiced in the current pattern of the educational 

system. There was, it must be acknowledged, no system of 

catering education with books modeled on how education 

should be imposed. This is to say that our former sage 

– educationists, brought about a magical change in the 

society with no conventional perception in education. That 

had become possible because people followed faithfully 

their precincts for upgrading themselves from good to the 

best. That was due to a tremendous impact of education 

in the society nursed and nurtured by those educationists.

But, gone are those days. A radical change has come 

over peoples’ thoughts, feelings and perception. Now a 

days, education needs to be implemented in the society 

and must deliver results not only in terms of enhancing 

human competencies, but also bringing about . Invariably 

Education has become a crying need for the formation or 

the reformation of the society. Various innovative methods 

and approaches have been envisaged perceptible change in 

their knowledge, skills and attitude. for introducing a new 

perception in education as to bringing about social changes. 

For realizing this changed expectations, education demands 

a significant role to be played in the society. Accordingly, 
the preceptors have to model some ways and means of 

education and formulate utilitarian aspects with a view to 

projecting education in the prevailing social system. 

In view of the above, the basic question is whether our 

present educational system sufficient to fulfill the target 
or there are still gaps that need to be plugged effectively. 

Not only is academic knowledge important today, but also 

the practical aspects should also be introduced for bringing 

social changes considering that education has a greater 

influence on the society. Today’s education should also be 
remodeled from the utilitarian point of view. Very recently, 

say for the last two decades, moral values have eroded very 

rapidly and therefore, practical education is a crying need 

to put a barrier to this social degradation. As a palliative 

Education Perceived New
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measure, arrangements for mass education should be 

urgently prepared, otherwise our efforts for attaining 

education should end is a fiasco. For materializing the 
projects, our students should be prepared to come forward 

and cater mass education. People at large, essentially the 

uneducated and ignorant rural people, should be invited to 

join the move and with sequential progression the impact 

of education will come to force. If once the people are 

motivated to receive a sense of education, it will leave a 

permanent mark in the minds and subsequently more and 

more people will be made conscious of their status in the 

society. Therefore, it is quite explicit that education should 

aim at changing peoples’ thoughts and feelings for which 

they should be motivated and this motivation will serve as 

a tool for real, genuine and practical education.

When we examine the meaning of education and its role 

playing in the society, it is imperative that our system of 

education should be remodeled accordingly. Our prime 

concern is to implement the ideals of education for the 

betterment of the society, so why should not we accept 

the changes in the educational system? The syllabi may be 

slightly or if needed be thoroughly changed for introducing 

a better method of education besides keeping a portion 

of our prevailing system of education. To achieve better 

results through education, our pupils should be made active 

and be prepared to accept the innovative role of education. 

Pupils should be urged to take it as mandatory that they 

will have to move place to place, from village to village, 

from rural zones to urban areas, etc. to find out the cause 
of people’s negativity to listen to the theoretical aspects 

of education. Very evidently, people should be urged first 
to receive educational thoughts and ideals and then apply 

those ideals for their own benefit. Only then the status of 
people’s thinking will automatically be changed and will 

invariably try to understand their position and think about 

changing their status. The project may be self-complete 

with essentially new books, pamphlets and posters and 

such similar essential required equipment or through direct 

communication or interactions with the people. If needed, 

there must be a provision that no student should be awarded 

degrees or diplomas at the end of the course without 

having strict participation in the move. The personalities 

associated with framing the ways and means of education, 

its plans and projects, its methods and approaches may 

be reminded of the question of evaluating a student’s 

performance on the basis of his/her active participation to 

the social services and contributing much and projecting 

the best efforts for creating a social condition and congenial 

social environment in which people’s condition should be 

reflected.
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Oyekan (2000), described teacher education as the provision 

of professional education and specialized training within a 

specified period for preparation of individuals who intend 
to develop and nurture the young ones into responsible 

and productive citizens. Teachers being the centre of all 

education system, the quest to continually enhance their 

competence has always been the major thrust area of 

various bodies that has worked over time to improve the 

quality of education in our country. 

Improving the quality of institutions imparting teacher 

education is also one of the aims of NEP 2020. According 

to the Justice J. S. Verma Commission (2012) constituted 

by the Hon’ble Supreme Court, a majority of stand- alone 

teacher education institutions - over 10,000 in number, are 

not even attempting serious teacher education but have 

made it a commercial proposition. Regulatory efforts 

so far in this regard have neither been able to curb the 

maladies in the system, nor have been able to enhance 

the standards for quality. On the contrary, they have, in 

fact, had a negative effect of decelerating the growth of 

excellence and innovation in this sector. NEP 2020, thus, in 

order to improve the hitherto lagging systems has focused 

on revitalization of teacher education also through radical 

action, in order to raise standards and restore integrity, 

credibility, efficacy, and high quality to the teacher 
education system and help it regain its pristine glory.

As per NEP 2020, the regulatory system shall be 

empowered to take stringent action against substandard 

and dysfunctional teacher education institutions (TEIs) 

that do not meet the basic educational criteria. By 2030, 

only educationally sound, multidisciplinary, and integrated 

teacher education programmes shall be  in force. This 

would be beneficial in improving and reaching the levels 
of integrity and credibility required to be achieved by the 

TEIs.

NEP 2020 also presupposes that all teacher education 

programmes must be conducted within composite 

multidisciplinary institutions. As such, all multidisciplinary 

universities and colleges would aim to establish, education 

departments which, besides carrying out research in various 

aspects of education, would also run B.Ed. programmes, in 

collaboration with other departments such as psychology, 

philosophy, sociology, neuroscience, Indian languages, 

arts, music, history, literature, physical education, science 

and mathematics. Moreover, all stand-alone TEIs would 

be required to convert to multidisciplinary institutions by 

2030, since they would have to offer the 4- year integrated 

teacher preparation programme.

As per NEP 2020, the 4-year integrated B.Ed. offered 

by such multidisciplinary TEIs would, by 2030, become 

the minimal degree qualification for school teachers. The 
4-year integrated B.Ed. would be a dual-major Bachelor’s 

degree, in Education, as well as a specialized subject such 

as a language, computer science, chemistry, economics, 

art, history, music, mathematics, physical education, etc. 

Besides knowledge of pedagogy, the teacher education 

would include grounding in sociology, history, science, 

psychology, early childhood care and education, 

foundational literacy and numeracy, knowledge of India 

and its values/ethos/art/traditions, and more. It is necessary 

that TEIs gear themselves up to respond to this major shift, 

enumerated by NEP 2020.

As NEP 2020 stated, from January 2022, forty-five 
institutions across India were supposed to begin to offer 

a four-year Integrated Teacher Education Programme 

(ITEP) specially designed for school teachers. The course 

integrates BA and BSc degrees with B.Ed. to create a dual-

major bachelor’s program to help candidates save one year 

for those who aspire to be teachers. This in comparison 

to the current scenario, wherein applicants must devote 

five years to graduation and B.Ed. before beginning their 
career as teachers, the ITEP offers a great advantage to the 

NEP 2020 and Teacher Education: The New Roadmap

Tip Chatterjee*

* Principal, Christ School, Jasidih, Deoghar
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candidates. The NEP 2020 states that from 2030 onwards, 

teacher recruitment would be purely based on ITEP. 

Admissions for this course would be based on scores in the 

National Common Entrance Test or NCET. The course is 

offered by forty-five multidisciplinary institutions across 
India. In order to maintain uniform standards for teacher 

education, the admission to pre-service teacher preparation 

programmes shall be through suitable subject and aptitude 

tests conducted by the National Testing Agency, and shall 

be standardized keeping in view the linguistic and cultural 

diversity of the country.

The NEP 2020 also recommends drafting a National 

Curriculum Framework for Teacher Education or NCFTE 

2021 to guide pre-service teacher education and training. 

The NCFTE would prescribe the best pre-service and in-

service education/training practices for teachers working in 

academic, vocational, and other unique education streams.

One critical facet of NEP 2020 that is aimed to improve 

the quality of education in our country is to ensure the 

availability of a range of experts in education and related 

disciplines as well as specialized subjects in all TEIs 

offering teacher education programmes. They would have 

a network of government and  private schools to work 

closely with, where potential student-teachers would also 

teach along with participating in other activities such as 

community service, adult and vocational education, etc.

The faculty in these institutions should not only be diverse 

but should have experience in teaching/ filed/ research. 
Faculty with training in areas of social sciences that are 

directly relevant to school education e.g., psychology, 

child development, linguistics, sociology, philosophy, 

economics, and political science as well as from science 

education, mathematics education, social science 

education, and language  education programmes would 

be attracted and retained in teacher education institutions. 

This would help to strengthen multidisciplinary education 

of teachers and provide rigour in conceptual development.

The NEP aims to set the National Professional Standards for 

Teachers (NPST) to determine all aspects of teacher career 

management, efforts for professional development, salary 

hikes, etc. Teacher audits and professional appraisals are 

also an essential part of NEP for teachers. NCERT would 

undertake an in-depth study of international pedagogical 

approaches and integrate their findings into the CPD 
programs for NEP teacher training. Teacher education 

in NEP 2020 entails a prescribed number of hours for 

continuous professional development or CPD each year.

All fresh Ph.D students should have exposure to 

pedagogical practices, designing curriculum, credible 

evaluation systems, communication, and so on since many 

research scholars would go on to become faculty or public 

representatives/communicators of their chosen disciplines. 

entrants, irrespective of discipline. They would require to 

take credit-based courses in teaching/education/pedagogy/

writing related to their chosen Ph.D subject during their 

doctoral training period. Ph.D students would also have a 

minimum number of hours of actual teaching experience 

gathered through teaching assistantship and other means. 

Ph.D. programmes at universities around the country 

would be reoriented for this purpose.

In-service continuous professional development for 

college and university teachers would continue through the 

existing institutional arrangements and ongoing initiatives; 

these would be strengthened and substantially expanded to 

meet the needs of enriched teaching-learning processes for 

quality education. The use of technology platforms such as 

SWAYAM/ DIKSHA for online training of teachers would 

be encouraged, so that standardized training programmes 

can be administered to large numbers of teachers within a 

short span of time.

Technology in Education would be incorporated by an 

autonomous body, the National Educational Technology 

Forum (NETF),which would provide a platform for the 

free exchange of ideas on the use of technology to enhance 

learning, assessment, planning, administration. Appropriate 

integration of technology into all levels of education would 

be done to improve classroom processes, support teacher 

professional development, enhance educational access for 

disadvantaged groups and streamline educational planning, 

administration and management.

The policy defines the essential role of teachers in NEP 
2020 also. Teachers are to be given the right to participate in 

setting school goals and policies in the long run. Involving 

teachers in the reform process by giving them the freedom 

to decide what and how to teach would provide them with 

space and ownership over their work. The critical aspect 

of teacher autonomy is deemed to empower teachers and 

motivate them to perform better. The policy also aims to 

recognize, document, and share innovative pedagogies and 

teaching methods devised by Indian teachers. And finally, 
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under the enculturation of teacher empowerment, NEP 

would also work to build vibrant teacher communities for 

better networking and reducing isolation among teachers.

NEP 2020 also presupposes a National Mission for 

Mentoring which, with a large pool of outstanding senior/

retired faculty – including those with the ability to teach in 

Indian languages –would be willing to provide short and 

long-term mentoring/professional support to university/

college teachers.

The NEP 2020 for teachers has come as a welcome change. 

Steps for pre- service teacher education and in-service NEP 

teacher training programs can help build a better learning 

experience for students everywhere. If implemented well, 

the education sector is likely to become a lucrative career 

option for talented young people in the next few years.
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BOOK REVIEW
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‘NEP 2020- At a Glance for Educators’, is an informative 

book that sheds valuable insights into the National Education 

Policy 2020 and its impact on Teachers Education in the 

country.  The book, authored by Dr. Dheeraj Mehrotra is a 

step towards getting to understand the concept of NEP and 

its roll out expectations from the side of the stakeholders 

in particular. The paper book, published by  Notion Press, 

New Delhi, in 2021 and priced at Rs. 285, is a narration 

about what and why with expectations on making learning 

a priority for all. The objectives and the implementation is 

shared as a reader's point of view and governs the aspect of 

making learning a delightful attribute for all.

The book underlines the basic premise of NEPP 2020 

and states that the primary aim of the NEP system is to 

raise the standards of efficient teacher training, reforms 
in the existing examination process, childhood care at an 

early stage and re-modelling of the regulatory framework 

policies in the education system. The book focuses on the 

need to encourage 21st-Century Skills in the Classroom 

and highlights the importance of digital literacy, Problem-

solving skills, communication skills, critical thinking, 

creativity and scientific temper in an elucidating manner.

The author points out that NEP 2020 rightly recognises the 

need for good teachers and as such the focus of teachers’ 

continuous professional development as per the NEP is 

primarily on improving outer skills and learning new 

technological tools. As the educator is a facilitator who 

tries to create an ideal environment where the learners 

can discover, with proper impetus, the knowledge that 

lies hidden within them through gradual unfolding and 

development of various faculties. For this, it is important 

that they are fully aware of the complexity of a human 

being, so that they can be more conscious of their dharma 

to help the learners grow and develop to their full potential. 

In this regard, NEP’s proposal to have a multidisciplinary 

approach to teacher education is a great step forward over 

the present teacher education programmes. 

In this respect, the author opines that teachers have an 

indelible impact on the academic systems, curriculums and 

student lives/careers and the National Educational Policy 

ensures the best of teachers and their contributions to the 

education system. The impact point starts directly from the 

offering of training to teachers and is followed up with the 

provision of imparting said training through the education 

system.

Teachers are one of the most significant part of the NEP 
2020 and considering that the difficult conditions that 
leads to the inclusion of teacher education in NEP are to be 

overcome. This includes lack of education, training, proper 

recruitment, teaching quality, motivation, active service 

conditions and inadequate systemic reforms. The ways and 

means of improving teacher education are also described 

lucidly by the author.

The author further says that NEP showcases incredible 

potential in supporting and nurturing teachers from the 

grassroots level. Recognising the ‘power of teacher’, NEP 

2020 has put in place systemic reforms that would help 

‘teaching’ emerge as an attractive profession of choice 

for bright and talented young minds. It proposes several 

reforms to empower teachers and ‘restore the high respect 

and status’ to this profession hoping that it would eventually 

attract the best minds and talent to choose teaching as their 

profession.

The major policy concerning teachers in this section includes 

teacher empowerment platforms and activities.  Continuous 

support and essential nurturing activities will help the 

implementation and impact of teacher training reach the 

NEP 2020- At a Glance for Educators 

By Dr. Dheeraj Mehrotra
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roots level in most remote places. The training schedule 

includes preparation, recruitment, classroom activities and 

professional development programs.

In order to ensure Capacity Building at all levels, it is 

necessary to ensure capacity building at all levels in 

teaching, mentoring support and systemic collaboration 

through customized training modules.  Mentoring of 

Teachers is a crucial aspect in this respect. Capable mentor 

support should be given to the teachers to help them 

develop their skills and hone them to match the academic 

environment in that they are supposed to play a thriving 

role. Experienced experts with a whole host of skills should 

join in creating value for the teacher training programs.

Though teachers are facing several challenges in delivering 

education to the students, there are many benefits that 
teachers would have through the NEP System. The main 

benefits of teachers in the NEP system include their holistic 

academic development and having an opportunity to teach 

in their mother tongues. In the new system, teachers can 

also help address the digital divide in the modern era. The 

National Education Policy provides another opportunity in 

augmenting the relationship of teachers with other sections 

of the education system, especially students. Besides, 

NEP system is trustworthy as the Government holds 

accountability for the same and teachers will get a chance 

to revive and contribute to the education system in the 

nation’s future. Also, together with institutions, teachers 

can offer a role in transforming the country’s learning 

progress.

As the author says, the strong teacher orientation in the 

NEP 2020 will go a long way in balancing the scale 

between teaching quality provided and returning rewards 

to the candidates in the picture. Teaching professionals can 

take heart in the fact that the learning experience under the 

NEP 2020 is a continuous process and is here to stay. 
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BOOK REVIEW
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NEP 2020 - Reformation of Indian Education System is 

one of the significant books on restructuring of Indian 
education system. Authored by Aarti Arya Piyush Jotania 

and  Rajkumar Nanaware and published by Nexus Stories 

Publication, New Delhi in October 2021, the paperback 

has 172 pages and is priced at Rs. 265.

The book has special significance as it touches upon 
different important facets with regard to the National 

Education Policy 2020. The fundamental notion on which 

the content of the book is built on in based on UGC’s notion 

that education is fundamental for achieving full human 

potential, developing an equitable and just society, and 

promoting national development (NEP 2020). Amidst the 

,rapid demands of constant change put forth by a globalized 

economy, higher education in India is going through a 

transformation. Parameters of testing and assessment need 

relook and reorientation to create the next generation of 

knowledge workers.

The authors refer Butt, 2021 in stating that the review of 

the current system of examination in higher education 

makes us believe that we are, in general, continuing 

with the summative term-end written examination that 

has serious limitations and therefore, not a dependable 

measure of the cognitive and affective abilities of learners. 

It is also widely perceived as a test of memory, thus unable 

to assess higher-order abilities. Examination in its current 

form induces anxiety and has been seen as a source of 

stress, thereby preventing the learning process from being 

a pleasant experience. The current system of examination 

is punitive in nature rather than diagnostic, remedial, or 

improvement-oriented as it does not provide credible 

feedback to the learner’s right in time to enable them to 

take corrective measures.

Further, it does not encourage learners to gain new 

knowledge through active participation in the process of 

learning and knowledge creation. The assessment methods 

need to be scientific to pave the way for continuous 
improvement in learning while testing the application of 

knowledge. The solution to overcome the limitations of the 

summative semester-end written examination lies in the 

proactive teaching-learning system. 

The book mentions that the salient features of the system 

include continuous, comprehensive and learning outcome-

based assessment. The assessment is done not at the end of a 

term only. but continuously by employing diverse assessment 

methods like class tests, presentations, case studies, games, 

role play, project work, and library assignments.

The proactive system is fundamentally a learning 

outcomes-based assessment that facilitates learners to 

acquire new knowledge and develop certain life skills like 

social, emotional, and communication skills and critical 

thinking. Besides this, the tests used in the proactive system 

are conducted in a relatively informal and non-threatening 

environment, which enhances its pedagogical value. 

The focus is not entirely on the assessment for formal 

certification but also to accomplish the overall growth 
and development of a student. It continuously assesses the 

progress of learners and can provide them feedback for 

making improvements right in time.

By nature, it is diagnostic and remedial rather than punitive 

like the summative system of assessment. The proactive 

system takes care of the heterogeneous nature of classes 

wherein some students are bright and very much interested 

in their studies, some have average intelligence and require 

mild push by the faculty, and some are below average or 

have less interest in studies and therefore, require greater 

attention of the faculty. The students can be assessed 

continuously to identify the students who need greater 

attention with the purpose to facilitate them to improve 

their learning.

NEP 2020 - Reformation of Indian Education System

By Aarti Arya, Piyush Jotania and  Rajkumar Nanaware

Book Review By Prof. (Dr.) B. Patra*
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The present system of examination promotes using the same 

pattern and type of question papers across all disciplines. 

Sometimes, it is quite unscientific to have the same pattern 
of question papers across all disciplines and courses 

when many of them are quite different from each other. 

The assessment methods, based on learning outcomes, 

are bound to differ from discipline to discipline and even 

from course to course. The pattern of question papers used 

currently aims to assess academic knowledge only, 'while 

promoting rote learning which in turn restricts the role of 

assessment. It is based on the question paper, which tests 

only memory recall as a skill. The way a question paper is 

set reflects the academic caliber of the institution and its 
faculty.

The dependence on answering the term-end examination 

based on a question paper puts forward flaws of the single 
nature of assessment, as the majority of marks are dependent 

on performance at the term-end examination. Thus, the 

performance assessed under the existing system is not given 

much weight age by employers and even by higher learning 

institutions where admissions in professional programs are 

preferably based on the entrance tests instead of the marks 

awarded even by the same university. In several instances, 

the university-certified degree holders are subjected to 
another written examination before they are accepted for 

jobs in public or private sectors, believing that the students 

enrolled in higher education are not passing out with the 

desired level of knowledge and expertise.

The existing pattern of question papers limits the flexibility 
to test higher-order abilities of the learners because it is 

generally designed to test theoretical knowledge given 

in the textbook rather than competencies, applications, 

analysis, and synthesis of knowledge. Additionally, 

the frequency of the repetition of identical or similar 

questions year after year is likely to be high, thus, directly 

or indirectly feeding the pseudo-coaching centers. The 

continuous and comprehensive assessment methods of the 

proactive system solve such problems because the pattern 

of question papers is based on learning outcomes. Thus, 

it varies from discipline to discipline, even within the 

discipline, and from course to course. Generally, faculty 

uses a combination of assessment methods depending on 

the nature of the course.

The current summative  semester-end written examination 

also lacks transparency and accountable thus, resulting in 

more complaints and more grade appeals. At the same time, 

making a grade appeal costs a student irrespective of the 

fact that he or she has ever to see whether marking is fair 

or not. Besides, being centralized, the grade appeal system 

is time-consuming and a costly affair for the students, 

which ends up in poor student satisfaction. Many a time, 

the quality of question papers also comes under scrutiny, as 

often questions are found either wrong or out of syllabus, 

or simply downloaded from the internet. 

Contrary to the summative semester-end written 

examination, transparency and accountability are the 

hallmark of the proactive system of evaluation. This system 

advocates that faculty have to return answer books to the 

students to fulfill their right to see whether the answers 
have fair marking or not. A student has the right to question 

the marking if he or she feels to have not been given due 

marks. The faculty is expected to justify the marks awarded 

to the answers and convince the student in an adult-to-adult 

interaction.

This system of transparency and accountability on the one 

hand results in greater confidence and student satisfaction 
and on the other hand, in greater accountability of faculty. 

The net outcome from this is greater efficiency of the 
system. One good news is that some universities in the 

country have already adopted the continuous evaluation 

system, and the feedback is very positive.

The present machinery of conduct of end-tern examinations 

exerts significant pressure on affiliating universities due 
to the large number of examinees. The question papers, 

which are set, have to be printed and sent to various 

examination centres, which could be at a distance requiring 

huge logistics support to ensure that the examinations 

are conducted simultaneously. The answer books of the 

students’ are then transported to designated centralized 

assessment centres. The marks of each subject received 

from the designated evaluation centres must be integrated 

into the mark sheet of each student, thereby requiring 

accuracy and completion in a limited time to facilitate the 

timely declaration of results.

The difficulty or overloading affiliating universities in the 
country will be overcome as soon as the recommendation of 

the National Education Policy 2020 to scrap the affiliation 
system is implemented, and the examination system is 

likely to be more efficient and robust.
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Education  has  a  decisive  role in  this scenario of 

contingencies. The National  Education  Policy 2020 has 

therefore been transformed into the framework of this 

reform, which could help to build a new education system 

in the country, in addition to strengthening the economic 

and social indicators. NEP 2020 provides for quality 

higher education through multidisciplinary universities 

and autonomous colleges and analyses the requirements 

for NEP 2020 provisions and management practices at 

the university level. Recommendations are made for the 

design and implementation of NEPs at national and HEIs 

(Higher Education levels) are also discussed in this paper.

A study report in the form of an article, published in 

the International Journal of Business and Management 

Research (IJBMR)| Volume 9, Issue 3 on August 2021. the 

article authored by Dr. Hemlata Verma and  Adarsh Kumar, 

the articles touches upon the brief history of national 

policy of education that the Indian government has decided 

to change after 34 years. The first education policy was 
introduced in 1968 by the government of former Prime 

Minister Mrs. Indira Gandhi. The second education policy 

was formulated by the Rajiv Gandhi government in 1986, 

with some amendments by the Narasimha  Rao government 

in 1992. The  National Education Policy 2020 is the third 

education policy of independent India. To formulate a 

new education policy, the Central Government in 2017. 

A  committee, constituted under  the chairmanship of the 

Kasturirangan committee drafted the National Education 

Policy 2019 and in July 2020, the Central Government 

approved the National Education Policy 2020. 

To cater to the needs of a knowledge-based economy 

in the changing global scenario, changes were needed 

in the current education system. New education is 

aimed at enhancing the quality of education, promote 

innovation and research and ensure global access to Indian 

educational system. It has been decided to implement the 

new education policy 2020 by 2030. Under this Policy, the 

curriculum has been divided in four categories i.e.  5 + 3 + 

3 + 4 in place of the prevalent 10 + 2 model. The target of 

investment of Central and State Government has also been 

set for the new Education Policy 2020 in which Central 

and State Governments will invest in education sector 

equal to 6 percent GDP of the country for cooperation in 

the education sector. This policy is based on the guiding 

objectives like access, capacity, quality, affordability, and 

accountability. The four steps of new education policy are 

as follows.

	l Foundation Stage- Foundation Stage of New Education 

Policy for 3 to 8 years children are included. The 

Foundation Stage has been fixed for 5 years. 

	l Preparatory Stage - The time of this stage is kept for 3 

years. This stage includes children from 8 to 11 years. 

In which he will have children up to class 5.

	l Middle Stage – The period of this stage has been fixed 
for 3 years. In This stage Children from 6th grade to 

8th grade have been included in which subject-based 

curriculum will be taught and coding will also be started 

from the children of 6th grade. At the same time, all 

the children will be given opportunities for vocational 

testing as well as vocational internship, whose aim is to 

make the children eligible for employment only during 

school education.

New Education Policy 2020 of India: A Theoretical Analysis

[Source ‘International Journal of Business and Management Research (IJBMR) ] 

Volume 9, Issue 3 on August 2021

Article Digest by Dr. Kalpana Kumari*
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	l Secondary Stage- The period of this stage is 4 years. 

9th grade in this stage Students from 12th standard is 

included. In this, intensive study of the subjects will 

be done. Within this stage, the educational curriculum 

of 8th to 12th standard courses has also been started 

and the alternative educational course has been started. 

Students can choose their subjects according to their 

choice, not within a specified stream. 

Under the new education policy, students have been given 

the freedom to choose subjects. Students can study the 

subjects of science as well as the subject of Arts or commerce 

simultaneously. Board on students of 10th and 12th, keeping 

in mind the goal of development before the students the 

format of board examinations will also be changed to 

reduce the burden of examinations. Improvements such as a 

semester or multiple-choice questions will be included. The 

examination will be conducted 2 times a year. There will 

be objective and subjective tests once a year. Assessment 

as a standard prescribing body for the assessment of the 

progress of students a new national assessment center will 

be established. "Artificial intelligence" based software will 
be used to evaluate the progress of the students and help 

the students to take decisions related to their future. 

Authors also describe the provisions related to higher 

education Gross Enrollment Ratio in higher educational 

institutions under National Education Policy 2020. The 

Gross Enrollment Ratio is the number of total eligible 

population at an education level who has taken admission 

in educational institutions.. It has been targeted to increase 

from 26.3 percent (the year 2018) to 50 percent so as to 

add 3.5 crore new seats in higher educational institutions. 

For all types of higher education except medical and legal 

education, a Higher Education Commission of India will also 

be set up which will replace the UGC. A multidisciplinary 

education and research university equivalent to IITs and 

IIMs will be made. The admission in these institutions 

will be through National Testing Agency. Various types of 

regulatory bodies, that would replace some of the existing 

bodies like UGC have also been created to coordinate and 

direct augmentation of quality of education in the country. 

Besides the entire framework of courses from one year to 

four years and further to still higher studies like research, 

has also been discussed at length in the article.

The authors also explain the recommendations related to the 

educational system like Teachers’ promotion,  development 

of develop a professional standard for teachers, continuous 

review, updation of course content, issues related to 

Teachers’ Education and emphasis on  funding education. 

Efforts to encourage students belonging to SC, ST, OBC, 

and other specific categories to increase their qualification 
was has also been discussed. Other announcements. In 

place of UGC, AICTE, NCTE in higher education, there 

will now be a single regulator that will direct institutions. 

Yet another dimension that has been mooted is to revamp the 

affiliation process with universities autonomy to colleges, 
and internationalization of education by allowing world-

class universities to open its branches in India. Setting up 

of a National Research Foundation to conduct research and 

to promote strong research culture and research potential 

in higher education has also been introduced in NEP 2020.

In the new education policy, emphasis will also be laid 

on the establishment of education centers for the gender 

inclusion fund and deprived areas and student's report card 

to be evaluated based on a 360-degree assessment, keeping 

in mind the mental abilities of his behavior, which will be 

evaluated by the student's classmate and teacher. 

The authors point out the challenges related to education 

policy are manifold. Education of states being a concurrent 

subject, there could be implementation issues and hence 

great responsibility of implementation shall rest on the 

State Governments. Also, the idea of bringing a National 

Higher Education Regulatory Campus as the top controlling 

organization can be opposed by the states Expensive 

Education - The new education policy paves the way for 

admission to foreign universities. Various academics 

believe that admission to foreign universities is likely to 

be  expensive for Indian educational system. As a result, it 

can be challenging for lower class students to pursue higher 

education. sanskritization of education - South Indian states 

charge that the government is trying to sanskritise education 

with the tri-language formula. Many problems can arise in 

front of states even if the medium of education for children 

is in mother tongue or regional language. 

In this article authors also described the support that 

Govt has planned to provide to make it inclusive.  The 

government has planned not only to distributes bicycles, 

provide mid-day meals to children, as well as the facility 

of De-warding like Navodaya., but also to alleviate the 

economic problems in rural areas of India, where many 

are unable to get an education because of their engagement 
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in agricultural work. Also, 50% evaluation textbook and 

50% evaluation should be based on local arts promotion, 

culture and small cottage industries only then the concept 

of employment education will come true. Internships in 

various areas of the country to the child through vocational 

training and entrepreneurship has also been proposed so 

that children are aware of the geographical environment. 

NEP 2020 has rightly thought that implementation all 

the declarations would require a strong political will and 

development of basic infrastructure. It has been said that to 

improve education, universities must be made autonomous 

with the 200 top ranked universities be given full academic, 

administrative financial autonomy to diversify the updated 
curriculum to promote global innovation. Authorities 

expect that the top Universities of India should produce 

more than 50,000 Ph.D.’s every year so that innovation and 

specialty talent can be improved. The new policy is also 

emphasizing on the environment, sports, culture, research 

and development. 

 The new National Education Policy, 2020, which has been 

approved by the central government to change the Indian 

education system to meet the needs of 21st century India, if 

it is implemented successfully, this new system will make 

India one of the world's leading countries.



| 78 |

DEVALOKE AUGUST 2023

ARTICLE DIGEST

*Advisor, Dev Sangha Institute of Professional Studies and Educational Research, Deoghar, Jharkhand

The article “New Education Policy (NEP) 2020: A 

Roadmap for India 2.0” is a stimulating article about NEP 

and its importance for improving the quality of education 

in India. Authored by Dr Alok Kumar, the article has been 

published in the book ‘Advances in Global Education and 

Research’ Volume 4, an edited book, by University of 

South Florida, USA in 2021 and provides a kaleidoscopic 

view of NEP 2020 and its ramifications on the educational 
landscape in India.

In the article, the author says that education plays a strong 

role in building nation and decides the future of the nation 

as well as the destiny of its people. With international trends 

and situations influencing Indian higher education in the 
last few years and many foreign universities offering to get 

their degrees without leaving India from their home, there 

has been a need to rejuvenate the education system in India 

which is relevant and useful in the present times.  New 

trends are also emerging to liberalize university systems 

that has reduced gaps with private universities. Moreover, 

the nature of courses offered by HEIs are undergoing 

massive transformation and acquisition of mastery level 

skills and competencies. With time it is hoped that degrees 

generating employment opportunities would be most likely 

to be opted in future. In this prevalent scenario, NEP 2020 

is brought to give thrust to Indian education system and 

propel it to next level.

The author opines that the New Education Policy 2020, 

often referred to as India 2.0, is a comprehensive educational 

framework introduced by the Government of India to 

transform the country's education system by addressing 

the existing challenges in education and provide a roadmap 

for holistic development and learning through education. 

The author says that NEP 2020 is expected to give a big 

leap to higher education in India; this is in line with India’s 

vision  to create India 2.0 for 21st century which is poised 

to take leadership role at global arena. NEP 2020 is largely 

a very progressive document, with a firm grasp on the 
current socio-economic landscape and the prospect to meet 

future challenges and once implemented fully; it is sure 

to give the necessary impetus to make India global hub in 

education by 2030.

The article highlights that the essence of NEP is access, 

equity; affordability, responsibility, and quality in 

accordance with United Nations sustainable goals. NEP 

is not free from loopholes but it has taken deep insight 

into global scenario. It should be implemented with great 

caution to address challenges that are required for fostering 

quality education for all. Deb, P. (2020) discussed the 

Indian ethos and cultural values in teaching that got its 

place in National Education Policy (NEP) 2020. National 

Education Policy 2020 will play an important role in 

reforming the earlier old fashioned education system in 

comprehensive way. NEP 2020 based on the concepts of 

quality, autonomy, liability, fairness, economical, holistic, 

multidisciplinary approach.

The article further states that the policy has number of 

relevant considerations regarding how to provide quality 

education of global standard, bring equality in education 

and increase participation of private players. Elaborating 

the key aspects of NEP 2020, it explains that the all strata 

of education are interwoven in the new education policy to 

provide a seamless progression of the learning process. It 

also emphasizes a multidisciplinary approach to learning 

enabling them to develop a well-rounded understanding 

New Education Policy (NEP) 2020: A Roadmap for India 2.0

[Source ‘Advances in Global Education and Research’ Volume 4, (edited book),] 

University of South Florida, USA, 2021

Article Digest by Prof. (Dr.) Taposh Ghoshal*
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of the world. He also underlines the thrust given on skill 

development, vocational education, technology-enabled 

learning and digital literacy to enhance their employability 

and entrepreneurial abilities. 

The article is written under the backdrop of the International 

Scenario and mentions that the new educational framework 

should meet the expectations of recruiters and prepare 

students for future job tasks, upcoming changes in 

employment patterns. Education should contribute towards 

innovation in society. The importance of empowering 

students with social justice, equity and social inclusion 

in higher education The dual- value of co-creation, co-

production, and operation are also articulated perfectly in 

the NEP 2020. 

One important aspect in the article is the relevance of 

NEP with regard to the new competitive scenario in the 

education sector. The author explains that the features of 

NEP-2020 correspond to the new role of Higher Education 

and also in relation with the emergence of Private 

Institutions in this sector. He also narrates the benefits of 
the NEP-2020 and underlines its drawbacks and suggests 

ways and means to make it a potent instrument for steering 

change in the country through education. In doing so, the 

author points out that NEP-2020 has laid a roadmap for 

progressive education keeping essence of ancient ethos 

of Indian tradition, culture, values, to build new country 

with futuristic vision.  It is  believed that NEP 2020 shall 

provide multi-disciplinary skill-based education to generate 

employment and shall encourage  more students to enroll 

in all kind of educational institutions by 2030. AS this will 

require massive changes in present conventional education 

system. Hence, it also needs to introduce accountability of 

each stakeholder at all level. 

The author stresses that liberal and progressive education 

policy must include meaningful research and innovation, 

which can enhance quality of education. Co-creation of 

values will be additional inducement to student’s perception 

of learning. Quality and better selling education can be 

devised by linking theories that leads to entrepreneurship, 

innovation, research and value-added teaching-learning 

process. The author concludes by stating that NEP 2020, 

aimed to revamp higher education in India, will utilize 

the co-operation of international communities to be a 

successful model of transformation. Moreover, higher 

education provided in Indian universities and colleges 

under NEP 2020 will incorporate ICT to suit the    need 

of the education in new normal post –COVID era. It has 

become meaningless to continue with outdated education 

system. 

On the part of the Indian government, a lot of changes 

will be required to be brought to the curriculum of higher 

education absorbing the global demand for receiving skilled 

manpower. Thus, implementation NEP 2020 will be a great 

challenge. The policy is bound to introduce revolutionary 

and innovative changes. Higher educational institutions 

(HEI) will come under ambit of one regulator from the 

present regime of multiple regulators. There will be liberal 

environment of autonomy to promote freedom of academic 

delivery, scope of research and emphasis on innovation. 

There will an opportunity of foreign university to start its 

campuses in India and there won’t be any bottleneck to 

Indian university for setting up its campuses abroad. NEP 

2020 will give big thrust to skilling in India as it provide 

multiple entry and exit option to student and to purse 

their higher education after taking break for employment. 

Overall, NEP 2020 is largely a very progressive document, 

with a firm grasp on the current socio-economic landscape 
and the prospect to meet future challenges. Of course, it will 

require proper implementation to ensure its effectiveness. 

A;; said and done, this proposal seems to be well thought 

and genuine attempt to remodel Indian Educational system. 

This policy is expected to integrate professional education 

in HEI for skilling and employment generation. With NEP 

2020 in place, a concrete roadmap has  been well laid for 

India 2.0 and if implemented properly; then it has got 

everything to make India global hub in education by 2030.
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